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ABSTRACT 

In the United States of America and in Europe, many questions are being posed 

concerning the effectiveness and relevance of management education, particularly the 

Master of Business Administration/Master of Business Leadership programmes. The 

main criticism facing the MBA/MBL programme include: 

• it is too analytical m its orientation and out of touch with the needs of the 

business world; 

• insufficient attention is being paid to areas such as people skills, leadership and 

ethics; and 

• it is seen as being out of touch with current trends in business such as 

internationalisation of business, the trend towards an information/service society 

and the renewed interest in organisational culture and participative management. 

The objective of this study is to analyse the MBA curricula in the important global 

regions so as to identify common elements which can be used to determine focus areas 

in management education, particularly the MBL programme. 

Based on these research findings, the following recommendations are made: 

• South African business schools need to introduce pre-term courses so as to 

provide previously disadvantaged students the opportunity to develop the 

necessary quantitative and qualitative skills. Emphasis should move towards 

developing skills for managerial decision-making. Success in the pre-term 

courses can serve to measure reasoning abilities, interpersonal and 



communication skills which job experience, the interview process and the 

GMA T serve to measure. The Unisa business school has introduced the 

Programme in Business Leadership which, to a large extent, has addressed the 

above comments. However, the PBL could be extended to include courses in 

computing, communication skills and English language use. 

• the core courses of the MBA programmes evaluated in this report are being 

taught at South African business schools. Although the functional courses are 

taught from an international perspective, these courses should be more closely 

tied to the South African context. Case studies must be linked to local 

constraints and opportunities. This would serve to "contextualise" and to 

universalise the MBN MBL programmes; 

• South African business schools must place more emphasis on entrepreneurship 

and cross-cultural management. These courses are popular options at European 

and Asian-Pacific business schools. The importance of these courses is 

highlighted in Chapter four; 

• South African business schools should make the business project mandatory in 

the MBA curricula. The business project serves as an integrating mechanism 

and is important to develop leadership skills which are crucial for the national 

and international business environment; and 

• there is a trend at North American business schools to offer specialised/joint 

degree MBA programmes. This serves to internationalise the MBA programme 
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and to address cross-cultural issues. South African business schools and 

especially the Unisa business school should consider this option. 

South African business schools need to develop an appropriate vision and values for 

South Africa in the twenty-first century and to translate them into practice. If business 

schools are driven by a relevant mission, it will be strategically positioned in a changing 

society. The challenge facing management education is to develop an adequate supply 

of competent managers to take South Africa into the twenty-first century. 
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I.I 

CHAPTER I 

BACKGROUND AND PROBLEM STATEMENT 

INTRODUCTION 

lbc Master of Business Administration degree (MBA) originated in the United 

States of America (USA.) at the turn of the century. The MBA degree has become 

a widely accepted management qualification. ll is the only management 

qualification bearing international recognition. The MBA degree may be an 

academic qualification. but its purpose is almost purely vocational - in most cases 

to produce general managers (Bickcrstaffc, 1996: 1-1). 

The original Ml3A degree was a two-year academic programme, and most 

participants enrolled immediately after taking a first degree. This model won 

rapid acceptance and was widely copied. 

During the early sixties, management education and particularly the MBA degree 

was attacked for lack of academic rigour and poor relevance to business issues. 

Critics such as Hofmeyr (1990:103) have highlighted that insufficient attention is 

being paid to areas such as people skills, ethics and leadership. It is also seen as 

being out of touch with current trends in business such as internationalisation of 



business, growth in the service/information sector and renewed interest in 

organisational culture and participative management (Hofmcyr, 1990: 102). lbe 

aforesaid criticisms arc not confined to America and Europe, but are equally 

applicable to Southern Africa. 

Most African countries badly need trnincd managers in order to overcome their 

numerous economic and social problems, however, many African countries also 

lack high-quality management education provision. Many African management 

training institutes have been heavily criticised for failing to make a significant 

impact on either individual or organisational performance. One particular problem 

lies in the fact that many current programmes are adapted from Western models 

and lack specific African focus or relevance. 

Western educational models which rely heavily on classroom teaching are 

increasingly seen as having little value in an African context. It is suggested that 

more traditional African models of learning such as apprenticeship and other 

forms of on-the-job training might be more useful in Africa today than the formal 

institutionul progrnmmes currently in existence. 

Africa is often spoken of in the West as if it is a single country. when in fact it is a 

continent occupied by some filly independent nations. While it is possible to find 

socio-cultural and historical similarities between African countries, in general. the 
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African continent is characterised by great complexity and variety (Jones, 1996: 

2752). 

One experience common to all but a fow African countries is their colonial 

inheritance. Arguments continue as to the effects of the subjugation of most of 

Africa's peoples! mainly during the hist century, by the European imperial powers, 

but the lasting destruction of African traditions, societies and cultures was 

certainly one of the results of colonialism. The African nations. most of \.Vhich 

achieved self-government during the 1960s, have attained political independence 

and in a few cases economic stability. but few have repaired the psychological 

damage inflicted by colonialism. 

However, this legacy of colonial rule is but one of a number of interrelated factors 

which account for the current problems of many African countries. The 

continent's multiple economic. social. ecological. political and climatic crises are 

regularly reported by the Western media. Although levels of poverty and 

economic stagnation vary widely between African nations. the continent has some 

of the poorest countries in the world. 

The countries of Africa, struggling to build cohesive nation states within the 

artificial boundaries bequeathed by the departing European powers, have 

experimented with many patterns of governance and administration. 
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It is now widely accepted that effective organisations will be an essential clement 

in any African renaissance, and that the development of competent managers is an 

urgent priority (Jones, 1996: 2752-2753) and (Blunt 1996: 2752-2753). 

Corporate South Africa is concerned about its international competitiveness and 

the socio-political pn:ssurcs currently facing businesses. Most South African 

organisations have tried to understand and implement democratic participative 

management and the concept of self-directed teams, in order to compete 

effectively locally and internationally. rvtost of these organisations have not been 

successful and are struggling to fit theory into practice (Saunders, 1998: 33). 

In order to accomplish a better quality of life for all South Africans and to compete 

effectively 111 the global marketplace, South Africa needs business 

leaders/managers who are capable of understanding the needs and desires of 

employees. These needs and desires have to be integrated with the organisation's 

objectives which in turn will radiate synergy and result in benefits for all. 

Management and leadership training 111 South Africa and particularly the 

MBA/MBL programmes, have not produced lec.1ders/nmnagers who have the skills 

to harness the intrinsic motivational energy of a diverse workforce (Saunders, 

I 998: 34). 
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1.2 

How, as a nation, can manngcment educators best educate and develop those 

individuals who have - and will have- responsibility for managing, leading and 

directing our organisations, particularly those organisations engaged in business­

type activities? (Porter & McKibbin. 1984: 3). Clearly management education and 

training (particularly the MBA/MBL) must undergo a re-evaluation so as to 

address this issue. 

FORMULATION OF THE PROBL!cM 

What are the essential features of the MI3A/MBL curriculum tha1 will comply with 

the requirements of developing successful business leaders for Southern Africa in 

the twenty-first century? 

1.3 OB.IECTIVES OF THE STUDY 

For purpose of this .study the following ol~iectivcs are set with a view to addressing 

the above-stated problem: 

• to analyse the MBA curricula of business schools in the important global 

regions, so as to identify common clements in the curricula which can be 

used to determine focus areas in management development and training; 
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• to identify specific characteristics such as specialisation or joint degree 

offerings in the MBA cu1Ticula that a,re peculiar to specific global regions; 

• make recommendations for the MBL degree that will comply with the 

requirements of the global and Southern African business community. 

1.4 RESEARCH METHODOLOGY 

A literature survey was conducted so as to ascertain: what is the Master of 

Business Administration degree (MBA); which universities/business schools offer 

the MBA degree or its equivalent; and arc schools ranked in a particular region? 

The literature surveyed included: Foundation for Management Development in 

Europe (Hijlkoma N, 1998: 4-8); Journal of Management Development 

(Kretovics, 1999: 125 -136): Which MBA? (Bickcrstaffc; 1996: I); Magazine of 

the Graduate Management Admission Council (Dyer & Frank, 1998: 1-14); 

Business Weck (Rcingold, 1998 : 64 - 80), 

The research units identified for this study are business schools in North America, 

Europe, Asian-Pacific and South Africa. A sample of fifty business schools that 

offer the MBA programme were selected and 1hcir course contents evaluated. The 

sample of business schools were selected as follows: 
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• the top twenty business schools in the USA are rnnked and published 

annually by "Business Week", which is an international business 

publication; 

• the top ten business schools in Europe and top ten in the Asian-Pacific 

region arc ranked and published by "·Financial Times" which is also an 

international publication; 

• the top four business schools in South Africa are ranked and published 

annually by "Professional J\,fanagemenr Review". The other six business 

schools were selected in the following manner: 

Two business schools that have previously been ranked in the top four 

positions, were the Universities of Cape Town and Stellenbosch. These 

were included in the sample. The remaining four schools were selected for 

the following reasons: 

• Pretoria University's business school is the oldest in South Africa_. hence 

it can be regarded as a pioneer in business education in South Africa; 
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• Rand Afrikaans University's nnd Durbnn-Westville's business schools 

are recent business schools and both have a unique approach to the MBA 

programmes: 

• Heriot-Watt business school is an international school operating in South 

Africa. 

Hence, based on the bes1 available information, the sample size of fifty business 

schools was selected. The regions selected for this study were: 

North America, Europe nnd Asian-Pacific because these regions clearly are the 

focus ai"eas of globnl economic activity. 

What arc the key elements of the MBA programme? For the purpose of this study, 

the following clements were evaluated: 

• the core subjects: 

• the electives; 

• projects (research/business project): 

• specialisation/joint degree options; and 

• admission criteria. 

This information is usually :.wai\ablc in some detail in brochures. 
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MBA brochures were requested from the various business schools ranked in the 

various regions outlined above. The request was followed up two months later 

thus allowing for postage delays. The various brochures were analysed and the 

following information was selected: 

• the course content; 

• admissions criteria; 

• business/research project: 

• common electives; and 

• joint degree/specialisation. 

This information was tabulated so as to compare the essential features or the 

various MBA programmes in order 10 iclcntiry: 

• common elemems; 

• highlight characteristics perculiar to specific regions; and 

• deviations from the norm. 

1.5 DEMARCATION 

The North American, Europian/Asian-Pacific and South African regions were 

chosen for this study for reasons already outlined. Management education and 

particularly the M 13A degree have undergone major changes due to market 

demands. By evaluating the busirn:ss schools offering the MBA degree in North 
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America~ Europe and 1he Asian-Pncific region. major trends in management 

education can be identified and used for South African 111am1gement development 

and training in the twenty-first century. 

1.6 PROPOSED STRUCTURE OF THE STUDY 

This research study compares the course content of the Ml3A/MBL programme of 

business schools in the relevant global regions. namely North America, Europe, 

Asian-Pacific and South Africa. 

Chapter 2 provides a survey of the litcrature so as to establish the purpose of the 

MBA degree, the issues facing business schools locally and abroad, and the main 

characteristics of the MBA degree. 

The research methodology is discussed in chapter 3 together with the hypotheses 

and research objectives. The results are analysed and discussed in chapter four. 

The report is summarised and concluded in the following chapter. 

10 



1.7 SUMMARY 

Managemenl education and training, particularly the MBA degree, provides 

present and future business leaders/managers with the essential tools of managing, 

leading and directing our organisations so as to compete in the global marketplace. 

Constant criticism of the tvll3A programme has led to a re-evaluation of the MBA 

programme in the important global regions namely North America, Europe and 

South Africa. The emerging trends in management education ~nd particularly the 

MBA degree in these regions provide the necessary ingredients to review 

management education and trnining in South Africa. 

Chapter 2 will henceforth review the literature so as to determine: 

• the nature of the Ml3A programme; 

• the issues facing business schools nationally and internationally; and 

• the main characteristics of the MBA programme. 
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2.1 

CHAPTER 2 

THE NATURE OF THE MBA PROGRAMME 

INTRODUCTION 

Chapter 1 highlighted the major criticism directed towards management education 

and training and particularly the MBA degree. both nationally and internationally. 

The purpose of this chapter is to outline: 

• the purpose of the MBA programme; 

• the evolution of management education: 

• the important issues facing business schools; 

• the main characteristics of the Ml3A programme; and 

• the emerging third gcncrntion MBA, 

so as to identify essential charucteristics of the MBA programme that can be used 

to determine focused areas in management training and development. 
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2.1.1 

I 

Business Schools and the MHA 

The future will sec drnmatic changes in business schools. The rapid expansion in 

the number and size of business schools in the 1980's was a consequence of 

various social and economic factors: deregulation, rapid economic growth, 

mergers, privatisation and other changes placed an increasing premium on 

management skills and management careers. Global competition and the growth 

of international business led many organisations to remove layer after layer of 

middle management and to centralise operations into strategic business units. 

Sub-contracting and consulting increased as organisations focused on identifying 

and retaining core staff All of these changes created more opportunity for career 

development and a greater demand for management skills training. 

In addition the 1980's saw the rchirth of the cult of ideology of individuals. 

Increasingly, individual managers began to make their own decisions nbout 

enrolling in management programmes. rather than waiting to be offered trnining 

by their employers. Traditionally, enrolment in MBA programmes was largely a 

consequence of individual choice, while nomination to an executive programme 

lay in the hands of the organisation. Today, however, the individual takes the 

initiative. 
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One of the consequences of these changes is that both individual managers and 

organisations have become increasingly sophisticated in their awareness of and 

evolution in management education. 

All of this is happening at a time when the Master of Business Administration 

(MOA) programme curricula has come under fire for lack of relevance. The 

criticism launched against business schools and in particular the MBA, will be 

discussed in detail later on in this chapter. Suffice to mention at this point that 

business schools face a fundamental choice between curricula featuring a more 

analytical approach with less attention to practical realities, or curricula based on 

action learning, experiential and project-based approaches which emphasise 

personal and managerial development. This is a key dilemma - switching from the 

former to the latter is not easy. The \alter approach places great emphasis on 

having the right kind of tutorial staff. who are capable of holding their own in top 

management settings. This kind of staff members are expensive to recruit and 

ret<1in. 

However, the latter approach also appears to be what managers want. Even top 

business schools in the USA are now recognising this, and more than one major 

North American school has now adopted a project-based approach for its MBA 

programme. But willing the ends does not necessarily equate with willing the 

means. It is not obvious that the teaching st.:1ff members who do well in a more 

analytical and research-based environment will also possess the skills needed in an 
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environment m which joint learning. practical experience and feedback are 

paramount. 

Not all business schools are like this, but all suffer from these problems to some 

degree. Many large companies are now assuming a greater responsibility for 

management education by either providing management training and education 

themselves, or by influencing business school curricula. Many consuhing firms 

have also moved into management trnining. Moreover, there is a growing belief 

among business school faculties that consulting firms offer more technologically 

and managerially imaginative solutions and approaches than do business schools, 

and that the quality of presentations offered by these organisations is often 

superior to that found in business schools (Carnall, 1996: 3440). 

2.1.2 Management Education and the Gloh:11 Village 

As the world grows "smaller'·, management education needs to become 

increasingly international in its approach. Particularly from a European 

perspective it seems likely that the growing economic and political integration of 

Europe will create significant opportunities for European business schools. 

Europe already has one busim:ss school, the European Institute of Business 

Administration (INSEAD), which was created with the specific purpose of 

attracting an interm1tionally mixed faculty. Generally, however, European 

business schools are essentially national in character: examples include London 
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Business School, Henley Management College and Rotlerdam School of 

Management in the Netherlands. The same is true of the principal schools in thc 

USA including Harvard Business School and Stanford Business School. Those 

schools that do attract an international set of students do so largely on the basis of 

the reputation of their courses and faculty. which arc essentially national in 

approach, often heavily influenced by the North American model. This is not to 

say that 1hese schools have no faculty of other nationalities. nor that they pay no 

attention to international issues in !heir curricula. However. their image largely 

derives from being seen as "national centres of excellence". 

MBA programmes at high quality business schools are increasingly targeting 

people with management experience and are therefore aiming for people in their 

late twenties or thirties. At the same time, careers are foreshortening as a 

consequence of career changes, the growth of parHime employment and the 

delayering and increased flexibility of work. The "typical'' programme member at 

a major school is between the ages of 28 and 40, and is in mid-career. He or she 

will have worked ns u professional and as a manager within a professional or 

functional discipline. These managers expect quality and relevance from the 

business school and where possible demand recognition for the programmes they 

have completed. All of this requires flexibility of delivery and the ability to 

accredit programmes of prior slUdy elsewhere or previous development 

programmes within the company or the school. 
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More importantly, however, this target audience 1s facing and needs help with 

some or all of the following challenges: 

• international competition and organisation: 

• the growing rate of change in strategies and structures; 

• the emergence of the knowledge-based organisation as a new management 

challenge; 

• delayering and restructuring within organisations: and 

• the breakdown of functional bmricrs. 

All of these factors require business schools to move towards greater flexibility in 

delivery, learning arrangements and settings. This also rders to tailoring 

programmes which include the development of consortium programmes and 

alliances of providers. In order to meet these challenges, business schools need to: 

• create continuous development opportunities; 

• provide knowledge through learning rather than teaching; 

• provide recognition, accreditation and qualifications; 

• design programmes that focus on client needs; 

• introduce action learning, self-directed learning and project-based learning; 

• develop partnerships with clients and consortia of clients: and 
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• develop the ability to network internationally m order to access learning 

resources and opportunities on a global scale. 

Once it was necessary for business schools to shift their vision from the campus to 

the world of work. Now they must create a global vision of their role within 

management development {Carnall. 1996: 3440 - 3441 ). 

2.2 THE PURPOSE OF THE MBA PROGRAMME 

Unlike almost all other professions. management broadens into generalities rather 

than narrowing into speciality as management practitioners progress in 

responsibility. The MBA aims to assist that broadening by delivering a general 

introduction to a wide rnngc or subjects that together roughly equate to 

"management". It takes functional specialists in one area and teaches all the other 

functions and the way they interrelate and integrate within a business 

(Bickerstaffe. I 994: I). 

According to Beaty ~md Harari ( 1985: 17) the rcnl purpose of the MBA degree can 

be obtained by looking at two schools of thought on this issue. One school of 

thought argues that the MBA is supposed to provide the student with a common 

body of knowledge in functional areas such as finance, accounting, operations, 

marketing, policy, human resource management. economics and organisational 

behaviour. It is assumed that these functional skills and aptitudes arc universally 



necessary for all mnnagers and can be generalised across different industries, 

regions, cullures and nations. Hence the MBA is viewed as a professional degree 

based on a common knowledge base in key managerial functions. 

The second school of thought states that the value of the MI3A programme should 

be in providing participants with a set of skills and knowledge that will assist 

managers to manage in r.:omplex situations (industry, region, culture, nation). 

According to this school of thought, a certain amount of uniformity across MBA 

programmes is both necessary and inevitable. However, this school of thought 

argues that applying one common standard across all business schools can be 

counter-productive because ollen skills and knowledge are not generalizable. The 

implication is that different MBA programmes reflect overlapping situations 

specific bodies of knowledge rather than a common body of knowledge. 

Is there any support for these two schools of thought? A number of scholars have 

suggested the need for differing managerial styles and philosophies depending on 

the nation or culture with which one is dealing (Hayes and Abernathy, 1980: 67-

77), and (l3ooysen, 1999: 25). 

2.3 THE EVOLUTION OF MANAGEMENT EDUCATION 

The roots of modern. formal business education can be traced back to the opening 

of the first faculty of finance and commerce at the University of Pennsylvania in 
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I 881 (Cheit, 1985: 54-59). As American business flourished, the number of 

business "schools" proliferated. By 1920 there were 50 business schools (Miles, 

1985 : 63-73) and today there arc probably around 700 schools in the United 

States of America alone (Bickerstaffe, 1994: 40). These schools catered for both 

undergraduate and postgruduate students, as they still do today. 

The development of and the changes in curricula have closely modelled the 

developments in business and the related managerial theory being postulated at the 

time (Miles, 1985: 63-73). Miles described three phases in their history: 

• the initial phase of functional specialisation. This closely mirrored the 

functionally structured, vertically integrated and centrally planned 

organisations upon which much of the Classical School theory was based: 

• in the mid-fifties, there were strong calls to reform the curricula and for the 

emphasis of business schools to reflect and educate managers who could 

manage the emerging decentralised. geographically distinct organisational 

forms. This resulted in a shift towards the education of "generalists·' -

future general managers. Academic rigour and indepth analysis that had 

previously been scoffed at, were introduced into many areas. The study of 

the social and behavioural sciences was also encouraged (Porter and 

Mckibbin, I 988 : 52-63): and 
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• by the late eighties there were, once again, calls for rm1her reforms in 

business schools and in particular the M 13A curricula, teaching and learning 

methods. These cries were again motivated by the changing "world or 

work''. 

Interest in mam1gement education began to grow in the United Kingdom. During 

the early sixties the United Kingdom was looking for an antidote to its economic 

and industrial decline relative to its major world trading partners (13ickerstaffe, 

1994: 1-2). 

A report by Lord Franks in 1963 examined the issue and he was instrumental in 

the creation or two new business schools. not in the hallowed halls or Oxford and 

Cambridge, but in the altogether more pragmatic precincts or London and 

Manchester universities. These schools arc the leading business schools in the 

U.K. They were modelled closely on the North American schools (Bickerstaffe, 

1996: 2). 

Many argued that the UK was wrong to copy a system that was then relatively 

new. Insistence on a rigorous academic regime. they added, meant that business 

schools would ignore the contribution that business itself could make. Not all 

schools and institutions in Europe followed the example of London and 

Manchester. Many top European institulions offering MBA programmes such as 
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Lhe Institute for Management Devclopmcnl (!MD), INSEAD or Ashridgc were 

founded by groups of companies to provide management training. In France, the 

local and regional chambers of commerce have played a large part in establishing 

and supporting business schools which are starting to havt:: a worldwide reputation. 

Hence distinct American and European styles of MBA programmes have emerged. 

In general, European business schools place greater emphasis on job experience as 

a prerequisite for entering a programme. Apart from the fow European schools 

such as London and Nuvara that have followed the American Model, their 

programmes are shorter. 

The MBA is not set in stone, either in America or Europe. Porter and McKibbin, 

(1988: 64 - 66) highlighted that the businegs school curricula: 

• emphasise importance of a broad education; 

• expose students to the cxtt:rnal environment of organisation; 

• provide an international dimension; 

• encourage cross function integration; and 

• develop people skills. 
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2.3.1 

The curriculum of business schools tha1 has evolved over the past two decades or 

so, has recently come in for sharp criticism from a number of sources, both in 1hc 

ac..1demic and in the world of business. 

The total set of criticism includes com:crns about what subject matter is 

overemphasised in today's business schools, especially what is underemplmsiscd. 

According to Porter and McKibbin. (1988: 64-66) the criticisms facing business 

school curricula are highlighted below. 

Insufficient emphasis on generating "'\'ision" in students 

This criticism typically takes the form of slating that current business school 

courses focus more on problem sol\'ing than on problem finding; more on 

analysing solutions than on creating novel approaches; and more on locating safe 

or acceptable coursi;:s of action than on taking prudent or moderate risks. This 

criticism goes beyond a concern only with curriculum matters to also include, 

problems with instructional methods, faculty and student attributes and the like. 

The curriculum in terms of the types of courses offered is viewed as one of the 

chief culprits responsible for this state of affairs. 



2.3.2 

2.3.3 

Insufficient emphasis on integration across functional areas 

A study conducted by Porter and McKibbin in 1988 known as the "Foundation 

Report", came out in favour of a "capstone" type of course in business 

policy/strategy that would be designed to show how knowledge from the various 

functional areas could be combined in addressing real~world business problems. 

The need for such an integrative approach (but not the necessity of confining it to 

a single course) was subsequently put into the American Assembly of Collegiate 

Schools of Business (AACSl3) Standards as one of the five required common body 

of knowledge areas. From the perspective of some critics, the issue is whether the 

typical business school curriculum (particularly the MBA programme) gives 

sufficient attention to the need for using specialised functional knowledge in an 

integrated approach towards the increasingly complex, fast-changing and 

multidimensional problems of contemporary business. 

Criticism aimed to specific topic areas 

Too much emphasis is being placed on quantitative analytical techniques. The 

focus of such criticism is that while it nwy be useful for students to learn many of 

these sophisticated techniques, the amount of time spent on them is much too 

relative to what could be spent on otht:r, more useful areas. Also, too much 
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2.3.4 

2.3.5 

2.3.6 

attention to these techniques reinforces undesirable tendencies in students to 

believe that all business problems me amenable to quantitative solutions. 

Insufficient attention to managing people 

Business schools have not made much progress in developing students' leadership 

and interpersonal skills. The curriculum, coupled with other elements in the total 

degree program, is seen as a major avenue for doing so if business schools and 

their faculty were inclined to use it in this way. The problem is that the faculty by 

and large are not oriented in this direction and hence tend to ignore this problem 

or, at best, give it only passing attention in the curriculum. 

Insufficient attention to communication skills 

This type of criticism usually contain the observation that many business 

executives and managers compluin that employees hired after completion of the 

MBA, are not good communicators, either orally or in writing. 

Insufficient attention to the external (lcg:11 1 social, political) environment 

This criticism voices the concern that business schools have overly concentrated 

on the internal operations and management of business and have generally tended 

to neglect the necessity for coping effectively with the external environment. 
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2.3.7 

2.3.8 

Relationships mismanaged with various aspects of the social, political, and legal 

environment. have caused some of the most serious problems for American 

business firms in the last decade. Business schools have contributed to these 

problems by not modifying their curricula to keep up with important developments 

in the external context in which modern-day business organisations must operate. 

Insufficient attention to the intcrn:itional dimension of husiness 

The international aspects of business have become increasingly crucial in recent 

years. The need to pay attention to the international as well as domestic aspects of 

business was recognised officially by the AACSB in 1974. Thus in recent years 

the international component of the curriculum has been emphasised both from the 

organisation ofbusim:ss schools (AACSI3) and from individual schools. The issue 

being whether sufficient emphasis is being placed on the international area. 

Insufficient attention to entrepreneurship 

Business schools traditionally have been for too oriented towards prepanng 

students for working within large. well-established organisations rather than 

encouraging and teaching studems how organisations can be started and how small 

businesses operate. 
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2.3.9 

...... 

Insufficient attention to ethics 

Unethical behaviour in all walks of life has always been with us. The charge is 

that in the typical business curriculum ethics are seldom given direct, explicit 

attention in either separate courses or as designated parts of other courses. The net 

result is that business schools have not sensitised their students sufficiently to the 

ethical components of business problems and issues. 

Following the report of Porter ,md McKibbin. the early 1990s saw changes to the 

detailed structure of MBA programmes. The changes that business schools have 

made and are still making in their MBA programmes have three main elements 

(Bickerstaff<,. I 994: 4 ): 

• a reduced emphasis on quantitative disciplines such as accounting, and 

statistics (while continuing to acknowledge their importance) in favour of 

softer management issues such as leadership. ethics and interpersonal 

skills; 

• increased emphasis on internationalism as a pervasive issue in all MBA 

courses; and 

• an acknowledgement 1hat the MBA programmes should above all be 

practical and designed to integrate the various management functions. 
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Which parallels can be drawn in Soulh Africa and what is the current situation? 

2.4 THE EVOLUTION OF MANAGlcMENT EDUCATION IN SOUTH 

AFRICA 

South African universities traditionally offered bl1siness and management related 

subjects only in their commerce faculties. The University of Pretoria was the first 

to launch the Ml3A programme in South Africa. There are now at least twenty 

MBA providers1 eight of these being local. The remainder are a mix of British, 

American and Australian programmes (Professional Manaf!_ement Review, 1998: 

28 - 32). 

Criticism against local management education and m particular MBA 

programmes, to some extent mirror those expressed by commentators in America 

and Europe, but there are some important differences. These crilicisms have been 

directed at the local programmes (Harari and Beaty. 1986: 17 and Hofmeyr, 1990: 

102). The new MBA providers that have emerged over the last five years appear 

to be less appropriate in 1m:eting the needs of South African managers and 

consequently have been subjected to fairly harsh criticism (Garrun, 1997 : 3). 

The overwhelming recommendation that emerged from lhe critics is the need for 

"contextualising" MBA programmes. Harari and Beaty (1986: 20) argue that the 

present MBA programmes which are modelled on the American MBA model, are 
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2.4.1 

inappropriale. They calcgorically state that South Africa needs managers who 

understand the unique political, cultural and social psychological features or the 

country better than their non-managerial counterparts. Their recommendations 

revolve around adding significant amounts of local case study material, additional 

courses on the social science segment of the course covering aspects of local 

history, political science, cuhure and the development of teams and other inter­

personal skills. 

In 1990 Hofmeyr ( 1990 : I 02-109) undertook extensive research into the direction 

that business schools should be moving towards. The conclusion reached by the 

author is that business schools should: 

• emphasise human resource skills; 

• anticipate organisational changes. 

• redesign the curriculum; 

• reach out to communities: and 

• undertake useful research. 

Human Resource 

According to Hofmeyr (1990:107) the 90's would be characterised by challenges 

relating to the skills shortage. race relations in the workplace, employee 

advancement and productivity. An immediate implication would be that these 

issues should be addressed more directly in our courses on human resources 
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2,4,2 

management and organisational behaviour. Managemenl education has to prepare 

future managers to understand lhese issues and be able to place them in the context 

of a society which has technical and structural problems. 

In terms of the skills which will be needed in the future. people skills are 

emphasised by Hofo1eyr (1990:107). Management education in South Africa will 

have to pay more auention in its curriculum to the management of people. the 

development of human relations and interpersonal skills. There is every indication 

that people management skills will play a crucial role in the organisations of the 

future (Hofmeyr, 1990: I 07). 

Organisational Change 

Business is undergoing fundamental changes internationally and locally and 

management education has to adapt and respond accordingly. Hofmeyr (1990: 

107) identifies participative management as a major feature of South African 

businesses as corporations try to involve all employees in a more meaningful 

commitment to their organisations. According to this author, communication and 

co-operation are leatures of the employee workforce in South Africa. Hence new 

management styles and culture changes would require the vision, the flexibility, 

the leadership, the willingness to change and new attitudes as prime issues for 

management education. These qualities are what Leavitt recalls the "soft front end 

of the 1mmagement process" which management education in South Africa has 
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2.4.3 

neglected. Leaviu ( 1988: 20) argues that it is time to seed a new generation of 

more diverse, more innovative and more visio1i.ary managers. MBA graduates 

must be able to transfer their knowledge and relate it to the real situation. This 

seems particularly important in the local context where there is a shortage of 

managers and a hands-on style is necessary. If MBA and MI3L students are taught 

to approach management in a detached. analytical, cautious manner this could 

have serious consequences as the issues faced by South African managers are 

complex, intense and often emotional (1-lofmeyr, 1990: I 08). 

Curriculum Change 

No American text or case study approach can fully capture the context and nature 

of South African clrnllenges. Among other things, this means that traditional 

subjects such as marketing, operations and human resource management, finance 

and accounting need to be linked much more closely with the South African 

context. Techniques of operations management, theories of organisational 

behaviour and case studies on marketing, need to be linked constantly to local 

constraints and opportunities. A large part of the South African economy is third 

world, with unique challenges often nol even referred lo in traditional management 

texts. 

Most of the textbooks used in our business schools and many of the articles and 

case studies, arc written by American academics. The material may cover theories 
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which arc universally applicable, bu! when tht:: text applies the theory to problems 

which American business people have 10 face, these often lack relevance for a 

South African audience. South African business people arc grappling with 

questions about affirmative aclion and corporate social responsibility, the social 

political ideological, educational and economic environment in which they are 

doing so are vastly different from the ones in which Americans/Europeans have to 

answer these ques1ions (rvloulder, 1989: 77). 

Hofmeyr ( I 990: I 08) highlighted some South African issues which suggests that 

the MBA/MOL curriculum will have to go beyond simply imparting knowledge 

about business concepts and processes. South African managers need to be 

exposed more deliberately during their management education to political issues: 

the role of business in politics; discussions on different socio-political and 

economic systems; and debates on issues such as sanctions and disinvestment. 

These would have the effect of making potential managers more practically aware 

as they prepare to take up business leadership positions in the future. Both 

business and labour arc inextricably caught up in broad political processes and 

sound information as well as conceptual understanding will be required in these 

areas (Godsell, I 988: 7). 

Hofmeyr (1990:108) identifies the need for knowledge of other cultures. 

Management courses should probably include input on sociological issues such as 

race, class and culture and revisionist interpretations of the history of whites and 
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blacks in South Africa and Africa. This author also highlighted the need for 

attitude changes, the need to move awa)' from discrimination and the need for 

tolerance and open-mindedness. If one purpose of management cducntion in 

South Africa is to prepare students for institutional and societal change, then 

educators must pay attention to change processes, how change takes place and 

how it is resisted. 

Values and ethical considerations underlie attitudes. It appears that South African 

managers need to understand what values are, gain an insight into the values which 

determine their own behaviour and be able to compare and contrast their values 

and those of others. In terms of the current debate, South African managers need 

to have the opportunity to think through different and often competing value 

systems and related concepts such as liberty, justice, equality, rights, privileges, 

power, competition and co-operation. Similarly. an understanding of business 

ethics linked to issues such as corporate social responsibility and affirmative 

action would also be important context for a relevant curriculum (Moulder. 1989: 

77). This author also suggests that teaching/learning strategies have to be made 

relevant to the South African scenario in order to develop independent, self­

directed, and critical thinkers. One way of helping students deal with the 

qualitative dimensions of the MBA/Ml3L courses, is to make use of experiential 

learning such as games, debates rind simulation exercises which would allow 

students to learn about stereotypes, attitudes, values and concepts in a personal and 

practical rather than an academic way. 
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Many of the comments discussed above have to do with contextualising 

management education: responding to our own challenges and trends and not 

simply replicating an American model. 1-iofmeyr (I 990: I 09) cautions that there 

has to be a balance between South Africanising the curriculum and staying close to 

developments in the international business scene. 

2.4.4 Outreach Initiatives 

The growth of the informal sector of the economy, the need for entrepreneurial 

skills and job creation, and the problems of poverty and inequality, point to the 

need for "outreach" initiatives in our business schools. According to 1-lofineyr 

( I 990: I 08) scarce resources must be maximised. The management skills which 

cail be developed by business schools are in short supply. Management skills are 

required not only in the business world. They are also needed in communications, 

the educational field, health-care, rural are.is, and the informal sector. The trend 

towards community outreach is already reflected in the est.1blishment of institutes 

such as the Centre for Developing Business at Wits Business School. The South 

African business school cannot bec.:ome isolated on a first world island. 
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2.4.5 Student Profile 

Demographic trends and the education crisis present some of the greatest 

challenges for management education. Apart from the content of courses. for 

Sou1h African management education to be relevant, business schools have to 

recognise demographic forces and their implications. South Africa cannot rely 

almost entirely on the white population for its manageriul talent as it has done in 

the past. South African businesses have to make better use of women in the 

workforce and attract more women into commerce and industry. In the United 

States 32% of executive jobs are occupied by women. compared with 

approximately 8% in South Africa (Hofmeyr, 1990: I 08-109). 

Management education in South Africa has to play its part in assisting black, 

coloured, Asian and female employees to succeed in management. More effort 

has to be made to enrol people in these categories into management programmes 

and to improve pass rntes. 

The background, experience, and inferior education suffered by most black 

students puts them at a severe disadvantage and these students require additional 

tuition in key subjects as well as assistance with skills acquisition, critical thinking 

and English language use. 
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2.4.6 Research 

Business schools need a faculty that is on the cuning edge in its field, doing 

research that will n:sult 111 innovative course development and will assist in 

corporate decision-making. There are numerous South African challenges and 

problems which require indepth research such as: job creation, productivity 

improvement, management information and organisational culture. There is a 

shortage of relevant. action-orientated publications, working papers and reports. 

The effective utilisation and dissemination of research findings are of nu~1or 

importance. 

The role of a business school is to pick up the signals from the trends and issues at 

hand in the business community and then use this experience to undertake the 

necessary analysis and research to find new directions and solutions. 

As a whole, South African business schools will have to take up the challenge of 

socio-economic development and socio-political change. To do so these, business 

schools have to become involved in considerable rethinking and restructuring, so 

as to make a meaningful contribution to a post-apartheid future. 

In some respects Hofmeyr's (1990: 109) findings were similar to those of the 

Porter and Mckibbin report. especially as regards the need for improved human 

resource skills. However, the main message of 1-iofmeyr's research was that Soulh 
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African MBA programmes need 10 bo1h "contex!Ualise" and "universalise'' m 

order to remain relevant. 

It is now fifteen years since the Porter and MeKibbin recommendations were 

released and nine years since Hofmeyr's recommendations. It is impo11an1 to see 

whether management education. and MBA-programmes in particular, have begun 

changing to reflect lhc new realities. 

2.5 THE MAIN CHARACTERISTICS OF THE MBA PROGRAMME 

2.5.1 Knowledge base of the MBA Programme 

For business schools "getting i1 right" as the end of the century approaches, will 

involve developing the institutional self-confidence from which a positive external 

image can be created. From this perspective, those in management education have 

a good idea of wha1 ought to be included in course design and curriculum. It is 

possible to identify 1he relevant knowledge bases for management and the skills 

and competencies which managers need to develop. That does not mean that 

MBA-programmes should not contain options or electives; rather, it means that 

the traditional approach to options which in effoct allows for specialisation. is 

increasingly outmoded (Carnall. 1996: 3441). In particular the "shop window" 

approach to options is questionahle on various grounds, not least economic 

criteria. Where lists of twenty or more course options are available, sometimes 
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taught by research staff, one is forced 10 conclude that the option curriculum 

renccts what faculties wish 10 teach and 1101 necessarily what programme members 

need to know. This situation cannot be justified merely by pointing to the elective 

nature of these courses. In fact. choices shOL1ld be available throughout the 

curriculum which will allow programme members to focus on the subject in ways 

which are relevant to their own careers or employers. Carnall (1996: 3441-3442) 

argues that the MOA curriculum will become more integrated and more llexible, 

while at the same time choices will be related to individual learning needs rather 

than limited to elective choices. Business schools will be confident enough of 

their ability to facilitate learning that they will be less concerned with "proving" 

their quality through general spurious claims as to the intensity of the study 

expenence. If individuals manage their own learning, the intensity of the 

;'experience" will be the basis of the business schools' image. 

According to Carnall (I 996: 3442) three key factors should dominate MBA 

programme design. First, as already indicated, the main knowledge bases and 

skills/competencies needed for management development, can be identified. 

Business schools should therefore rt:quirc that progrnmme members cover all of 

these in order to obtain an MBA. This applies whether or not particular 

competency models are accepted. 

Secondly, effective management development must follow work and management 

expenence. In consequence the M 13A should be a general management 
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programme rather than becoming overly specialised; ahhough some disciplinary 

or sector focus is not precluded. such specialisation should be a ·matter of 

excellence and degree. 

Third, if the MBA programme is to be genuinely challenging and relevant, it 

should not be overly dominated by academic subjects. Subjects such as 

Psychology and Economics are arbitrary in the definition of their scope, owing as 

much to the emergence of professional disciplines and departments in the 

university or business school as to the perceived relevance of the subjects to 

management practice. Management problems rarely emerge readily labelled. 

Managers do not face psychological problems or economic problems. For that 

matter, they rarely foce personnel or production problems. Rather, they face 

problems whose solutions can be informed by different subjects and disciplines. If 

a production manager is trying to achieve a more flexible production system, then 

ideas and techniques drawn from psychology (such as motivation theo11•), 

personnel management (flexible hours, llcxible pay systems), production (flexible 

technology, just-in-time management and materials requirements planning 

techniques) and accounting and finance (capital appraisal techniques) will be 

I 
needed. 1 

I 
I 
I 

All of these argue for a general management approach rather than specialist 

' ' programmes which need to be integrated at a final stage. The programme sh_Ould 

' 
be designed to encourage the study of current management issues on a broad,'basis. 

39 



Course work and assessment should be both project-based (although that need 

does not require the submission of a project ns such, but rather a focus upon 

members' own experience and/or orgnnisations). The curriculum needs to be 

treated not as the last "pressure"' of the faculty, but rather as a learning 

opportunity. The curriculum should facilitate individual study linked to personal 

study plans. 

According to in-house rcseurch carried out by Carnall ( 1996: 3442) at the Henley 

Management College in the United Kingdom, one of the key features of the MBA 

programme demanded by many of the interviewees was that the programme 

should be designed to ensure that managers' personal development was 

maximised. Rarely did respondents wish only for cognitive or knowledge-based 

input - often they had already acquired the basic knowledge of some or all 

management disciplines through management training or previous programmes. 

However, the research results could be summarised as arguing for programmes 

designed along the following lines. Ideally programmes should: 

• have a practical, work-related orientation which draws upon a well­

developed theoretical base; 

• have an interdisciplinary and issue-based approach; 

• recognise that managers need to be able to deal with a rapidly changing 

environment; 
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• develop consultancy skills. which arc valuable both from internal and 

external perspectives; 

• emphasise project work; 

• have a well-cslablishcd faculty posscssmg a broad range of academic, 

commercial and business experience; 

• have a deliberale focus on the development of personal skills and 

competencies: 

• be international 111 tlavour, with participants from all over the world and a 

programme design which recognises the need to understand a changing 

business environment; and 

• introduce speakers from industry and politics. 

A key clement is the need for integration of delivery methods. learning events or 

situations and the assessment process or programme. To give one example: 

projects arc undertaken during the programme rather than only once the course 

work, assessment and examinations arc complete. This allows feedback to be 

fonnative rather than summativc. The project is "embedded" in the MBA 

programme as well as in the client's organisation. Feedback could include 

feedback from other programme members as well as faculty. It can be 

development orientated rather than assessment orientated and can be managed by 

programme members themselves rather than by a member of faculty. If the project 

is a separate exercise largely conducted once the formal programme is complete, 
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then there is a possibility that the project will be "distanced" from learning and 

become more of a hurdle than a development vehicle. It remains to be seen, 

however, whether this kind of integration will require joint control of the learning 

process by programme members and faculty. and what this kind of joint control 

will mean in practice. 

2.5.1.1 MBA Guidelines 

• the MBA is a postgraduate degree at the Master's level and must correspond 

to minimum intellectual and academic standards for such degrees. 

Admission to an MBA degree will normally require a first degree or 

equivalent qualification. This requirement can only be lowered in the case 

of candidates with substantial and proven professional experience; 

• the MBA is a post-experience degree seen as a career accelerator or a means 

to make a career shill alter a minimum of two or three years professional 

experience. Programmes that .ire designed to help young graduates prepare 

for their entry into professional life, should not be called MBA's; 

• the MBA is a generalist degree in business administration. In line with the 

previous guideline. it is a broadening programme. As a result, a specialised 

Master's degree should not be called an M13A; 
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• the MBA must put theory into practice. The curriculum must be clearly 

identified with broad coverage of the main functional areas in management. 

The curriculum should extend beyond the mere acquisition of knowledge 

and technical skills, to put 1heory into practice by focusing on the personal 

development of participants through such competencies as decision-making, 

teamwork, leadership skills, entrepreneurial potential, negotiation skills, 

communication and presentation skills. The latter part of an M 13A 

programme should provide elective courses and may include the possibility 

for participants to choose a major area of study; 

• the MBA has a minimum length of one year of full-time study or the 

equivalent when the programme is offered on a part-time basis; 

• the MBA will require a 1111111111um of 400 hours of classroom study or 

structured contact. The entire programme should rcqmre a mm1mum of 

1200 hours of personal work; 

• an MBA-programme should be intellectually demanding and require a 

substantial personal investment in terms or commitment and effort; 

• admission to an ~•IBA-programme should entail a rigorous selection process 

to ensure that only qualified participants arc given acct:ss to the degree; 
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• participants in an MBA-programme should be rigorously assessed through a 

series of examinations and graded work to ensure that learning objectives 

meet Master's degree standards (European Foundation for Management 

Development Forum. 1998: 8). 

Business schools have responded to the above guidelines by structuring the Ml3A 

curricula accordingly. The focus is on developing the following skills which are 

essential for leadership sw.:cess: 

• indepth management knowledge; 

• cross-functional learning: 

• global perspective; 

• leadership and entrepreneurial skills; and 

• applied problem solving and innovation. 

2.5. 1.2 lnc.lcpth Management Knowledge 

Managers require specific skills to meet the complex and immediate challenges of 

business. lndepth knowledge of a particular field provides an essential foundation 

for leadership in any business arena. This foundation is built through: 

• grounding in the functional and analytical skills required for business study; 

and 
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• indcpth study into a specific field through specialisation or exploration of 

new areas through elective courses. 

2.5.1.3 Cross-functional lc:.1rning 

It is difficult to know every area of business in depth, but managers need the skills 

and knowledge to view the organisation's needs from the broadest possible 

perspective. In order to understand the interconn1::cting functions that define and 

drive a corporation, business schools offer: 

• a core curriculum that provides exposure to all major functional areas of 

business and cumulatively builds participanls' capacity to integrate the 

knowledge and global insights acquired in these courses; 

• cross-function perspectives through specific course work and case studies; 

and 

• business strategy simulations and field projects tha1 require multi­

disciplinary solutions to problems. 
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2.5.1.4 Global Perspective 

All business loday is global and all managers need to undersland the specific 

markets and cultures within which they operate. To address these issues, business 

schools offer: 

• a core course in global strategic management; 

• specific courses focusing on aspects of global business; 

• specialised offerings such as multinational marketing programmes and 

opportunities for foreign language development; and 

• international dual degree program and exchange programs with leading 

intcrnalional business schools. 

2.5.1.5 Leadership and interpersonal skills 

Managers must communicate a unifying v1s1on to those they oversee in an 

environment of rapid and constant change. They must bridge cultural differences 

in an international workforce and deal with complex ethical issues. While 

performing as a leader. the most highly placed manager must work effectively as a 

team member. The leaders of tomorrow must be equally adapt at building 

consensus and drawing on colleagues' diverse fields of expertise. The MBA 

curriculum fosters such leadership skills through: 
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• leadership and teamwork courses 1hat help participants reline skills as both a 

leader and a team player: 

• team learning experience throughout the curriculum; 

• development of strong skills in written and oral communication; 

• access to the personal insight of lt:aders from business and government 

through various speaker series and classroom visits; and 

• opportunities to develop and demonstrate leadership skills through 

organising and implementing community service projects. 

2.5.1.6 Applied prohlcm solving and innovation 

The complexities of the decisions that managers make in the real world rarely 

conform to traditional textbook examples. Faced with accelerated change, 

managers can no longer rely on conventional solutions. The skills to identify, 

fonnulate and solve problems innovatively cut across all disciplines. These skills 

are developed through: 

• core courses, case studies and leadership courses that require participants not 

only to solve but to formulate and define problems; 

• field application projects in which teams of students work 111 real time to 

analyse a particular organisations strategic problems; 

• advanced and independent study projects as well as class assignments that 

match students with actual business challenges; 
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• the opportunity to serve as consultants 10 small businesses m the area 111 

which the business school operates; and 

• an entrepreneurial climate which fosters active studenl involvement in the 

school's strategic initiatives. continual evaluation and re-engineering of 

administrative processes and innovative course devclopmcnl by faculty. 

The above trends in the design of the MBA curricula have emerged due to the 

criticism launched against business schools (Porter and McKibben, 1998: 64-66). 

2.5.2 Core Courses of thl' MBA 

From a superficial overview of the existing curricula of business schools, it seems 

that any programme described as an M13A should at the very least include courses 

in the following sub,iect areas. Course names may vary, but the content must be 

covered fully (Bickerstaffe, I 996: I 9): 

• Accountancy . 

• Economics . 

• Finance . 

• Human resource management. 

• Marketing . 

• Organisational behaviour. 

• Quantitative analysis . 
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These subjects constitute the core of an MBA•programmc and usually take up the 

first of a two.year programme or the first one or two terms of a one.year 

programme. They arc generally compulsory with schools insisting that students 

take all core courses, whatever their background. However, some schools allow 

students to opt out of a subject if they can prove proficiency, usually in an 

examination, and substitute with a more advanced course in the same subject. 

The core courses provide participants with a solid foundation in the functional 

activities of an organisation and also equip students with basic skills and analytical 

tools for decisi011•making. 

2.5.2. I Choosing Electives 

At a few schools the core nu1kes up the whole of the programme. but most schools 

offer additional optional courses or "electives". Students can choose these courses 

to suit their own interests or future career plans. Electives can usually be selected 

from a wide range of su~iects, usually reflecting one of the core areas such as 

finance or marketing. At some schools students may be required to group some of 

their elective choices into a concentration also called a specialisalion or major, 

such as accounting, marketing or finance. However, most schools allow students 

to specialise or not as they choose. and some indeed do not. The choice of 

electives vary from year to year. Schools use electives to introduce new research, 

experiment with new subject areas or teaching methods or because the faculty has 
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expertise in a cerlain area. The extent and number of electives depend on the 

faculty. 

2.5.2.2 Projects 

MBA-programmes frequently include a compulsory project and sometimes more 

than one. Schools differ in the emphasis they place on project work. However. 

some in Europe, for example Trinity Colk:ge in Dublin, build almost the whole 

programme around project work. They may offer a project lasting for several 

months which constitutes a major part of their teaching and assessment systems. 

A project nonnally consists of a consultancy-like task. Projects are seen as a 

valuable way of ensuring lhat students apply the results of their academic study to 

real-life management problems and situations, as well as illustrating how possible 

situations have to fit the institution·s system and people as an integrative whole, 

not just one su~ject area. Projects also help to get across some of the so-called 

sailer business skills such as leadership and interpersonal relations. The projects 

consist of: 

• 

• 

the involvement of the client company's top management (a prerequisite for 

participation in the program); and 

the projects arc directed by semor members of the faculty who have 

extensive line or consulting experience. 
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Each project is divided into four phases: 

2.5.2.2.t lndustn· Analvsis 

Each team examines the key factors required to compete successfully in the client 

company's industry. At the end of this phase, teams present their findings to the 

company and defend their conclusions. 

2.5.2.2.2 Cnmpanv Analvsis 

Team members study the competitive position of the client company and identify 

priority issues. Results are presented to management, and an agreement is reached 

between the client and the consulting team as to the specific issue to be addressed 

in the next phase. 

2.5.2.2.3 Issue Analvsis 

Team members then explore indepth the specific issue chosen at the end of the 

company analysis. They prepare a set of practical recommendations to resolve the 

identified problems and formally present them to top management. 
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2.5.2.2.4 Implementation 

In this final phase, participants discuss their recommendations in detail with the 

client and prepare specific guidelines for their implementation. They then 

generally make formal presentations to vanous members of the client 

organisations to explain the proposed changes. 

2.5.2.3 Languages 

As the globalisation of business continues, language skills are becoming 

increasingly important both to facilitate communication and for the appreciation of 

the national cultures and customs. The best business training in the world is of 

little use if an executive is unable to adapt. While English is by far the dominant 

language in business schools. some insist on a second language and others offer a 

specifically multinational programme. 

2.5.2.4 Meeting top business people 

The ability to meet and discuss issues with practising senior executives is also 

important. Hearing how organisations have confronted major problems or pushed 

through significant strategy changes, provides a valuable counterpoint to academic 

training. 
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2.5.2.5 The alternatives - .Joint degrees/specialised MHA 

It would be impossible to describe all the variations now available on the MBA 

theme. In the United States there are opportunities to combine the MBA with 

another postgraduate degree such as law. engineering, communications, medical 

sciences, social work and nursing, to name but a few. These joint degrees are 

becoming increasingly popular. Some schools in Europe, for example London 

Business School, offer specialised MI3A's which, while teaching the basic core 

subjects, concentrate on one specific area such as marketing, information 

technology or finance. 

According to Porter and l\'1cKibbcn (1988; 122-123), business schools should 

prepare graduates for a long-term management career - and develop capabilities 

for assuming later positions of leadership - rather than being to focused on more 

specialised preparation for a job. Given rapid changes in the environment, it 

seems that both students and the business world would be better served if 

graduates are given more exposure to business challenges in the MBA­

programme. However. individual schools face different sets of circumstances, so 

the extent of this "exposure" should not be expected to be uniform across all 

degree programmes. The important point is that the markt:t (corporate employers 

and individuals) will detennine the type of skills that graduates should possess. It 

is up to business schools to respond to these requirements. Specialised MBA 's 

such as in marketing or finance are offered upon completion of the core courses in 
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the curriculum. Functional su~jects arc specified and usually include two or three 

courses plus two electives in the same discipline. 

2.5.2.6 Admission Requirements 

The admission criteria for MBA-programmes in general are: 

• a bachelors degree or equivalent qualification; 

• job experience; 

• Graduate Management Admission Test (GMAT); 

• References; 

• interviews. 

In the 1960's the Ford Foundation reported on the state of American management 

and training. The overall views or this report was summed up by Gordon and 

Howell (1959: 325) who pointed out that business schools enrol a disproportionate 

share of very weak l'reshmcn and grachmte only a small proportion of the best 

students from campus. A major solution to this problem that was advocated by 

Pierson (1959: 55) was to raise the standards for both admission and performance. 

Gordon & Howell (1959: 331) believed that the American Assembly of Collegiate 

Schools of Business could be a major force in promoting higher standards for 

student admissions and performance. In 1965, the now famous Graduate 

Management Admission Test (GMAT) was introduced and in 1974 specific 

quantitative cut-off criteria was set. 
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2.5.2.7 Graduate Management Admission Test- GMAT 

The GMAT (Graduate Management Admission Test) is a n:quirement for virtually 

all business schools around the world. As with all intelligence tests, exactly what 

the GMAT measures, is open to doubt and some controversy. Most schools find 

that the GMAT is a good predictor of likely success on an MBA-programme, 

particularly the quantitaiive aspects. Students with lower scores may have trouble 

with subjects such as statistics, accounting and finance. For this reason, GMAT 

scores are widely used (despite denials that this is so) as an initial screening for 

candidates. 

There are suspicions in some quarters that even the best schools may have to lower 

the limit on GMAT scores. The reason given is the need to attn1ct more overseas 

students (non-English speakers tend to do less well on the test) or to provide a 

more "rounded" student body, and also some genuine concerns about the 

relevance of the GtvlAT itself. 

A major concern relates to the cultural bias in the GMAT, which is said to work 

particularly to the disadvantage of Japanese and other applicants from the Far East. 

The test exists only in English (some say American English at that) and its 

multiple choice approach is alien to many cultures. Schools claim, however, that 

they are well aware of the bias and make the necessary allowances. 
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Recent revisions of 1hc GMAT arc intended to counter these criticisms. A new 

GMAT was introduced in 1994. It retains the multiple choice sections and also 

includes essay questions, which arc difficult to prepare in advance and will, it is 

hoped, tell business schools more about candidates. According to the Graduate 

Management Admission Council (GMAC), schools and employers requested that 

essay questions be included in the GMA T, because schools and employers are 

interested in students' ability to write about complex issues. It claims that essays 

are not a test of writing skills but of thinking ability. The GMAT does not 

presuppose any specific knowledge of business or of specific content areas. It 

does not measure achievement in any particular subject area. A typical GMA T 

questionnaire is composed of the following: 

• critical reasoning questions; 

• problem solving questions; 

• sentence correction; 

• analytical writing (essay questions); and 

• analysis ofan argumem (essay questions). 

Further changes to the GMJ\T arc being made. As of 1999, the GMAT will be 

available via the internet. The 1cst can then be taken all year round rather than 

four times a year. 
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2.5.2.8 Referees 

The majority of business schools want a good rounded picture of applicants and 

their achievements. This information is supplied by reterees who have relevant 

and detailed knowledge of the applicants academic and work background. These 

referees must know what an MBA is and why participants plan to study for the 

MBA degree. 

2.5.2.9 Interviews 

Interviews are the new fashion within admission departments. Only a few years 

ago top schools dismissed them as suitable for little more than spotting potential 

"mad axemen". But doubts have arisen about the adequacy of the old procedure of 

relying on the GMAT and other tests and there is now hardly a school anywhere in 

the ,vorld that does not stress 1he desirability if not obligatory nature, of 

interviews. 

The most important reason for the change is the sweeping review of the contelll of 

almost all programmes in recent years. In particular, the new emphasis on softer 

skills has made the personality of students a much more important ingredient in 

their success in a programme. People management has at last been given the 

recognition it deserves. but for this schools must get an overall view of candidates 

in order to assess their personalities and their ability to think on their own feet. 
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A furlher reason is the need for greater diversity. Standard admission approaches 

tend to produce standardised classes. An interview is a very good way of 

assessing students who may not quite match up to the academic ground rules. but 

have other desirable qualities. Hence interviews are used to identify and assess 

interpersonal and communication skills which are critical to success both in the 

classroom environment and in positions of broad managerial responsibility. 

However, interviews are time-consuming and difficult to arrange administratively. 

For foreigners or students at a distance, schools must use external interviewers. 

But then the selection crileria and interviewing structure must be understood by 

the interviewers, and conscientiously applied and observed . 

. .5.2. IO Qualifications 

Any kind of first degree or its equivalent is a suitable base for an MBA 

programme. General management is a generalist subject and in theory no previous 

specialist knowledge is required for its study. However, with a few exceptions. the 

MBA-programme is quantitative. Despite trends towards the teaching of soft 

skills, few of the top schools are eager to relax their traditional reliance on 

quantitative methods (Bickerstaffe, 1996: 59). 



There arc concerns, especially in the USA, that too much emphasis on the human 

sciences subjects. will result in graduates who do not understand the quantitative 

background to management. Most or the major schools, again especially in the 

USA. demand evidence or previous maths study, including calculus and a 

minimum level of ability in the subject. But most nm pre-programme refresher 

courses for participants. 

2.5.2.11 Test of English as a Foreign Language (TOEFL) 

f-or people whose grnsp of English is not good, an MBA-programme outside their 

home country is a daunting prospect. Much of the source material is in English, 

the intt:rnational classes are mostly conducted in English and the style of teaching 

is very interactive. 

Most schools teaching in English therefore demand some objective proof of 

fluency from non-native speakers. A few schools run their own tests or accept 

other qualifications, but TOEFL has now become widely accepted as a standard 

measure. However, like the GtvlAT the test has been coming under fire. 

2.5.2.12 .Joh Experience 

The original American MBA-programmes took students straight from studying 

their first degree, like any other postgraduate school. Some of the best schools in 
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Lhe USA still do this. However, the need for relevance and the charges of elitism 

have prompted students to have some job experience before taking the MBA 

programme. Usually this is set at a minimum of two years but many prefer much 

more. In part the move also reflects the growing importance and influence of 

European MBA-programmes, which have always demanded work experience and 

have indeed always seen the M13A as a post-experience qualification. Job 

experience enriches the learning and teaching. Job experience is important in case 

method teaching. (Bickerstaffe, 1994: 14). 

According to Bickerstatfe, (1994: 14), there is a shift among recruiters from an 

emphasis on management experience towards management potential. Business 

schools claim that many companies are starting to think that a young MBA 

graduate is just as good as an older graduate and easier to fit into an organisation. 

Students with little or no work experience can be a significant drawback since 

these students do not havt;: much personal knowledge to contribute to discussions 

of case studies. On the other hand. by recruiting students with little or no work 

experience, business schools could help bring in diversity, especially in respect of 

women and disadvantaged groups. 

The changes that seem likely to take place in the MBA student body, may not 

necessarily result in a drop in 1he amount of job experience everywhere. European 

schools are highly unlikely to drop their insist1;:nce on job experience, since the 
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2.6 

business organisations wi1h which many European schools are closely linked 

generally regard the MBA as a post-experience qualification (Bickcrstaffc, 1994: 

13). 

TEACHING METHODS 

Three main methods of teaching arc used in addition to traditional lectures. They 

are case studies, project and group work. 

2.6.1 The Case Method 

The case method simply means that subjects rangmg from accounting and 

statistics to marketing and corporate strategy, are taught using case studies of 

actual companies' experience. These are usually framed as narratives which are 

sometimes quite well-written. Some will have a mass of supporting data, relevant 

and otherwise. Others will have little and s1udents. like managers, will be 

expected to respond on the basis of what information is available. 

Often the case study will end with the control manager figure facing a dilemma 

which students must analyse and then justify in terms of the action they 

recommend. The virtue of the method is that it reflects the messy, cross-functional 

nature of business li!C where there are no clear-cut problems and often no right or 

wrong answers. Schools, which use case studies exclusively, say that subjects 

61 



such as accountancy can be taught using the method: others argue that it is best 

suited to broader areas such as marketing or strategy. In a number of schools 

cases arc used more in elective subjects than in the core curriculum. 

One problem with the case method is that cases take a lot of time and resources to 

find, study and write. Few schools can write all of their own cases even if they 

wanted to and therefore use studies prepared by other schools in addition to their 

own. 

The predominance of American cases provokes criticism elsewhere that the case 

method results in an inappropriate cultural bias. A further criticism, especially 

from employers, is that the case method develops a habit of concentrating on the 

overview of management problems rather than the detail of how to solve them. 

Nevertheless the case method seems to be coming back into fashion. It remains a 

stalwart of the MBA-programmes around the world because it stimulates class 

discussion and forces students to think for themselves about real business 

problems. As there is no single solution to a complex problem, case discussions 

elicit competing viewpoints that promote creative discovery. Each participant 

applies his or her own experience to the problems, enriching lhe discussion and 

intensifying the learning process. 
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2.6.2 

Cases may get a new lease of life through the application of new technology. 

Information tcchnolo!.!v has been slow to make an impact in management 

education, because learning in this way presents bigger problems than the science 

suggests. But the ever-expanding capacity and the advent of videoconferencing. 

multimedia and other techniques will no doubt speed up the process. Many 

schools, including Harvard and INSEAO are now experimenting with case studies 

on CO-ROM. 

Multimedia not only allows the data to be assessed but also provides video images, 

such as interviews with markding and finance chiefs, examples of advertising 

campaigns, product developments and so on. INSEAD would like to use the 

enormous data storage potential of CD-ROM to put as much information as 

possible on disk in an unstructured form. Students would then have the freedom to 

assess and analyse for themselves what they considered to be the problems and 

opportunities, much as a consultant might (l3ickerstaffe, 1996: 86-87). 

Projects and Group Work 

(Refer to paragraph 2.5.2.2) 
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2.6.3 Learning Methods 

The acquisition of theory and knowledge is not an end in itself. New trends in 

learning methods leverage purticipants· experience and provide opportunities to 

put learning into pructice. The learning process reinforces individual study by way 

of class and small-group work, using participative and interactive methods. 

2.6.3.1 Collahorati\'c1 team-based lc:1rning 

The collective work expenence 111 the class that comes from a wide range of 

industry and business functions, and the knowledge and insights that participants 

bring, are an integral part of the learning process. Each individual is expected to 

contribute to the classroom and group exercises by sharing his or her expertise and 

viewpoints with peers. 

Teamwork is the catalyst for collaborative thinking. Participants spend roughly 

two thirds of their time working in teams. This intensive teamwork fosters the 

development of skills in conflict resolution, effective communication and 

leadership in a multicultural environment 

Typically, the learning activities involve three distinct phases: 
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• Initially, participants work individually. studying and analysing the nssigned 

material. The students then work in small groups of six or seven 

participants, broadening their outlook by testing their opinions and 

viewpoints on classmates from different cultural and business backgrounds. 

• Finally in the classrooms, guided by faculty members, participants explore 

new concepts and techniques, share experiences and arc challenged to 

present their analysis, defend their viewpoints and propose new solutions to 

resolve problems. 

2.6.3.2 Case Studies 

(Refer to paragraph 2.6. I) 

2.6.3.3 Presentations 

By working in small groups to develop and defend presentations, participants 

experience the challenges associated with group responsibility collective decision­

making and persuasive communication. Group presentations enhance participants' 

ability to express their ideas clearly and convincingly - a valuable personal asset 

in business life. 
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2.6.3.4 Exposure to Experls 

Executive development programs draw senior management from the largest, most 

successful companies in the world. This executive expertise does not go untapped 

in the MB- programme. Participants take part in joint events with senior managers 

giving both groups a chance to observe the other in action. For the MBA 

participant, contact with such a large number of executives from multinational 

corporations is both an intellectually stimulating und a professionally invaluable 

expenence. 

2.6.3.5 Entrepreneur Speaker Series 

2.6.4 

This series is intended to help participants learn from the "real world" experiences 

of successful entrepreneurs. The speakers discuss the initial hurdles and how they 

overcome them, and the issues of managing growth for a small operation. The 

entrepreneurs also address the personal thrills and professional challenges of 

operating in an environment withom a "safety net'". 

Full-time MBA Programmes 

In North-America the length of the MBA programme is normally two years. In 

Europe and elsewhere, although some leading schools such as London Business 

schools and IESE in Barcelona insist on two years, quite a number (notably SDA 

66 



2.6.5 

2.6.6 

Bocconi in Milan, the Australian Graduate School or Management in Sydney and 

Wits Business School in Johannesburg) offer programmes of around 16-18 

months. This is a timescale many academics believe is ideal for an MBA 

programme. Both rvlanchester and Erasmus School of Management have sliced 

chunks off their two-year programme to meet market demand for shorter 

programmes. 

Part-time and other programmes 

Generally the pai1-time programme is identical to the full-time version. Students 

take two to three ye.irs to complete the programme depending on the length of the 

full-time version. Part-time students tend to be older than their full-time 

counterparts, bringing greater practical experiences into the classroom. Since 

students are working. they can test and apply what they have learnt almost 

immediately. 

Modular Programme 

The modular MBA auns to tackle two of the criticisms levelled at MBA 

programmes: that they are too academic and lack relevance to real business issues. 

A modular programme alternates periods of traditional MBA education in a 

business school, usually lasting sevcrnl months, with periods back in the students 

company undertaking projects based on the theory learned. 
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2.6.7 

On mosl modular programmes lhe school insists on keeping in close contact with 

students during their lime back in their companies. The downside is that, like part­

time programmes, the modulur design docs not n:adily engender involvement and 

camaraderie. Furthermore, the company link may curtail academic freedom and 

the development or the individual. On the other hand, projects can entail 

interesting and highly visible work within the company. 

The Consortium Programme 

Consortium programmes are a form of modular MBA. bringing together three to 

six companies and a business school. to design an MBA-programme for 

employees of these compames. Consortium programmes aim to provide the 

companies involved with an educational experience for their employees that is 

relevant to their own company, but wide enough to allow the networking and 

broadening process tha1 is a major advantage of traditional programmes. 

The programme can be tailored fairly closely to the needs of the member 

companies_. although one of the problems is the need to persuade a number of 

diverse organisations to agree on the content. Some programmes restrict 

employees' project work to their own companies. but where projects can be 

carried out in other consoriium compames, the students probably benefit more 

from the contrast and the companies from a fresh viewpoint. 
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A consortium MBA may be a valuable qualification and the content may be the 

equal of most other programmes, but ii will be different from Lhat offered by the 

same school on its full-time or part-time programmes. 

Some leading schools have consistently refused to provide consortium 

programmes - London Business School and the International Institute for 

Mmmgement Development (IMO) arc European examples- despite being offered 

lucrative contracts. Tims even the best-constructed consortium programmes will 

lack the elements that make the tv113A so effective: academic rigour, teaching 

based on sound research, and exposure to a wide range of individuals with diverse 

backgrounds and experience. Nevertheless, consortium programmes have many 

supporters among companies. Their argument rests on a tlmdamental difference 

about the purpose of an MBA degree. They suggest that what industry needs is an 

MBA programme that makes existing managers more effective in their jobs, not an 

academic course to help relatively young individuals improve their job prospects 

or change their careers. 

2.6.8 The Executive MBA 

The executive MBA is a type of programme that is also growing in number and 

popularity, most notably in the USA. It mixes some of the best elements of part­

time, modular and consortium programmes and seems to offer advantages to all. 
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2.6.9 

Executive MBA-programmes arc usually made up or fully sponsored up and 

coming executives with considerable work experience, which can be as much as 

ten years for many schools. The programmes consist of large modules of 

residential work and even foreign field trips. 

The courses are usually innovative and closely relate to experience rather than 

classroom speculation. The execmive MBA-programme carries more prestige 

than the conventional Ml3A and the combination of theory and job experience, has 

a direct value for the organisation. The executive MBA offers an opportunity for 

well-motivated, skilled executives lo broaden their experience and their thinking 

through discussions with top-flight business academics. 

Dist;mcc Learning 

The huge growth in the number or Ml3A's awarded in recent years is largely due 

to distance-learning programmes. They are most common in the United Kingdom, 

with Henley Management College and the Open Business School, some of the 

biggest. Students study in their own time at home or even while travelling and 

programmes can take three years or more to complete (Bickerstaffe, 1996 : 37). 

The distance-learning phenomenon is part of a larger fundamental structural 

transfonnation taking place in higher education. That larger structural change is 

driven in part by economic forces, in part by greater international mobility and 
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communication, and in part by changes in technology. Technology changes are 

having a significant innucncc on distance learning. In addition. technology use is 

transforming much or the pedagogy for campus-based learning. Campus-based 

students are experiencing many of the same electronic information tools that 

enrich distance-learning programs. These include electronic communication with 

faculty, electronic student group projects, internet-based research and the delivery 

of course materials on the internet. faculty ingenuity is continually devising new 

ways to use technology tools to enhance learning. Students face a wide variety of 

challenging learning experiences. Along with these new pedagogical innovations 

changes are taking place at other levels within higher education. Much no-credit 

education delivered by traditional educational institutions and by corporate 

educators, is being delivered by CD-ROM. internet, and video. Many institutions 

deliver a full menu of courses online and in some cases, consortia of institutions 

have combined their menus to increase the selection available lo potential students. 

Some institutions and consortia have begun delivering entire degree programs 

online. These range from programs that require a mixture of on-site and online 

experiences, to programs oflered entirely online. Finally, new virtual institutions 

have been created to deliver courses and programs where no campus location or 

traditional campus-based instruction is available (I3lood, 1999: 1-4). 

Distance learning is shown by research to be a highly effective means of 

transferring the basic knowledge contained in the MBA-programme, particularly 
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as informalion lechnology becomes cheaper and easier to use (Bickerslaffe. 1996: 

37). 

2.7 AN EMERGING THIRD GENERATION MBA 

The third generation MBA-programme recognises the need to take account of the 

judgmental, intuitive and experimental nature of much of management practice. It 

is becoming genuinely international. Fundamentally, it integrates delivery systems 

and learning methods. incorporating and integrating distance learning and 

computer-based methods including conferencing, action-learning and 

multinational learning events along with traditional methods. By doing so, this 

model can create enough flexibility in the learning system to allow learners to 

control their own learning in terms of pace, teaching style and their own learning 

styles (which are known to differ). 

In a third generation programme, learning takes place not only in the business 

school but also in business schools in other countries and organisations. The third 

generation requires faculties to move their sights to the world outside the business 

school. Some may have long done so. 

According to Carnall (1996: 3444) movmg towards the third generation MBA 

requires significant changes in content. learning process and delivery system: 
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• content: the movement is from knowledge itself to knowledge acquired 

through application. Rather 1han deliver knowledge, the challenge is to 

secure learning and development through facilitating knowledge acquisition 

and application; 

• /eaming process: the focus is on action learning and projects as a means of 

securing application, feedback (from tutors, managers, mentors and peers) 

and learning; 

• de/ive,y ,\yslems: there is a need to deploy a wide range or learning modes, 

technologies and environmen1s including distance leurning, action learning, 

international learning opportunities and conferencing (through various 

media). 

All of these changes need to be made within a coherent quality assurance 

framework which deals with the whole learning activity of the school in an 

integrated way. Partnership models are also emphasised: these include 

partnerships between groups of" faculty from around the world who arc involved in 

the programme and partnerships between faculty programme members and 

sponsoring organisations. 

Most importantly, the focus of an integrated programme design encourages active 

learners. The programme should focus on skills and competence balanced with 
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2.7.1 

cognitive learning control or the learning process, shared between focuhy and 

programme members. 

Paradoxically the need is for higher quality faculties who will feel confident to 

handle learning situations which the faculty members no longer control, and in 

which subject exper1ise is merely a perspective rather than the subject of the 

learning event. 

Hence the third generation MBA will be managed as an international service 

business, wherein quality and client satisfaction are key performance parameters. 

Learning will focus on management issues and challenges rather than on subjects. 

Multidisciplinary approaches will be practised increasingly. 

Towards a Third Gcncrntion MBA : A Case Studv 

An example of an emergmg third generation MBA is the Henley-Brunel 

University MBA. Since 1985, Henley Management College has been developing 

an internationally networked MBA through joint venture partnerships in Europe 

and elsewhere. In Europe a genuine network is emerging, with a number of 

bilateral arrangements between Henley and partners in other countries. They are 

beginning to transform into a transnationally managed network with a genuinely 

international curriculum, teaching and learning settings. According to Carnall 

(1996: 3445) the intention is to operate the programme on global basis, utilising 
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generic principles of management and management learning. but to focus it 

regionally on Europe, the Pacific and the Americas. Developing the programme 

through the network ensures that the national and other diversity both between and 

within these regions. can be dealt with. 

It is clear that quality and internationalisation are key issues in this programme. In 

turn both raise the question of control. Not only must control of learning be 

shared between faculty and programme members: in order to intemationnlise. 

network members must also learn to share control of curriculum and learning with 

faculty from other organisations around the world. In the third generation MBA 

there is a pm1nership between programme, participant and sponsoring 

organisation, creating a "learning contract" for the individual manager which 

includes the specification management and evaluation of incoming project work. 

This sits within a context which comprises three levels: service delivery day by 

day; a programme design creating integrated management education; and 

development within a quality audit framework increasingly managed by a 

\ European network. Throughout the programme the focus is on the manager and 

·anagement development. 



gcncnc principles of management and management learning. but to focus it 

regionally on Europe. the Pacific and the Americas. Developing the programme 

through the network ensures that the national and other diversity both between and 

within these regions. can be dealt with. 

It is clear that quality and internationalisation are key issues in this programme. In 

tum both raise the question of control. Not only must control of learning be 

shared between faculty and programme members: in order to internationalise, 

network members must also learn to share control of curriculum and learning with 

faculty from other organisations around the world. In the third generation MBA 

there is a partnership between programme, participant and sponsormg 

organisation, creating a "learning contract" f'Or the individual manager which 

includes the specification management and evaluation of incoming project work. 

This sits within a contex1 which comprises three levels: service delivery day by 

day; a programme design creating integrated management education; and 

development within a quality audit framework increasingly managed by a 

European network. Throughout the programme the focus is on the manager and 

management development. 

Expectations of management education arc high. Programmes are expected to be 

delivered flexibly and at high quality. and business schools are expected to create 

partnerships between the school, programme members and industry. 

Consideration of individual needs is fundamental to the design and delivery of 
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programmes. No longer is it good enough to deliver a "standard" lecture to large 

numbers of people; ~_.ranicipants also require learning to focus on their own 

interests. The work and management experience of programme members in itself 

are key learning vehicles. Above all else, programmes are expected to be 

international in all respects. 

The management development market and more specifically the MBA market, is 

increasingly competitive. Once dominated by Nonh America, the MBA market is 

now global, demonstrating a strong tendency to reflect distinct regional 

characteristics. 

According to Carnall (1996: 3447) European business schools have, on the whole, 

been more responsive to intuitive judgmental and action-based management and 

management development approaches and are particularly well placed to take up 

this challenge. That challenge is now nothing less than the development of a new 

kind of MBA. 

The business school needs to become client driven, not faculty driven. h must not 

be merely be an academic institution, but also a service provider detennined to 

achieve "satisfied clients". The business school should balance research and 

teaching concerns with a growing recognition of the importance of the business 

and personal needs of its many clients. The emphasis must be less on programmes 

and more on partnerships. The objectives of business schools must shift from 
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2.8 

concern with only individuals on a particular programme, to concern for both life­

long learning and management development partnerships conceived within a 

global framework. Faculties will need to spend less time engaged in traditional 

teaching methods and more time as mentors. developers and facilitators or 

learning and change. The focus of learning will then be applied to the world of 

work. Delivery systems will use more multi-i1ledia technologies, will be designed 

to achieve active learning and will be llexibly developed and deployed. 

Today some refer to "renaissance manager". implying a new concern for the 

integration of technical managerial and people skills. It seems inevitable that the 

new business school will respond to this concern. The third generation business 

school will be different, managed differently and experienced differently. In a 

,vorld of change it should surprise no one that to respond, the present curricula 

must change, together with the delivery system and learning processes (Carnall, 

I 996 : 3446 - 344 7). 

SUMMARY 

The literature review has highlighted the purpose of the MBA degree and its role 

in management education. MBA-programmes in the United States and Europe 

came under attack during the early sixties. Following the recommendations of 

Porter and Mckibbin. the early I 990's saw significant changes to the detailed 

structure of MBA-programmes. 
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South African business schools have also faced severe criticism since the early 

1980's (Harari and Beaty, 1986 : 17). To some extent these criticisms mirror 

those expressed by commentators in America and Europe. In addition, extensive 

research conducted by Hofmeyr (1990: 102 - 109) highlights the need for South 

African MBA-programmes to both be contextual and universal in order to remain 

relevant. 

In view of the changes that have laken place and the changes that are currently 

occurring in the structure of the MBA-programme, the main characteristics of the 

MBA-programme were outlined. By comparing these characteristics, the common 

elements and specific trends occurring in the imponant global regions will be 

identified. Chapter three will explain how the information pertaining to the main 

characteristics of the MBA-programme was obtained and arranged so as to 

perfom1 an analysis. 
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3.1 

\ 

\ 

CHAPTER3 

RESEARCH METHODOLOGY 

INTRODUCTION 

In chapter two, the literature survey highlighted the following: 

• the aim of the MBA programme: 

• the evolution of management education an<l training; 

• the main characteristics of the MBA programme: and 

• the teaching methodologit.:s used in the Ml3A programme. 

By comparing the MBA curricula of various busin_ess schools in the important 

global regions (North America, Europe. Asia) and South Africa it is envisaged that 

specific characteristics and recent developments in the MBA programme can be 

identified so as to determine focused areas in management development and 

training. 

The purpose of this chapter is therefore to explain the research method followed in 

this study. 



3.2 

In this chapter, the following clements pcrtai'ning to the study are addressed: 

• problem statements; 

• research objectives; 

• research design; and 

• research strategy. 

PROBLEM STATEMENT AND OB.llcCTIVE 

What arc the essential features of the MBA/MBL curriculum that will comply with 

the requirements Of developing successful business leaders for the South African 

region in the twenty-first century? 

3.3 Oll.lECTIVES OF THE STUDY 

• to analyse the MBA/MBL curricula of business schools in the important 

global regions in order to determim: focus areas in management 

development and training; 

• to identify specific characteristics m the MI3A/MI3L curricula that are 

peculiar to specific global regions; 

• to make recommendations for the MBA/MBL degree thai will comply with 

the requirements of the global and Southern Africun business community. 
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3.4 

3.4,1 

RESEARCH 011,JECTIVE 

The research objectives pertaining to this report arc to: 

• identify common elements in the l'v!BA/MBL programme; 

• identify specialised/joint degree oflCrings: 

• identify what the admissions criteria of various programmes arc in terms 

of: 

bachelors degree or equivalent; 

work experience: 

Graduate Management Admission Test (GMAT); and 

• establish if v.irious programmes olTcr a business project or research project. 

Hvpothesis 

The course content of the Unisa l'vlBL programme does not differ significantly 

from the MBA programme or other business schools in the important global 

regions with respect to: 

• common clements in the MBA/MBL programme; 

• specialised joint degree offerings: 

• admissions requirements; 

• research/company projects. 
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3.5 RESEARCH DESIGN 

Various journals and international publications were consulted so as to establish 

what the MBA programme entails and which universities are providers of the 

MBA degree or its equivalent. These journals/publications included the European 

Foundation of Management Developmenl Review (EFMD review), 1998: The 

Magazine for Graduate Managemenl Admission Council, 1998. Business Week 

and Financial Times. October 1998. 

The North American, European and Asian-Pacific regions were chosen for the 

purpose of this study for the following reasons: 

• these regions are considered to be areas of high global economic activity; 

• approximately one hundred thousand MBA graduates graduate on a yearly 

basis from North America and Europe nlone. These regions have the 

highest concentrations of business schools offering the MBA programme 

(Bickerstaffc. 1996: 2); 

• management development plays an important role in the cconom1c 

development of a region/country (lvlitiku and Wallace, I 999: 46-62). 

South Africa's weak competitive position and the current socio-political 
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pressures placed on its business leaders, make il crucial to evaluate 

management development trends in the important global regions so as to 

streamline South African management development initiatives, particularly 

the MBA/MBL programme. 

3.6 RESEARCH STRATEGY 

3.6.1 Research type 

One of the objectives of this study is to identify the main characteristics of the 

MBA programme so as to determine focused areas in management development 

and training. 

The curriculum serves as a useful and logical starting point to examine academic 

degree programmes. The curriculum provides the structure for the educational 

delivery system of an institution. The nature of the curriculum content and design, 

along with of course the abilities and qualifications of the faculty, therefore has a 

significant impact on the quality of education that students receive. Another very 

useful purpose the curriculum serves, is it provides excellent diagnostic indicators 

of several key features of the academic program, particularly the kinds of 

educational objectives that the faculty thinks should be pursued (Porter and 

Mckibbin. I 988: 47). 
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3.6.2 

Given the importance of the curriculum in any overall assessment of current 

degree programmes in business/management and their possible modifications in 

the future, this report concentrates primarily on major curriculum issues rather 

than micro-details of specific curriculum components. This s1udy will compare 

different MBA curricula and attempt to explain differences/similarities. Hence, 

this study would be explanatory. Explanatory studies are grounded in theory. and 

theory is created to answer ''why" and "how" questions. An explanatory study 

goes beyond description and attempts to explain the reasons for the phenomenon 

occurring. 

Theories or hypotheses are used to account for the forces that caused a certain 

phenomenon to occur (Cooper and Schindler, I 998: I 1-12). 

Research population 

The population was defined as all business schools offering the MBA degree or 

equivalent in the important global regions. f<or the purpose of this study the 

important global regions are defined as North America, Europe, Asian-Pacific and 

South Africa. 

The research sample was drawn from this population. 

considerations were taken into account: 

The following 
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• the sample was confined to those business schools that are ranked by 

agencies operating in the above regions; 

• the top twenty business schools in the Unites States as ranked by Business 

Week; 

• the top ten business schools in Europe as ranked by Financial Times; 

• the top ten business schools in Asian-Pacific region as ranked by Financial 

Times; 

• the top four business schools in South Africa as ranked by Professional 

Managemem Review (PMR). 

Note: The other six South African business schools were chosen for the reasons 

outlined in paragraph I .4. Hence, a total of fifty schools were chosen for this 

study. For the purpose of this study, the general management MBA programmes 

were chosen. 

The rankings of business schools in the USA, Europe and South Africa are 

determined by graduate and company survey feedback. The criteria used for the 

rankings cm1 be obtained from (www.businessweek1998.com) or 

(www.toptcn.org), (www.pmrl998.com). 
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3.6.3 Information gathering 

Having established the sample, the program directors of the vanous business 

schools were approached via electronic mail and the MBA brochures of various 

ranked business schools requested. 

A cut-off date of 1 November I 999 was chosen. By this date twenty MBA 

brochures had been received from North America, ten from Europe, ten from 

Asian-Pacific and ten from South Africa. This represented a 100% response rate. 

The brochures were analysed in order to obtain information regarding the 

following key variables: course content, admission requirements, speciality/joint 

degree offerings, and whether a research project, similar to MBL programmes, is 

offered. 

The research instruments used in this study are the MBA brochures and websites 

of the ranked business schools. Brochures serve as marketing tools. These 

brochures provide information on the course content, admission criteria, optional 

or elective subjects, projects and other relevant information. However, since 

brochures are extremely expensive to produce and programmes are updated every 

year, all brochures do not necessarily contain up-to-date information. 
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3.6.4 Data analysis 

The key variables highlighted above were tabulated as follows: 

• course content; 

• admission criteria (undergraduate qualification; GMAT; work experience; 

interviews); 

• specialisation/Joint degree offerings; 

• research project/business project offerings; 

• elective/optional courses. 

Note: North American and European business schools offer a wide range of electives 

which makes it difficult to list. The choice of electives varies from year to year, hence up­

to-date infonnation is difficult to obtain. To simplify analysis, similar electives were 

grouped together into each of the following core areas: accounting, finance, marketing, 

operations, human resources, organisational behaviour, international management, 

information technology, strategy, decision science, economics and, entrepreneurship. 

3.7 SUMMARY 

Chapter three outlines, the research methodology followed. In order to identify 

specific characteristics in the MBA/MBL curricula that arc common to specific 
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global regions, the main elements of the MBA/MBL programme were tabulated. 

By comparing the main elements of the various MBA programmes, recent trends 

in management education and training could be highlighted and compared to 

South African MBA/MBL programmes. The sole purpose being to enhance 

management development initiatives particularly the MBA/MBL programmes in 

Southern Africa. 

In chapter four, the results are analysed and discussed in relation to the research 

objectives and the objectives of this study. 
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4.1 

CHAPTER4 

ANALYSIS AND DISCUSSION OF RESEARCH RESULTS 

INTRODUCTION 

In chapter three the research methodology was outlined together with the purpose 

of the research and its objectives. The research procedure was described and the 

methodology followed while restructuring the research data. 

In chapter four, the research results were analysed and discussed in relation to the 

research objectives described in chapter three. The analysis and discussion will 

serve to answer the overall objectives of the study and the research problem. 

In this chapter, the analysis of the research data will highlight the following 

variables: 

• main features of the MBA program; 

• common elements; 

• deviations from the norm; 

• possible trends; and 

• substantiation of theory. 
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4.2 THE ADMISSION REQUIREMENTS OF BUSINESS SCHOOLS (Refer to 

Annexure A Table A. I - A.4) 

The results displayed indicate that all fifty business schools analysed in this study 

require a bachelor's degree for admission to the MBA/MBL programme. The top 

20 business schools in North America, the top ten in Europe and the top ten in 

Asian-Pacific region require the Graduate Management Admission Test (GMA T) 

or its equivalent as an admission requirement. However, three of the ten business 

schools in South Africa do not stipulate OMA T or its equivalent as a prerequisite 

for admission to the MBA/MBL. According to Table A.4 of Annexure A, these 

schools are UNISA, Wales and the Rand Afrikaans University (RAU). 

Eighteen of the top 20 business schools in North America (Table A-I), nine out of 

ten in Europe require job experience (Table A-2) and all ten schools in Asian­

Pacific require job experience. Nine of the ten schools in South Africa require job 

experience as an admission requirement. 

According to Table Al, Wharton, Northwestern University and Chicago do not 

stipulate job experience as an admission criterium. The above information 

suggests that the majority of business schools in North America, Europe, Asian­

pacific and South Africa require the following entrance criteria for their 

MBA/MBL programmes: 

90 



• 

• 

• 

a bachelor's degree (refer to chapter 2, paragraph 2.5.6.4); 

GMAT (refer to chapter 2, paragraph 2.5.6.1 ); and 

job experience (refer to chapter 2, paragraph 2.5.6.6) . 

The European Foundation for Management Development (EFMD) has laid down 

certain MBA admission guidelines. These guidelines have been outlined in 

chapter 2, paragraph 2.5.6. These guidelines are: 

• admission to an MBA programme will normally require a first degree or 

equivalent; 

• a minimum of two to three years of professional work experience 1s 

required; 

• a rigorous selection process should be applied. Business schools have been 

using the GMAT and interviews to fulfil this requirement. 

4.2.1 Qualifications (refer to chapter 2, paragraph 2.5.2.10) 

In Chapter two, paragraph 2.5.2.10 highlights that any degree is a suitable base for 

entering the MBA programme. However, specific criticism has been directed 

towards business school curricula - refer to chapter two, paragraphs 2.3.1 to 2.3.8. 
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According to the various MBA brochures that were evaluated, business schools in 

North America and Europe have responded to the above criticisms by providing 

pre-term courses which aim to ensure that students from diverse backgrounds 

begin on an equal footing. These pre-term courses provide a grounding in both the 

quantitative and qualitative aspects of management. These pre-term courses are: 

• Accounting. 

• Economics. 

• Applied Statistics. 

• Communication. 

• Computing. 

• Foreign Language Usage. 

• Workshops in Teamwork and Leadership. 

These pre-term courses emphasise the use of "hard" and "soft" data in making a 

systematic analysis that leads to sound decisions. It also prepares participants for 

the program's intense learning process by helping students to develop effective 

working habits both as individuals and as teams. 

From the available information, it seems that South African business schools do 

not provide for pre-term courses. However, the Unisa Business School has 

responded to some of the criticism highlighted in chapter two, paragraphs 2.4.3 -

2.4.5. This school has introduced the Programme in Business Leadership (PBL). 

The prescribed courses for the PBL arc: 
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• Accounting. 

• Economics. 

• Statistics. 

• Business Management. 

The PBL attempts to address the following: 

• to promote diversity in the MBL student body by allowing students from 

diverse backgrounds, to start on an equal footing. The quantitative skills for 

managerial decision-making is developed especially for disadvantaged 

groups; and 

• the PBL allows those students that have a grounding in the quantitative 

courses, especially engineering and commerce students, to proceed tot he 

second year of the MBL programme. However, the PBL courses could be 

extended to include courses in computing, communication and interpersonal 

relationships. These courses may serve to develop the qualitative skills 

which are critical in the South African work environment. 

4.2.2 TheGMAT 

The literature review in Chapter two, paragraph 2.5.2.7 highlights the elements 

and the controversy surrounding the GMAT. The majority of business schools 

93 



evaluated in this study apply the GMAT with the exception of Unisa, Wales and 

Rand Afrikaans business schools. One of the major criticisms against the GMA T 

is that it is culturally biased and is said to work to the disadvantage of certain 

groups of students. In order to overcome this shortcoming, business schools in 

North America, Europe and Asian-Pacific regions have introduced interviews 

which tend to supplement the admission requirements. 

In general interviews are used to identify and assess interpersonal and 

communication skills which are critical to success both in the classroom 

environment and in positions of broad managerial responsibility. (Refer to chapter 

two, paragraph 2.5.2.9 for further details). 

In this study, 14 out of20 schools in North America, nine out often in Europe, six 

out ten in Asian-Pacific and three out of ten business schools in South Africa use 

interviews as an admission criterium - refer to Tables A-1, A-2, A-3 and A-4 

respectively. The interview is not utilised by Unisa, Wits, Henley, Wales, Heriot­

Watt, Durban-Westville and Rand Afrikaans business schools as an admission 

criteria. According to Bickerstaffe ( 1996: I 0) standard admission approaches 

tend to produce standardised classes. In view of the criticism against the GMA T 

and what is an appropriate undergraduate qualification for admission to the MBA 

programme, business schools in North America, Europe and Asian-Pacific use 

interviews to: 
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• assess the personality ofparlicipants such as people management; 

• skills which are important ingredients in the MBA programme; and 

• to increase the diversity of student body. 

This analysis indicates the growing importance of interviews to supplement the 

admission process and to address some of the criticism launched against business 

schools. South African business schools, especially Unisa, could introduce 

interviews as a seleclion critcrium. This can increase the diversity of the student 

body and allow students with little or no job experience, as well as disadvantaged 

groups, the opportunity to enrol for the MBL programme. 

4.2.3 Job Experience 

18 of the top 20 business schools in North America (Table A-1 ), seven of the ten 

schools in Europe (Table A-2), seven out of ten in Asian-Pacific (Table A-3) and 

nine out of ten business schools in South Africa, require job experience as an 

admission criterium. Hence the importance of job experience as an admission 

criterium. 

However, Wharton, Northwestern and Chicago business schools either do not 

require or demand very little job experience as an admission criterium (refer to 

Table 1-A). This trend also presents itself at European business schools- refer to 

Table A-2; IESE (Spain); Manchester and UBI (Belgium) business schools. 
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A similar trend is evident at Asian-Pacific business schools, IIM (Ahmedabad), 

International University of Japan and Chinese University of Hong Kong - refer to 

Table A-3. 

This study indicates that some of the best business schools in North America, 

Europe and the Asian-Pacific regions are not demanding job experience as an 

admission criterium. The literature review confirms the importance of job 

experience, (refer to Chapter two paragraph 2.5.7.6). However, one possible 

reason for the decline in requiring job experience, is to increase the diversity of the 

MBA student body so as to allow previously disadvantaged groups the opportunity 

to enrol for MBA programme. 

The results in Table A-4, suggest that South African business schools emphasise 

job experience as an admission criterium. This places previously disadvantaged 

but potential students at an even greater disadvantage. The socio-political and 

demographic forces occurring in South Africa demand that South African business 

schools recognise these forces and their implications. By lowering requirements 

for or removing job experience, the Unisa Business School can increase the 

enrolment of previously disadvantaged groups and hence increase the diversity of 

the student body. 
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ln order to meet the socio-political, demographic and globalisation demands 

placed on business schools, the following developments have emerged with 

respect to admission requirements: 

• business schools evaluated in this study require any undergraduate 

qualification. The GMA T was introduced to enhance the selection process. 

ln view of the criticism against the GMA T, business schools in North 

America, Europe and Asian-Pacific have introduced pre-term courses so as 

to ensure that students begin the programme on an equal footing and to allow 

disadvantaged groups to enrol for the MBA. South African business schools 

have not followed this route. However, the Unisa Business School has 

introduced the PBL to address some of the criticism; 

• business schools in general require work experience. However, there are 

some signs in the USA, Europe and Asian-Pacific business schools that the 

demand for job experience may be about to decline. By accepting students 

with little or no job experience, the diversity with respect to student body 

can be increased. This provides participants the opportunity to interact with 

diverse cultures and this is especially relevant in the South African 

workplace; 

• there is a growmg use of interviews as an admission criterium. This is 

evident in North American, European and Asian-Pacific schools evaluated in 
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this study. In general this is not a requirement at South African business 

schools with the exception of Cape Town, Pretoria and Stellenbosch 

business schools. Interviews are used to assess the personality traits of 

participants, for example their people skills, which are important ingredients 

for the MBNMBL programme. The interview also serves to increase the 

diversity of the student body since the selection process is not confined only 

to the GMAT, degree and work experience. This is of significance in South 

Africa due to the socio-political and demographic forces which have a direct 

influence on South African business schools. The Unisa Business School 

has, to some extent, worked around this problem by introducing the PBL. 

The PBL develops skills that the GMAT, work experience and interviews 

serve to measure. 

CORE COURSES IN THE MBA PROGRAMME (Refer to Annexure B, 

Tables B5 • B8) 

The research results displayed indicate that all 20 business schools in North 

America offer the following courses in the MBA programme. This is generally 

referred to as the core of the programme: 

• Accounting. 

• Economics. 

• Human Resource Management. 



• Finance. 

• Marketing. 

• Information Management. 

• Organisational Behaviour. 

• Data/Quantitative Analysis. 

• Operations; and Strategic Management. 

This trend is also evident in the top ten schools in Europe, top ten in Asia-Pacific 

and the ten business schools chosen in South Africa. 

The Information/Management Systems course also forms part of the core of the 

MBA programme at South African business schools (Table 8-8 eight out of ten 

schools offer this course), and Asian-Pacific business schools (Table 8-9 nine out 

often schools offer this course as part of the MBA core). Only seven of the top 20 

schools in North America (Table B-5) and four out often schools in Europe (Table 

8-6) offer Information/Management Systems as part of the MBA core. These 

results indicate that South African and Asian-Pacific business schools place 

greater emphasis on Information Technology than European and North American 

business schools. No possible explanation could be found from available 

information. Future research could explore the reasons for this trend. 

The research results indicate that there is a considerable overlap in the core of the 

MBA programme and that the core of the MBA programme comprises of the 

following courses: 
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• Accounting. 

• Economics. 

• Human Resource Management. 

• Marketing. Operations Management. 

• Quantitative Analysis. 

• Organisational Behaviour. 

• Strategic and Information Management. 

These results confirm the literature findings: the EFMD (I 998: 8) guidelines and 

the research conducted by Porter and McKibbin (I 984: 58-59) - refer to Chapter 

two paragraph 2.5. These authors have highlighted the criticism facing business 

school curricula - refer to Chapter two, paragraph 2.3. l - 2.3.9. Business schools 

in North America and Europe have generally responded to these criticisms and 

have structured their MBA programmes so as to develop the skills and 

competencies which are essential for leadership success - refer to Chapter two, 

paragraph 2.5.1.2 - 2.5.1.6. 

The challenges facing South African business schools and particularly the Unisa 

Business School are very similar to those identified in the literature review. These 

challenges were highlighted by Hofmeyr ( I 990: I 07- I 09). Refer to Chapter, two 

paragraph 2.4.1 - 2.4.6. How has the Unisa Business School responded to these 

challenges? 

100 



The core curriculum has recently been revamped. Attempts have been made to 

contextualise what has been taught in traditional subjects such as Marketing, 

Operations, Human Resources, Finance, Accounting and Strategy. Although 

American case studies are used, local cases are beginning to appear, linking local 

constraints and opportunities. Similarly, South African texts are being introduced 

to capture the context and nature of South African challenges. 

The MBL programme offered by Unisa, has to some extent satisfied the 

requirements of the South African business community. This is evident in that the 

MBL programme was rated the second best for two consecutive years by corporate 

South Africa (Professional Management Review; 1998: 14-16). 

According to Prof M Crosbie, the Unisa Business School's focus differs from 

other business schools, which accounts for the respect it commands in the market 

place. The MBL emphasises leadership rather than administration. Prof Crosbie 

goes further by stating that the Unisa Business School is taking the MBA to a 

higher level, supplementing the traditional academic and theoretical grounding 

with practical skills needed to take on leadership positions (Professional 

Management Review; 1998: 16). 

In general the core courses offered by the Unisa Business School meets the 

EFMD's MBA guidelines. Some of the positive developments with respect to the 

core are: 
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4.4 

• the use of local case studies to link local constraints and opportunities; 

• the growing use of local texts to capture the context and nature of the South 

African challenges; and 

• emphasis on leadership rather than administration, an essential ingredient for 

developing successful business leaders; 

• integration of functional areas within the framework of the "Value Chain" 

concept. 

.JOINT DEGREE/SPECIALISATION (Refer to Annexure B, Tables B-5- B8) 

The results indicate that 16 out of 20 schools in North America offer MBA 

specialisation or a joint MBA degree. This is not a common feature of the MBA 

programme offered at European, Asian-Pacific and South African business schools 

since two out of ten schools in Europe, three out of ten in Asian-Pacific and one 

out often schools in South Africa offer specialised MBA or an MBA joint degree. 

There is a trend in North American Schools to offer specialised/joint degree MBA 

programmes, but this trend is not a characteristic of business schools in the other 

major regions included in this study namely Europe, Asian-Pacific and South 

Africa. However, the findings of Porter and McKibbin ( 1988 : 317) recommended 

a broad, well-rounded education rather than specialisation. North American 

business schools differ from the Porter and McKibbin recommendation. The 
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specialised/joint MBA degree offered by North American schools demand 

students to spend time at other business schools/universities in Europe or Asia. 

This exposes studenls to other cullurcs and value systems which enhances the 

development of"sofl" skill critical for leadership success. 

It would appear that North American schools have, to a large extent, provided 

participants the opportunity to broaden their horizons and to rethink their cultural 

values and assumptions. 1-ience the importance placed on exchange programmes. 

However, Porter and McKibbin (1988 : 122-123) believe that the market 

(corporate employers and individuals) will detennine the type of skills that 

graduates should possess and that it is u~ to business schools operating in the 

various business environments to respond to the local business needs. 

The research results presented in this study indicate that: 

• North American business schools provide for specialised/joint MBA 

degrees. This implies that there is a demand from the local business 

community for such degrees. The joint degree offering provides students the 

opportunity to develop lhe sofl skills critical to leadership success. 

• European, Asian-Pacific and South African business schools in general do 

not provide for this option, suggesting that specialisation/joint MBA degrees 
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4.5 

are demanded by the business communities that these schools serve. It also 

indicates that these schools have other methods of developing the knowledge 

of other cultures and value systems. 

• the Unisa Business School does not provide for the specialised MBA or joint 

MBA programme. However, this could change depending on the business 

environment. South Africa is a developing economy and the trading partners 

are North America, Europe, Asian-Pacific and African countries. It is 

imperative that business leaders have a knowledge of other cultures and 

value systems. Business schools and especially Unisa must have some 

mechanism to address this aspect. 

RESEARCH/BUSINESS PRO.JECT OFFERING (refer to Annexure B, Table 

BS - 88) 

One of the major criticisms launched against business schools is that insufficient 

emphasis is place on integrating across functional areas (Porter and McKibben, 

1998: 64 - 65). 

The business project offers participants the opportunity to tackle real company 

problems and verify "in the field" what has been taught in the class. Students 

work in groups using leading edge technical and management methods and are 

monitored by faculty tutors. The approach used in the business project goes from 
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analysis to diagnosis to the proposal of solutions. An integrated v1s1on of the 

company's problems pennits the identification and application of creative 

strategies that will translate into workable solutions. Also refer to chapter 2, 

paragraph 2.5.2. 

The results in Table B-5 indicate that 12 of the top 20 business schools in North 

America offer or make provision for business project work and two of the business 

schools offer or make provision for research project work in the MBA programme. 

Seven of the business schools in North America do not provide for either research 

or business project work in their MBA degree. The business project offering is 

therefore a common option in North American business schools. 

Eight of the European business schools (Table B-6) offer business project work 

and three offer the research project offering. Two of the European business 

schools do not provide for either option. Business projects are therefore in general 

a common option at European business schools. 

Five of the ten Asian-Pacific schools offer the research project option and three 

out of ten schools (Table B-7) offer the business project option. Four of the 

business schools do not provide for either option. This result indicates that a 

research based MBA programme is preferred at Asian-Pacific schools. 
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Eight of the business schools operating in South Africa offer the research project 

option. One business school does not offer either option. The research project 

option therefore appears to be a common feature at South African schools. 

Hence South African and Asian business schools follow an academic approach 

while North American and European business schools follow a pragmatic 

approach. It would appear that South African business schools prepare MBA 

students for an academic career rather than practical business. The business 

project route also indicates that North American and European business schools 

have strong ties with business community. This provides these schools the 

opportunity to respond to the business demands. Chapter 2, paragraph 2.3.2 

highlights that insufficient emphasis is placed in integrating the functional courses 

of the MBA programme. European and North American schools have responded 

positively by including business projects in the curricula which is said to provide 

the cross-functional integration. 

The research results with respect to the business/research project option indicate 

that: 

• North American and European business schools have designed their MBA 

programmes to integrate theory with real-life business problems; 
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• the Asian-Pacific and South African business schools have modelled their 

MBA programmes towards the research side, which is academically inclined 

hence providing participants little opportunity to integrate theory with 

practice; 

• the Unisa Business School has recognised the importance of cross-functional 

integration and has thus made the business project mandatory in the MBL 

programme. These projects also help develop skills such as leadership and 

interpersonal relations which is crucial to the South African environment; 

• South African business schools use an academic approach to the teaching of 

the MBA programme. The emphasis should shift to a more practical 

approach, as is the case in North America and Europe. This approach 

integrates theory and practice. 

4.6 ELECTIVES IN THE MBA PROGRAMME 

It is evident from Tables C9 - C 12 that business schools evaluated in this study 

offer electives as part of the MBA/MBL programme. Electives are probably 

included for two reasons. 

Firstly they provide participants with a deeper insight into a specific field and 

secondly they provide the opportunity to explore new areas of interest. These 
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electives are chosen from courses offered by the business school or from graduate 

courses at other graduate or professional schools at the university. This provides 

participants with a wide selection of courses to choose from. 

4.6.1 Electives offered at the Top 20 North American Schools 

Of the 20 schools evaluated (Table C-9) 18 offer electives: Finance and 

Marketing; 16 schools offer Accounting and Strategy; 15 schools offer 

Organisational Behaviour and Economics; 13 schools offer Human Resource 

Management; 12 schools offer Statistics; nine schools offer Information 

Technology; and seven schools offer Innovation/Entrepreneurship. 

4.6.2 Top ten Asian-Pacific region (Annexurc C, Table C12) 

4.6.3 

Of the ten schools evaluated, nine offer electives in the following core areas (Table 

C-12): Accounting, Finance, Economics and Strategic Management; eight of the 

schools offer International Management, Operations Management and Marketing; 

seven schools offer Cross-Cultural Management; six schools offer Organisational 

Behaviour; five schools offer Entrepreneurship; and three schools offer 

Information Management. 

Electives offered at top ten European Schools (Annexure C, Table CIO) 
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4.6.4 

The five business schools that have made their electives available for analysis, 

offer electives in the following core areas Table CIO: Accounting, Finance, 

Marketing, Strategy and Entrepreneurship. Four of the five schools offer 

Operations Management, Information Technology and Languages. Three of the 

five schools offer Organisational Behaviour and International Management and 

two schools offer Asian Business as an elective. 

Electives offered at ten of the South African Business Schools (Annexure C, 

Table CJ I) 

Of the seven schools, seven offer electives in (Table Cl I): Finance and Human 

Resource Management; six schools offer Marketing; four schools offer 

Organisational Behaviour and Strategy; three schools offer International Business, 

Entrepreneurship and Technology Management; two schools offer Accounting, 

Economics, Information Systems and Project Management. 

According to Table C-9, the most popular electives offered at North American 

business schools in descending order are: 

• Finance and Marketing - first. 

• Accounting and Strategy - second. 

• Organisational Behaviour, Operations Management and Economics - third. 

109 



The results in Table C- IO indicate the most popular electives offered at European 

business schools in descending order: 

• Accounting, Finance, Marketing and Strategy and Entrepreneurship - first. 

• Operations Management, Information Technology and Languages- second. 

• Organisational Behaviour and International Management - third. 

Table C-11 displays the most popular electives at Asian-Pacific business schools. 

These are in descending order as follows: 

• Accounting, Finance, Economics, Strategic Management - first. 

• International Business, Operations Management and Marketing - second. 

• Cross-cultural Management - third. 

For South African business schools Table C-12 indicates the most popular 

electives in descending order: 

• Finance and Human Resource Management - joint first. 

• Marketing - third. 

• Organisational Behaviour and Strategy - joint fourth. 
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The above analysis suggests that North American and European business schools 

offer electives that are, to a large extent, similar to each other. However, 

Entrepreneurship seems to be a popular elective at European business schools. A 

similar trend is observed at Asian-Pacific schools. However, cross-cultural 

management appears to be a popular elective at Asian-Pacific schools. 

A single European market offers the potential to generate competitive advantage. 

Economic convergence means that firms must think of new ways to present 

services and products, and take innovative approaches towards marketing. Such 

market-led changes require restructuring of business organisation and operations. 

Leaders and managers need to think and act across European national and cultural 

borders. Hence the importance placed on entrepreneurship at European business 

schools. 

In South Africa, the small business sector is growing at approximately 15% per 

annum (Hofmeyr, 1990: 106). This has been recognised as an important 

component of the economy, especially as a provider of employment and 

entrepreneurial opportunities. Business schools play a key role in providing 

business and management skills to this sector. Entrepreneurship can provide the 

essential ingredients for entrepreneurial activities. 

Parliament has also recognised the importance of small businesses. Attempts have 

been made to promote small business activities that have the potential to produce 
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innovative products/services. Hence the emphasis on small to medium businesses. 

The Unisa business school can make a major contribution by offering 

entrepreneurship as an elective or to build this into the core curriculum. 

The effects of culture on management education and possibly on economic 

success, are particularly noticeable in Asian-Pacific countries which are influenced 

by Confucian philosophy (Blunt; I 996: 2798). The already successful Asian 

economies have in common a Confucian cultural heritage which values among 

other things thrift, discipline, harmony, respect for authority and a high regard for 

education and the acquisition of knowledge and skills. Hence the importance 

placed on cross-cultural management at Asian-Pacific business schools. 

This is also relevant to the South African environment. Recently, authors such as 

Mbigi (1994: 77-92) and Khosa (! 994: I I 7-124) have emphasised the relevance of 

an indigenous approach towards management and management education. The 

Afrocentric management approach has, to a large extent, featured in the 

organisational behaviour elective at the Unisa business school. 

South Africa's maJor trading partners are Europe, Asian-Pacific and North 

America. The vast cultural difference poses a major problem, especially for 

business people. Thus it is important to identify the important roleplayers and to 

expose future MBL participants to other cultures and value systems. 
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4.7 SUMMARY 

In Chapter four the research results were analysed in relation to the research 

objectives outlined in Chapter three. The literature survey was used to substantiate 

the research findings. The analysis served to identify the important trends in MBA 

programme with respect to the following: 

• which admission criteria is applied in North American, European and Asian­

Pacific business schools evaluated in this study? 

• do the various business schools evaluated in this study, follow the research 

or business project route? 

• do the various business schools evaluated m this study, provide 

specialised/joint degree options? 

• what are the core courses of the MBA programme? 

• identify the popular electives offered in the various regions. 

These findings were compared with MBA programmes offered at South African 

business schools and especially at the Unisa Business School. 

ln Chapter five the research results will be summarised and recommendations 

made. 
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CHAPTERS 

SUMMARY, RECOMMENDATIONS AND CONCLUSION 

5.1 INTRODUCTION 

The MBA "market" in South Africa is presently experiencing a rapid growth in 

student numbers and the number of degrees on offer. In view of the findings of 

this explanatory research, this could be a positive development if the programmes 

are designed and structured in accordance with the needs of national and 

international business communities and the socio-political, economic and 

educational realities of the South African environment. 

In Chapter four the essential features of the MBA/MBL programmes were 

evaluated so as to identify current trends in management development in North 

America, Europe, Asian-Pacific and the South African regions. The purpose of 

this chapter is to summarise the research findings and to put forward 

recommendations for South African business schools (particularly the Unisa MBL 

programme) which will comply with the requirements of developing successful 

business leaders for the Southern African region in the new millenium. 
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5.2 

5.2.1 

.. ' ~ 

SUMMARY 

The following maJor trends have been identified in respect of management 

education and particularly the MBA programme in the important global regions 

namely, North America, Europe and Asian-Pacific: 

Admission Requirements 

The sample of business schools evaluated in this study require that participants 

possess a undergraduate qualification. However, this has raised concerns that the 

quantitative aspects of management may be compromised. To address this 

concern, business schools in North America and Europe and the Asian-Pacific 

regions have introduced pre-term courses, the purpose being to provide 

participants from diverse backgrounds with the quantitative/qualitative skills -

refer to Chapter four, paragraph 4.2.1 for details. 

South African business schools do not provide for such pre-term courses. 

However, the Unisa business school has responded by introducing the Programme 

in Business Leadership which essentially provides participants with a grounding in 

the fundamenta\s of management. The introduction of pre-term courses at South 

t\.tt\can business schoo\s wi\\ serve to increase the diversity of the student profile 

and to deve\o-p the "hard" and «soft" skills critical to managerial success in a 

changing business environmcllf. 



5.2.2 The GMAT 

The majority of schools evaluated in this study use the Graduate Management 

Admission Test (GMAT) despite the criticism laid against it. In South Africa the 

Unisa, Rand Afrikaans and Wales business schools do not use the GMAT as an 

admission criterium. In view of the shortcomings of the OMA T, the majority of 

business schools evaluated in this study have introduced interviews to supplement 

their admission requirements, the purpose of which has been described in Chapter 

four, paragraph 4.2.2. Interviews are not used by the majority of business schools 

operating in South Africa. 

Hofmeyr (1990: 109) highlighted that for South African education to be relevant, 

business schools in South Africa must recognise demographic forces and their 

implications. Hence it is imperative for business schools to encourage enrolment 

of previously disadvantaged groups. Given the background, experience and 

inferior education suffered by most disadvantaged groups, the interview can serve 

to increase the enrolment of these students. 

5.2.3 Job Experience 

This study largely confirmed that job experience 1s a critical component m 

evaluating prospective candidates for the MBNMBL programme. The literature 
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5.2.4 

review confirmed the importance of this criterion. However, some of the top 

business schools in North America, Europe and Asian Pacific regions tend to 

lower their job experience requirement. 

South African business schools still emphasise job experience as an admission 

criterion. This works directly to the disadvantage of black and female prospective 

participants, largely due to the legacy of the past. By lowering the job experience 

requirement, South African business schools could address the socio-political and 

demographic challenges facing business schools. This would be in line with 

trends identified in the important global regions. The Programme in Business 

Leadership introduced by the Unisa business school could serve to assess the 

management potential of prospective students a trait which the GMA T and 

interview processes serve to measure. The duration of the PBL is one year and 

develops the "hard" and "soft" skills essential to managerial success. This does 

not compromise admission standards. 

Core Courses 

This study confirmed that the core courses of the MBNMBL programme are: 

• Accounting. 
• Economics. 
• Human Resource Management. 
• Finance. 
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• Marketing. 
• Operations. 
• Organisational Management. 
• Data/ Quantitalive Analysis. 
• Strategic Management. 
• Information Management. 

These courses are offered by the majority of business schools evaluated in this 

study. However, it was highlighted that the Information Management course is 

widely offered at South African and Asian-Pacific schools, rather than North 

American and European schools. The available information does not offer an 

explanation and it is suggested that this could be researched in future. 

The above results confirm the literature findings particularly of the MBA 

guidelines of the European Foundation for Management Development, namely that 

business schools evaluated here provide a common set of core courses in their 

MBA-programmes. This was also confirmed in respect of South African business 

schools and particularly the Unisa business school. However, South African 

MBA's have been criticised for their lack of relevance to the South African 

environment. 

To a large extent, local cases are being used to contextualise what is taught in 

functional subjects. Attempts have been made to use South African texts so as to 

capture the context and nature of the South African challenges. Hence attempts 

have been made to "contextualise" and "universalise" the MBL degree. The 
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programme has enjoyed major support of the South African business community. 

The MBL has been awarded the silver arrow award for two consecutive years by 

corporate South Africa. 

Another positive development is that the MBL-prograrnme emphasises leadership 

rather than administration, an essential ingredient for developing successful 

business leaders. 

5.2.5 Specialiscd/,Joint Degrees 

This study highlighted the trend towards joint degree/specialised MBA 

programmes at North American business schools. This is not a common feature of 

European, Asian-Pacific and South African business schools. 

The literature review spoke against specialisation. However, it would appear that 

North American businesses demand MBA graduates with a specific knowledge 

base, hence the trend towards specialisation. 

The joint degree option gives participants the advantage of interacting with 

students from other countries in Europe and Asia, since the joint degree is an 

international exchange programme. This exposes students to other cultures and 

value systems, and provides an opportunity to grasp the business environments of 

these countries. 
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South African business schools and in particular the Unisa business school do not 

provide for the specialised/joint degree option. The joint degree option could 

serve to expose participants to other cultures and value systems. This especially 

refers to South Africa's major trading partners. 

5.2.6 Business/Research Project 

The results indicate that business projects are a common feature of North 

American and European business schools. This indicates that these MBA 

programmes aim to produce business leaders who are practically oriented. This is 

what the business community demands. Hence business schools in North America 

and Europe follow a practical approach by providing participants the opportunity 

to apply theory to practice. 

Business schools in South Africa and the Asian-Pacific regions emphasise the 

academically inclined research project. This puts students at a disadvantage as 

they have little opportunity to integrate theory with practise. The academic 

approach suggests that South African and Asian-Pacific business schools have not 

responded to criticism from the business community that MBA graduates arc too 

theoretical and analytical in their approach. 
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The Unisa business school has responded to this by making the business project an 

integral part of the MBL-programme. 

5.2. 7 Electives 

North American and European business schools mainly offer, similar electives. 

However, the popular elective offering at European business 'schools is 

Entrepreneurship. A similar trend is evident at Asian-Pacific business schools, 

although Cross-cultural Management is the popular elective at these schools. The 

importance of Entrepreneurship and Cross-cultural Management has been 

explained in Chapter four. Knowledge of such disciplines among business leaders, 

especially in South Africa, is critical. 

South African business schools should build Entrepreneurship and Cross-cultural 

Management into their curricula, in view of the relevance of these disciplines to 

the South African environment. The Unisa business school should also include 

Entrepreneurship as an elective or build it into the core of the programme. 

The Unisa business school has responded positively with respect to Cross-cultural 

Management. 

Management. 

The Organisational Behaviour elective includes Afrocentric 

However, further attempts can be made to integrate 

European/Asian-Pacific cultures m the Organisational Behaviour course. This 

would also serve to internationalise the MBA/MBL programme. 
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5.3 RECOMMENDATIONS 

5.3.1 For management education and particularly the MBA/MBL to be relevant, the 

demographic and socio-political forces and their implications must be recognised. 

More effort has to be made to enrol previously disadvantaged groups. Present 

initiatives of the Unisa business school include the introduction of the Programme 

in Business Leadership (PBL). This allows students without a solid grounding in 

subjects such as Statistics, Accounting and Economics to gain such quantitative 

skills required later on in the MBL programme. 

The PBL develops the reasoning abilities, interpersonal and communication skills 

which the GMAT, work experience and interview process serve to measure. 

Success in the PBL could serve as a good indicator of a participant's management 

potential, especially in respect of disadvantaged students. 

The PBL could also be extended to included courses in computing, communication 

skills, English language use and various orientation workshops. This trend has 

emerged at various North American and European business schools and is 

applicable to the South African environment. The PBL could serve to address 

some of the challenges facing the Unisa business school. 
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5.3.2 The core courses of the MBA/MBL programme provides participants with 

fundamental business skills, knowledge and perspectives and the conceptual 

background needed for further learning. Business schools in South Africa and 

particularly the Unisa business school, teaches these functional courses from an 

international perspective. Attempts have been made at Unisa to align the 

functional courses more closely with the South African context. However, more 

emphasis should be placed on supplementing American texts and case studies with 

indigenous material. 

5.3.3 Entrepreneurship has been highlighted as a popular elective at European business 

schools. Hofmeyr (1990: 107-108) stresses the importance of Entrepreneurship, 

especially in a developing economy such as South Africa. Entrepreneurship can 

be taught in two different ways. The first is to integrate the concept into the 

teaching of core subjects. The second approach is to offer a number of electives 

that directly or indirectly touch on the subject. 

Another trend has emerged at Asian-Pacific business schools. This pertains to the 

importance placed on Cross-cultural Management as a popular elective. This 

applies also to the South African scenario where knowledge and appreciation of an 

Afrocentric management style is imperative to harness the combined energies of a 

diverse workforce so as to improve productivity. This could be incorporated into 

the Organisational Behaviour course. 
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5.3.4 South Africa's current major trading partners are North America, Europe and Asia. 

This is evident from the various multilateral trade agreements with Europe, North 

America and Asian-Pacific countries. It seems logical for South African business 

schools and especially the Unisa business school, to provide participants with the 

opportunity to interact with other cultures and business environments via exchange 

programmes. This could be done by making the joint degree option available at 

international business schools. 

5.3.5 North American and European business schools emphasise the business project 

route in the MBA programme. South African business schools also need to follow 

this route. This does not suggest that the research project option should be 

eliminated from the programme. Rather it is recommended that the business 

project be made mandatory and the research project optional as is the case in the 

Unisa business school approach. 

CONCLUSION 

South African management education and particularly the MBL programme should not be a 

clone of American or European models. There is a need to be more sensitive to South 

Africa's political, social, economic and educational contexts in the design of our courses 

and programmes. Curricula have to be grounded in the realities of our environment. 

However, international trends debate and developments cannot be ignored. These should 

be monitored and their implications incorporated into our curricula, where appropriate. 
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Hence, the need to contextualise and universalise management education and particularly 

the MBL programme (Hofmeyr, 1990: 110). 

The analysis presented in this report highlights the important trends in management 

education and development, particularly the MBA programme, in the important global 

regions namely North America, Europe and Asian-Pacific. The recommendations that have 

emerged from the international trends serve to: 

• make South African MBA programmes, especially the MBL programme, more 

relevant to the South African environment while adhering to international trends; 

• develop competent business leaders that will help South African businesses to gain 

a competitive edge in the global marketplace. 
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Anncxurc A 

TABLE AI 

ADMISSION REQUIREMENTS FOR NORTH AMERICAN TOP 20 
BUSINESS SCHOOLS 

SCHOOL JOB GMAT UNDERGRADUATE INTERVIEW 
EXPERIENCE DEGREE OR 

(YEARS) EQUIVALENT 

Wharton - ✓ ✓ ✓ 

Northwestern - ✓ ✓ -

Chicago Preferred ✓ ✓ ✓ 

I year 

Michigan ✓ (3 years) ✓ ✓ ✓ 

Haivard ✓ (Jyears) ✓ ✓ ✓ 

Columbia ✓ (3 years) ✓ ✓ ✓ 

Duke ✓ ✓ ✓ -

Cornell ✓ ✓ ✓ ✓ 

Stanford ✓ ✓ ✓ -
Dartmouth ✓ ✓ ✓ ✓ 

Virginia ✓ ✓ ✓ ✓ 

UCLA (Anderson) ✓ ✓ ✓ -

URU (Stem) ✓ ✓ ✓ -

Carnegie Mellon ✓ ✓ ✓ ✓ 

MIT (Sloan) ✓ ✓ ✓ -

UC Berck\ey (Haas) ✓ ✓ ✓ ✓ 

Washington (Olin) ✓ ✓ ✓ ✓ 

Texas (Austin) ✓ ✓ ✓ ✓ 

UNC (Kenan-Flager) ✓ ✓ 
✓ 

✓ 

Yale School (New ✓ ✓ ✓ ✓ 

Haven) 

Source: MBA brocJ,ure:; of the 11hove-me111,onetl ht1s111e.~.\' Jc/wols /998//999 
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Anncxurc A 

TABLEA2 

ADMISSION REQUIREMENTS FOR TOP to BUSINESS SCHOOLS IN EUROPE 

SCHOOL JOB GMAT UNDERGRADUATE INTERVIEW 
EXPERIENCE DEGREE OR 

(YEARS) EQUIVALENT 

IMO (Switzerland) International ✓ ✓ ✓ 

experience (min. 
3) ✓ 

2. INSEAD (France) 3-5 years ✓ ✓ ✓ ✓ 

3. IESE (Spain) Preferred not ✓ ✓ ✓ 

essential 

4. London Business Min 3 yrs. ✓ ✓ ✓ ✓ 

School 

5. ISA (France) Min. 2 yrs. ✓ ✓ ✓ ✓ 

6. Rotterdam School 2-5 yrs ✓ ✓ ✓ ✓ 

of Management 

7. University of -- ✓ ✓ ✓ 

Manchester 

8. SDA Bacconi 2 yrs. ✓ ✓ ✓ ✓ 

9. Nijenrode Min. 2 yrs. ✓ ✓ ✓ 

10. UBI (Belgium) Preferred not ✓ ✓ -
essential 

Source: MBA broclmres oftlte tlb011e-me,rtioftetl bm,i,re.u scltools 1998/1999 
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Annexure A 

TABLE A3 

ADMISSION REQUIREMENTS FOR TOP 10 BUSINESS SCHOOLS IN 
ASIAN-PACIFIC 

SCHOOL JOB GMAT DEGREE OR INTERVIEW 
EXPERIENCE EQUIVALENT 

(YEARS) 

I. Melbourne Min. 2 yrs. ✓ ✓ ✓ 

Business School 

2. Australian Min. 2 yrs. ✓ ✓ ✓ 

Graduate School 

3. IIM (Ahmedabad) Preferred ✓ ✓ -

4. lntema1ional Uni. Preferred not ✓ ✓ ✓ 

of Japan essential 

5. Aim (Manila) Min. 2 yrs. ✓ ✓ -

6. Chinese University Preferred not ✓ ✓ ✓ 

of Hong Kong essential 

7. National Min. 2 yrs. ✓ ✓ -
University of 
Singapore 

8. Indian lnstitu1e of Min. 2 yrs. ✓ ✓ ✓ 

Management 
(Calcutta) 

9. Australian 3 yrs. ✓ ✓ ✓ 

National 
University 

10. Nanyang 2 yrs. ✓ ✓ --
Technological 
University 

Source: MBA broc/iures of the (1hove~memim1etl business school.\' /99R/1999 
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Anncxurc A 

TABLE A4 

ADMISSION REQUIREMENTS FOR SOUTH AFRICAN BUSINESS SCHOOLS 

SCHOOL.. .JOB GMAT DEGREE OR INTERVIEW 
EXPERIENCE EQUIV AL.ENT 

(YEARS) 

I. Wits University Min. 4 yrs. ✓ ✓ -

2. UNISA Min. 3 yrs. . ✓ -

3. Henley 3-5 yrs. ✓ ✓ -

4. Wales (OFS) Min. 3 yrs. . ✓ -

5. Heriot-Wan 3 yrs. ✓ ✓ -

6. Durban-Westville Min. 3 yrs. ✓ ✓ .. 

Own 
test 

7. University of Cape 3 yrs. ✓ ✓ ✓ 

Town 

8. University of 3 yrs. ✓ ✓ ✓ 

Pretoria Own 
test 

9. University of 2 yrs. ✓ ✓ ✓ 

Stellenbosch Own 
test 

Rand Afrikaans Not required .. ✓ -
University 

Source: MBA brochures of the ttho1•e-me11t,011etl h11s111ess school,; 1998//999 
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TABLE BS 

CORE OF THE MBA PROGRAMME -TOP 20 BUSINESS SCHOOLS IN NORTH AMERICA 
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Annexure B 

TABLE 86 

THE CORE OF THE MBA PROGRAMME - TOP 10 BUSINESS SCHOOLS IN EUROPE 
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Accounting ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 

Economics ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 

Finance ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 

Human Resource ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 
Management 

Information Management - - - ✓ - ✓ - ✓ ✓ - 4 

Marketing ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 

Organisational Beha\·iour ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 

Data Analysis/ Quantitath·c 
✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 

Analysis 

Operations Management ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 

Strategic Management ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 

Open Options: - - - - ✓ ✓ - - - - 2 
Specialisation/Joint Degree 

Research Project - - - - - ✓ ✓ - ✓ - 3 

Business Project ✓ ✓ ✓ ✓ - ✓ ✓ ✓ ✓ - 8 

Source: MBA brochures of the above b11si11e.u schooll' - 1998/1999 
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/ THE CORE OF THE MBA PROGRAMME -TOP 10 BUSINESS SCHOOLS IN ASIAN-PACIFIC 
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Anncxure B 

TABLE BS 

THE CORE OF THE MBA PROGRAMME - SOUTH AFRICAN BUSINESS SCHOOLS 

.e 
;:, ·; • = 
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BUSINESS • 0 0 - o"' 0 0 t • -• ~ -
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Accounting ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 

Economics ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 

Finance ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 

Human Resource 
✓ ✓ ✓ ✓ ✓ 

Management 
✓ ✓ ✓ ✓ ✓ 10 

Information Management ✓ - ✓ - ✓ ✓ ✓ ✓ ✓ ✓ 8 

Marketing ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 

Organisational Bcha,·iour ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 

Data Analysis/ Quantitati,·e 
✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 

Analysis 

Operations Management ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 

Strategic Management ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 10 

Open Options: - - - - -
Spccialisntion/.loint Degree 

✓ - - - - I 

Research Project ✓ ✓ ✓ ✓ ✓ ✓ ✓ - ✓ - 8 

Business Project - ✓ ✓ ✓ - - - ✓ - - 4 

Source: MBA broclmres of above business scllools - /998/1999 
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Anncxurc C 

TABLE C9 

ELECTIVES OFFERED IN THE FOLLOWING CORE AREAS AT THE TOP 20 NORTH AMERICAN BUSINESS SCHOOLS 
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Entrepreneurship 

International Management/ - ✓ ✓ ✓ ✓ - ✓ - ✓ - ✓ ✓ ✓ ✓ ✓ - - - II 
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Sot1rce: MBA brocht1res of the aboi•e bt1si11ess schools: /998//999 
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Anncxure C 

TABLECIO 

ELECTIVES OFFERED IN THE FOLLOWING CORE AREAS AT TOP 10 EUROPEAN BUSINESS SCHOOLS 
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Anncxure C 

TABLECII 

ELECTIVES OFFERED IN THE FOLLOWING CORE AREAS AT TOP IO ASIAN -PACIFIC BUSINESS SCHOOLS 

BUSINESS 
SCHOOLS 

ELECTIVES 

Accounting 

Finance 

Economics 

Strategic Management 

International Management 

Operations Management 

Entrepreneurship 

Information Systems 

Organisational Behaviour 

Marketing 

Cross-Cultural Management 
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Annex:ure C 

TABLE Cl2 

ELECTIVES OFFERED IN THE FOLLOWING CORE AREAS AT VARIOUS BUSINESS SCHOOLS IN SOUTH AFRICA 

BUSINESS 
SCHOOLS 

ELECTIVES 

finance 

Organisational Beha\'iour 

Operations M11nagement 

Marketing 

Accounting 

Economics 

International Business 

Human Resource 
Management 

Strategy 

Information Systems 

Entrepreneurship 

Technology Management 

En\'ironmental Management 

Project Management 
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