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ABSTRACT 

 

This study explored the factors that contributed to poor academic achievement of the NC (V) level 4 

students at Capricorn TVET College. The sample was chosen purposefully by selecting the level 4 

lecturers, students, senior lecturer and HOD. The data was collected using interviews, observation, 

government policy documents and questionnaires. The questions that were levelled at the 

respondents were open-ended.  

The semi-structured interview was used. The data were recorded, coded, and analysed. The results 

of the study showed that students, lecturers, and TVET College are responsible for the poor academic 

performance of NC (V) level 4 students at Capricorn TVET College. The recommendations were made 

as to how to deal with the afore-said factors. 
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CHAPTER ONE 

 

ORIENTATION 

 

1.1 INTRODUCTION 

 

The term Technical Vocational Education and Training (TVET) College was first established in 1999 at 

the United Nations Educational, Scientific and Cultural Organisations’ (UNESCO) second international 

conference on Technical Vocational Education and Training in Seoul (www.un.org). It led to the 

establishment of the International Centre for TVET in Bonn, Germany. South Africa adopted and 

replaced the existing Further Education and Training (FET) Colleges with TVET Colleges through the 

Further Education and Training Colleges Amendment Bill of 2012 (www.gov.za). One of the primary 

aims thereof was to strengthen and ensure the effectiveness of the existing Further Education and 

Training Colleges through the programs they were offering. The branch in the department of higher 

education that is responsible for dealing with TVET Colleges is known as the Technicaland Vocational 

Education and , (https://www.dhet.gov.za/SitePages/TVETColleges.aspx).  

 

South African universities and TVET Colleges are either public or private institutions. This study 

focuses on public Technical Vocational Education and Training (TVET) Colleges which were 

established to provide theoretical training for jobs that require several skills. They are usually seen as 

another alternative to University education. This study explored factors contributing to the poor 

achievement of NC (V) level 4 English at Capricorn TVET College. Background information was 

outlined. The problem statement followed it. The aim, objectives, the main research question and 

sub-questions as well as the theoretical framework were also presented. The importance of the study 

was outlined. Key terms were defined. Lastly, a program of the study was described. 

 

1.2. BACKGROUND OF THE STUDY 

 

The split of the national Department of Education (DoE) in 2009 led to the establishment of 

the Department of Basic Education (DBE) which catered for preschool to grade twelve and 

the Department of Higher Education and Training (DHET) which offers all post-school 

qualifications (www.gov.za). It centralised all post-school institutions under higher education 

institutions. They included adult education institutions, colleges, the skills levy institutions, 

TVET Colleges and universities (www.gov.za). 

https://www.dhet.gov.za/SitePages/TVETColleges.aspx
http://www.gov.za/
http://www.gov.za/
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Technical Vocational Education and Training (TVET) Colleges, which constitute the focal point 

of institutions in this study, offer programs which differ from one TVET college to another 

depending on where they are located and prepare their graduates for the labour market. This 

notion is endorsed hereunder that “TVET Colleges’ courses are vocational by nature meaning 

that the student receives education and training with a view towards a specific range of jobs, 

employment or entrepreneurial possibilities. Public TVET Colleges offer a very wide range of 

courses or programmes that have been developed to respond to the scarce skills required by 

employers. Courses offered to vary in duration from short courses of a few hours to formal 

diploma courses of three years which are registered on the National Qualification Framework 

(NQF)” (http://www.fetcolleges.co.za). 

 

All TVET Colleges in South Africa offer two basic programmes, namely, the National Accredited 

Technical Education Diploma (NATED) (Report 191) and National Certificate (Vocational) (NC) 

(V)). The NATED program consists of Engineering and Business studies. Engineering studies 

that are offered consist of N1-N6. They are trimester courses and respectively offered in 11 

weeks. On the other hand, are Business studies which consist of N4-N6 semester courses. 

Different TVET Colleges with different campuses may offer either one or both programs which 

include Electrical Infrastructure and Construction (EIC), Engineering and Related Design (ERD) 

(Electrical, Industrial and or Mechanical Engineering), English as a first additional language, 

Information Technology and Computer Science, Motor Mechanics, Office Administration, 

Primary Agriculture, Primary Health, Tourism and Hospitality as well as Transport and 

Logistics. Each of these courses is coupled with the compulsory fundamental course, 

mathematical literacy, and four vocational subjects as well as an elective. The four ERD 

vocational subjects include, for example, the compulsory Engineering fundamentals, 

Engineering Systems and Engineering Technology, which are compulsory, and one elective. 

The latter could be Automotive Repair and Maintenance, Engineering, Fabrication, Fitting and 

Turning, Physical science, Refrigeration Principles or Welding. 

 

Most of those programs provide theoretical and practical training in their fields of study 

(Ngoveni 2018: 1; Ngwato 2020:2). This is endorsed by the assertion that: “NC(V) programmes 

integrate theory and practice (60% practical and 40% theory of the internal assessment) and 

provide students with a broad range of knowledge and practical skills within specific industry 

fields,” (http://www.fetcolleges.co.za). That is, the Labour market’s needs led to the 

development of those programs. Some are short courses at lower national qualification 

framework (NQF) levels 1 to 4, which makes them grades 9-12 in high school or vocational 

training. Others are offered at NQF levels 5 to 7 as either College diplomas and/ or technical 

qualifications.  

http://www.fetcolleges.co.za/
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A student must have passed grade nine and obtained 50% in the home language, 40% in an 

additional language, mathematics, or any other three subjects and 30% in any other two 

subjects to enrol for Engineering studies N1 or NC (V) level 2 at TVET College. They must have 

passed grade twelve to enrol for either Engineering studies or Business studies N4. The NC (V) 

levels on which these students may enrol consist of levels 2, 3 and 4. The latter (level 4) is 

equivalent to grade 12. The duration of each level is one year. A student who has completed 

each level receives a certificate. The Department of Higher Education and Training (DHET), 

Umalusi which quality assures NC(V) Level 2 – Level 4 and N1-N3 and Quality Council for 

Trades and Occupations, collectively facilitate the delivery of both the NATED and NC(V) 

programmes in TVET Colleges (Ngoveni 2018:1).  

 

1.3. PROBLEM STATEMENT 

 

TVET Colleges in South Africa were launched in 2012 to come up with a strategy for reducing 

unemployment. They admitted students from high schools for level 2 programmes if they 

have passed grades 9 and 12 respectively. Some of these students attended the same courses 

such as English and Afrikaans. This is despite their respective differences in the levels of 

content understanding of those subjects at the high school level. This will lead to high rate of 

poor performance which will decrease the enrollment in the next level the following year. For 

instance, if 800 students enrolled for level 2, only 600 students will proceed to level 3, then 

500 will continue to level 4.  According to Mahrukh Khan (2022:1), a child’s personality may 

suffer as a result of physical and psychological factors. There is poor achievement among 

students in English level 4 at Capricorn TVET College in Limpopo. No research seems to have 

been conducted to explore the factors contributing to poor achievement in English first 

additional language Level 4 at Capricorn TVET College. That constitutes the problem 

statement.  

 

1.4. AIM OF STUDY 

 

This study aims to explore factors that contribute to poor academic achievement of NC (V) 

level 4 English students at Capricorn TVET College.  
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1.5. OBJECTIVES OF THE STUDY 

 

• To identify the factors leading to poor academic achievement of NC (V) level 4 

English students at Capricorn TVET College.  

• To explore where those factors contribute to poor academic achievement of NC (V) 

level 4 English students at Capricorn TVET College. 

• To explore when those factors contribute to poor academic achievement of NC (V) 

level 4 English students at Capricorn TVET College.  

• To establish how those factors contribute to poor academic achievement of NC (V) 

level 4 English students at Capricorn TVET College.   

• To find out why those factors contribute to poor academic achievement of NC (V) 

level 4 English students at Capricorn TVET College. 

 

1.6. RESEARCH QUESTIONS 

 

 1.6.1. Main Research Question  

 

What are the factors that contribute to poor academic achievement of students who are 

enrolled for NC (V) level 4 English at Capricorn TVET College?  

 

1.6.2. Research Sub-questions  

 

• Which of those factors contribute to poor academic achievement at NC  (V) level 4 

English students at Capricorn TVET College? 

• Where do those factors contribute to poor academic achievement at NC  (V) Level 4 

English students at Capricorn TVET College? 

• When do those factors contribute to poor academic achievement at NC(V) level 4 

English students at Capricorn TVET College?  

• How do those factors contribute to poor academic achievement of NC (V) level 4 

English students at Capricorn TVET College? 

• Why do those factors contribute to poor academic achievement of NC (V) level 4 

English students at Capricorn TVET College?  
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1.6 THEORETICAL FRAMEWORK 

 

Although the theoretical framework is defined differently (De Vos and Strydom 2011: 476; 

Moloko-Mphale and Mhlauli 2014: 120; Majau 2015: 18; Ngoveni 2018:23), it is defined, for 

this study, in line with De Vos and Strydom’s (2011:94) definition that it is a process that 

determines the questions research must respond to and how empirical procedure must be 

crafted and used as a tool to establish answers to those questions. According to Boyd and 

Chapel (2021:1), it is a philosophy that involves being critical of the prevailing view of society.  

The critical social theory was identified as appropriate for use in this study. It originates from 

the Marxist- oriented Institute for Social Research in Frankfurt and New York. There does not 

seem to be a universal definition of critical social theory. It is defined by different authors 

from various perspectives (Habermas 1971: 276-277; Freire 1972: 18; Lebeloane (1998: 77; 

Cohen, Manion & Morris 2007: 26; Thompson, 2018:4). Habermas (1971: 276-277) defines 

critical social theory as a system of self-preservation that serves two functions: self-assertion 

against nature and the organisations of men’s interrelations.  

 

According to Freire (1972: 18), critical social theory is curiosity about the object of knowledge 

and the willingness and openness to engage in theoretical readings and discussions. 

Lebeloane (1998: 77) defines it as developing a conception of reality that ties ideas, thought 

and language to social and historical conditions which are based on criticism, notions of power 

and control. Cohen, Manion & Morris (2007: 26) define it as a theory that is explicitly 

prescriptive and normative, entailing a view of what behaviour in a social democracy should 

entail. Critical social theory has to locate the genesis of social change within the consciousness 

of the agents of that transformation rather than any kind of mechanistic or positivist laws 

operating externally to those agents, (Thompson, 2018:4).Critical social theory is a theory that 

questions the teaching that appears to be one-way traffic and encourages debate that leads 

to dissecting the facts. 

 

According to Habermas (1971: 281), in critical social theory; the central point is social justice 

and the relationship of knowledge, power and ideology in the learning environment. 

Habermas’ view is in line with that of Freire (1972: 12) of rejecting the “banking concept of 

education”. The latter refers to a situation in which students and or those seeking knowledge 

are regarded as dehumanised objects. The teacher, according to Paulo Freire, is in authority 

and thus the centre of power. Freire propagates a humanised pedagogy in which there is 

emancipation from an unequal to an equal permanent relationship of dialogue of students 

and or those seeking knowledge and teachers. Both parties, according to him, become 
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subjects of unveiling reality. Freire endorses Habermas’ view of centralizing social justice in 

unveiling knowledge, in power and ideology.  

 

Lebeloane (1998: 78) advances that the interest of critical social theory is characterised by its 

reflection on the past (history), reference to the present and exploration of how to improve 

for the future. It does that through its constitutive and emancipatory actions that are free of 

disempowerment through ideological dominance. That is, it has an interest in improving the 

quality of human existence by setting human beings free from their way of thinking, 

(Lebeloane 1998:77). Social critical theory penetrates phenomena to identify distorted ideals 

that deliberately mislead or fragment the consciences of individuals and or groups to a level 

of powerlessness and accepting anything or everything without questioning its legality 

(Cohen, Manion & Morris, 2007, p.28). 

 

In contextualizing the preceding characteristics for the study, a humanised pedagogy of equal 

permanent relationship of dialogue between students and lecturers at Capricorn TVET College 

is propagated. Both parties are emancipated central subjects of unveiling reality which is to 

explore the factors contributing to poor student achievement in an English first additional 

language at Capricorn TVET College. That is done by centralizing social justice and unveiling 

knowledge whereby students should have a word , lecturers should raise their voices and be 

heard. 

 

1.7. DEFINITIONS OF KEY TERMS 

 

This section defines the key terms of the study. The following terms which constitute part of 

the title were defined, namely, factors, student achievement, poor students’ achievement, 

English first additional language, TVET College and Capricorn TVET College. 

 

• Factors: 

 

A factor is defined as one of the elements contributing to a particular result or situation, 

(https://www.dictionary.com/browse/factor).  

It is also regarded as something that actively contributes to the production of a result, 

(https://www.merriam-webster.com/dictionary/factor). In mathematics, a factor is a 

number that divides another without leaving a remainder, 

https://www.dictionary.com/browse/factor
https://www.merriam-webster.com/dictionary/factor
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(https://www.splashlearn.com/math-vocabulary/multiplication/factor). The first two 

definitions of factor are relevant to this study. 

 

• Student achievement:  

 

 The concept of student achievement is defined differently (MeenuDev 2016: 70; James, Talin 

and Bikar, 2022: 1). Some define it as academic achievement instead of student achievement. 

For example, MeenuDev (2016: 70) defines student achievement as (the academic 

achievement of students especially at the elementary school level) a pointer to the 

effectiveness or otherwise of schools and also a determinant of the future of youths in 

particular in education. Student achievement refers to a situation where students have 

achieved something positive when acquiring knowledge, skills, and attitudes in school, (James 

J et al, 2022: 1). Student achievement is also described as the measurement of a student’s 

overall academic achievement and learning over a particular period, 

(https://www.teachmint.com/glossary/s/studentachievement/#:~:text=student%20is%20a

%20term%20refers%20to,The% 20tutor%2Ft…  

 

• Poor students’ achievement:  

 

Poor student achievement is identified as a performance that is adjudged by the examiner 

and some other significant as falling below the expected standard, (Al-zoubi, S.M and Bani 

Younes, M.A, 2015:2263).  It is again defined as a situation where students’ overall scores 

from school tests fall below the official pass mark, 

(https://www.Cegastacademy.com/2022/06/23/poor-academic-performance-essay-essay-

sample-pdf/#:~:text=Poor%20academic%20performance%20refers%20to%20the%2...  Poor 

student achievement refers to decrease in performance level exercise intolerance and 

unable to compete at the expected level, 

(https://www.vet.purdue.edu/esmc/files/documents/PoorPerformance.pdf).  

 

• English as a first additional language:  

 

English's first additional language is English which is not a mother tongue but is used for 

certain communicative functions in a society, that is, the medium of learning and teaching in 

education, (Curriculum and Assessment Policy Statement Grade R-5: For learners with severe 

intellectual disability, DBE: 2018).  

https://www.splashlearn.com/math-vocabulary/multiplication/factor
https://www.teachmint.com/glossary/s/studentachievement/#:~:text=student%20is%20a%20term%20refers%20to,The%
https://www.teachmint.com/glossary/s/studentachievement/#:~:text=student%20is%20a%20term%20refers%20to,The%
https://www.cegastacademy.com/2022/06/23/poor-academic-performance-essay-essay-sample-pdf/#:~:text=Poor%20academic%20performance%20refers%20to%20the%2
https://www.cegastacademy.com/2022/06/23/poor-academic-performance-essay-essay-sample-pdf/#:~:text=Poor%20academic%20performance%20refers%20to%20the%2
https://www.vet.purdue.edu/esmc/files/documents/PoorPerformance.pdf
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English as an additional language is a contemporary term (particularly in the United Kingdom 

and the rest of the European Union) for English as a second language or the use or study of 

the English language by non-native speakers in an English-speaking environment, (Nordquist, 

2020: 1). 

 

A first language is the mother tongue or native language of a person while a second language 

is a language a person learns to communicate with the native speaker of that language, 

(https://www.basic-concept.com/c/difference-between-first-language-second-language). A 

first additional language is a second language. 

 

• TVET College: 

 

TVET stands for “Technical, Vocational, Education and Training”, 

(https://www.oxbridgeacademy.edu.za/blog/what-is-a-tvet-College/). TVET is a term that is 

used around the world and it is part of an education system that combines education, 

training and skill development, (https://fundiconnect.co.za/tvet-colleges-explained/).  

TVET Colleges, which are part of the Higher Education system, admit students who have 

completed grades 9, 10, 11 or 12 in high school, (https://tvetcollegesportal.co.za/tvet-

colleges-that-offers-teaching-courses/).  

 

• Capricorn TVET College 

 

Capricorn TVET College is an institution of higher learning whose main campus is in Polokwane 

City. It is a product of a merger of three Colleges with very distinct and diverse historical 

backgrounds. These were the former Pietersburg Technical College, Bochum College and the 

former Northern Province Community College, (capricorncollege.edu.za) 

 

Capricorn TVET College has three satellite campuses, namely, the Seshego campus, 

Senwabarwana campus in Ga-Ramokgopa and the third campus in Polokwane city centre 

(capricorncollege.edu.za).  

 

 

https://www.basic-concept.com/c/difference-between-first-language-second-language
https://www.oxbridgeacademy.edu.za/blog/what-is-a-tvet-College/
https://fundiconnect.co.za/tvet-colleges-explained/
https://tvetcollegesportal.co.za/tvet-colleges-that-offers-teaching-courses/
https://tvetcollegesportal.co.za/tvet-colleges-that-offers-teaching-courses/
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1.8. PROGRAM OF THE STUDY  

 

Chapter one provided an orientation of the study. Literature was reviewed in Chapter two. 

The research methodology and design were described in chapter three. Chapter four presents 

an analysis and interpretation of data. A summary of findings, recommendations and 

conclusion was presented in chapter five, that provide what will  be happening in the study. 
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CHAPTER TWO 

 

LITERATURE REVIEW 

 

2.1 INTRODUCTION 

 

The previous chapter presented an orientation of the study on factors contributing to poor 

students’ academic achievement in English National Certificate (NC) (V) level 4 at Capricorn 

TVET College, Limpopo Province. Literature was reviewed, in this chapter, on factors 

contributing to poor academic achievement of (NC) (V) level 4 English students at Capricorn 

TVET College. It is segmented into three distinct perspectives, namely, the global, African and 

South African perspectives - except for Limpopo province where Capricorn TVET College is 

located. Literature was reviewed with a focus on discussing factors which contribute to poor 

academic achievement. The discussion also included when they contributed to poor academic 

achievement, how it happened, why that happened and where it happened. Reference was 

made to discussing those factors from a global perspective, in Africa and South Africa. 

Conclusions were drawn. These aspects were preceded by an overview thereof.  

 

2.2. OVERVIEW 

 

Different authors (Farooq et al. 2011:2; Rasool, 2014:17; Leopold, Ratcheva, Zahidi and 

Samons 2017: 10; Badenhorst and Badile 2018: 6; Ngwato 2020:22) have identified and 

discussed various factors that contribute to some students’ poor academic achievement in 

subjects such as English in institutions of learning globally, in Africa and South Africa. Some of 

those factors are either similar or different depending on the country and its unique 

circumstances. According to Farooq, Chandry, Shafiq and Berhanu (2011:2) demographic 

factors, school factors, student factors, family factors, peer factors and socio-economic 

factors were identified in various countries as contributing to students’ poor academic 

achievement. The latter is also influenced by the nature, sizes and mission of TVET Colleges 

across different countries (Rasool; 2014:17). TVET Colleges are referred to as vocational 

schools in Scandinavia, Germany and Netherlands. Like in South Africa, they serve full-time 

students. On the contrary are the UK Colleges which service both full-time and part-time 

students. They all have demographic factors which include age, gender, parental profession, 
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language, income, and religious affiliation as contributing to some students’ poor academic 

achievement. 

 

Some countries, especially those which were once colonized by Britain in Africa, such as 

Botswana, Kenya, Lesotho, Tanzania and South Africa have more than one official language. 

The latter could be the indigenous language(s) and that of the language of the colonizers – 

the colonial language. The language of teaching in those countries is often the language of 

the colonizers. South Africa has, for example,twelve  official languages (www.gov.za). English 

is the language of teaching and learning in most schools, colleges, and universities. Although 

sstudents have the right to be taught in the language of their choice or mother tongue, they 

are often taught in the preferred language of the province – especially beyond grade three 

(www.gov.za). Mosha (2014: 64-66) carried out a study in Tanzania and identified several 

factors that were contributing to poor performance in English. They included lecture 

methods, lack of communicative competence, lack of language understanding, the quality of 

teachers and their qualifications, lack of foundation at the primary level, and lack of teaching 

materials and attitudes of students. Makoni (2017:1) maintained that some factors 

contributed to the poor academic performance of those whose home language differs from 

the one used in schools. They include, among others, Code-switching, memorising, learning 

lecture notes verbatim, and decoding English vocabulary.  

 

The above overview is followed by a literature review of factors contributing to students’ poor 

academic achievement. The focus is on discussing the which, where, how, why, and when 

factors contribute to students’ poor academic achievement in English. This is done to address 

the title of the study, namely, exploring factors contributing to students’ poor academic 

achievement in NC (V) English level 4 at the Capricorn TVET College. The promotion of mother 

tongues is not only important to South Africa but also to other developing countries like 

Zimbabwe.  

 

2.3. FACTORS WHICH CONTRIBUTE TO POOR ACADEMIC ACHIEVEMENT 

 

This section discusses factors which contribute to poor academic achievement of students in 

English NC (V) level 4 at TVET Colleges globally, in Africa and South Africa except for Limpopo 

province. Several authors (Farooq, Chandry, Shafiq and Behanu 2011: 2; Mosha (2014: 64-66; 

Vanderstel 2014: 3-4; Almuammria 2015: 13; Ngoveni 2018: 10) maintain that socio-economic 

factors collectively and respectively contribute to students’ poor academic achievement in 
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different subjects which include among others English in TVET Colleges. The following socio-

economic factors were identified as some of those that contribute to students’ poor academic 

achievement in English at TVET Colleges - demographic factors, family factors (family income 

level, parents’ level of education), gender, language barriers, race, school factors, student 

factors (student’s culture, attitude of the students, peer factors), teacher factors, 

adolescence. These will be elaborated on in the subsequent paragraphs. 

 

2.3.1 Family factors (family income level, parents’ level of education)  

 

Vanderstel (2014: 3-4) in Michigan maintained that without adequate numtrition, students 

could have a harder time focusing in class in America. He further quotes various experts like 

(Okpala, 2002; Hodgkinson and Goldberg, 2000) who hold the same view. Most experts in 

Pakistan argue that socio-economic status hurts the academic performance of students 

because the basic needs of students remain unfulfilled, (Farooq; 2011:2). A student cannot 

learn on an empty stomach. 

 

The income in the families affects some students. This impacts them emotionally and as such, 

they cannot perform as expected. A grown-up who is trying to learn may be affected by family 

problems. TVET Colleges usually do not use the age cohorts as a barring factor for one to enrol 

with the college. All people of different ages may enrol with TVET College. These researchers 

argue that socio-economic status hurts the academic performance of students because the 

basic needs of students remain unfulfilled. Sibanda (2016: 5) in South Africa, quotes Lauer 

and Lauer (2006:22) who defined social status as “the position in the social system based on 

economic resources, power, education, prestige and lifestyle”.  

 

Limpopo is seen as one of the poorest provinces in which the majority of people are poor. 

Sibanda (2016:27) stressed that “the family background is the most important and weighty 

factor in determining the academic performance of learners”. The students at the TVET 

Colleges in South Africa do not get a free meal as is the case in primary and high schools. This 

may hit hard on those who could hardly afford it because of family background. Sibanda 

(2016:28) states that parents who are educated raise children who have healthy self-

perceptions when it comes to their academic abilities. They do engage them in intellectual 

activities that do help them to develop a positive attitude towards learning.  

Ngoveni (2018:8) in South Africa agrees that students from higher socio-economic status 

families are more likely to perform better than those who come from lower socio-economic 
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status families. He says that previous studies have found that socio-economic factor is the 

predictor of achievement. This may be the case if lack of food may lead to absenteeism on 

the part of the poor students.  

 

Matsolo et al (2018: 75) in the research that was conducted concluded that 92% of the TVET 

College students in Gauteng province do not receive the National Students Financial Aid 

Scheme (NSFAS) financial assistance and that only 8% of them do receive it. Since these 

students stay in places far from the College, they are being financially punished in terms of 

the transport costs that they incur. According to Ngwato(2020:19) TVET colleges students 

living in isolated areas of South Africa experienced the worse kind of poverty that contribute 

to their poor academic  performance. 

 

2.3.2 Gender 

 

The relationship between gender and the academic performance of students is shown in a 

gap between the achievement of males and females. Female students show better 

performance in most areas than boys. This is according to Farooq (2011:3) in a study carried 

out in Pakistan at a High School.  

 

2.3.3 Language barrier 

 

The dominance of the mother tongue plays a major role in education. In Nigeria Sa’ad and 

Usman (2014: 42) argue that if learners were taught in their languages, they could understand 

better. At the primary level, the learners’ instructional language is the mother tongue. These 

learners who are taught in the mother tongue at the primary level find it difficult to grasp 

English at TVET Colleges. In Tanzania learners are taught in Kiswahili at the primary level 

(Mosha, 2014:65). This researcher further indicates that English is the medium of instruction 

in secondary schools and tertiary education in the same country. Students in both secondary 

schools and tertiary institutions lacked the foundation in learning English. This created a 

problem for most of them.  

 

Some teachers according to Sa’ad and Usman (2014:43), who teach the language, cannot 

communicate using it fluently so. Students will look down on that teacher and will be 
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demotivated to learn. Mosha (2014:64) says that if the student is handicapped in language, 

then the student cannot learn effectively. Nigeria (Sa’ad and Usman, 2014: 41), and South 

Africa, (Makoni, 2017:1) concur that most of the students find it hard to cope with English. 

Students normally feel comfortable speaking their languages and are proud of them. 

 

2.3.4 Race 

 

Bertolini (2012:6) states that the multicultural competence of teachers and administrators 

has a bearing on student achievement. It was discovered that there was a black-white gap in 

the performance of mathematics in grade 12, (Hanushek, 2016:21). The gap emanated from 

the education system that was differentiating across races. Whites had sufficient resources 

whereas blacks were lacking. Hanushek believed that not much has changed thus far. 

 

2.3.5. School factor 

 

School factor is broad and this study limits it to methods used by the teacher to deliver the 

curriculum, the qualification of the teacher, and the teacher turnover.  For example, some 

students cannot put up with a situation where more than one educator in a subject teaches 

them during one academic year.  Poor educator qualifications render them incapable to do 

their work. 

 

2.3.6. Student factors (student’s culture, attitudes of students, peer group) 

 

The term student factors are broader and this study limits them to students’ culture, students’ 

attitudes, peer group and memorising. Mbugua, et al (2012: 87) in Kenya considers the 

student factor as an independent factor whereas poor performance in mathematics is seen 

as a dependent factor.  
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• Student culture 

 

According to Vanderstel (2014: 6), a student’s culture and family ties will impact the way they 

will learn.  Americans constantly live in the future, and this is how we motivate students. In 

certain cultures, a teacher is seen as an authority and the student will look down when talking 

to him.  

 

Culture may explain why a student speaks in a certain way. It is important to demonstrate 

that in the classroom if cultural diversity is recognised. Students are not just one part of the 

melting pot. They are individuals and are different. 

 

 Teachers must demonstrate that being different does not make one worse off or better off 

than others. Understanding the culture of the students enables the teacher to connect with 

them. 

 

• Attitude of the student 

 

The students may develop a negative attitude towards the English language or the English 

teacher. That in itself will lead to such students not doing well in this language. The study 

conducted by Sa’ad and Usman (2014:43) brings this notion into the picture. They said in their 

study in Nigeria, that students show a negative attitude towards English because they 

consider it foreign and not theirs. 

 

Noemy et al, (2017:1106) also identified the meaning of life as another factor influencing 

academic performance. They say that when people have or feel a meaning to their lives, as 

well as the purpose for life, they feel better psychologically. 

 

This factor is something that can be agreed upon, on the ground that if a student has goals to 

achieve in life, he/she will strive to perform par excellence to be able to achieve those goals. 

Those who are hopeless will drop in their performance.  
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Ngoveni (2018:9) observed that most of the students trust that mathematics is a difficult 

subject. They do fear the subject. In the same vein, English could be regarded by some 

students at TVET College as a boring subject since they are studying trades like engineering. 

They think it has got nothing to do with their career advancement and development.  

 

• Peer group 

 

Peer groups are influential to one another. A student feels obliged to please his friends even 

if what they are doing is not beneficial to him. If children’s high self-evaluations of behaviour 

and competencies do not correspond with their peers’ evaluations, children may act 

aggressively towards those with divergent evaluations, (Gundogdu et al, 2014: 63). 

 

Their counterparts greatly despise some beliefs to which these students belong and that do 

inflict emotional pain on the students concerned. Hence, they find themselves being abused 

educationally and that may also impact their performance.  

 

• Memorising 

 

The quantity of work at the TVET Colleges makes it difficult for students to memorise it. 

Memorising is seen by some students as an effective study method. Not all students can use 

this study method. For those who are forcing themselves to do it, failure will haunt them 

forever more. Hence, it may worsen their academic performance. Hoque (2018:143) 

maintains that if it is done correctly, it is crucial and can be used at all levels. He says it is not 

mere rote learning but can be done using different methods like mnemonics.  Mnemonics is 

the use of certain unofficial abbreviations to remember what you have learnt. 

 

2.3.7. Teacher factors 

 

The concept of teacher factors is broader, but this study limits it to the quality of teachers, 

code-switching, method of teaching, lack of teaching materials, and admission requirements. 
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• Quality of teachers          

 

One of the damning teacher factors is the failure to finish the syllabus. Teachers must do what 

is required of them in the curriculum; otherwise, students will bear the brunt. Sa’ad and 

Usman (2014:42) agree that inadequately qualified teachers cause poor performance in 

English. They further indicated that some of these teachers who are forced to teach it, just 

read to students in which case we find that students do not do well even in oral and written 

work.  

Our educational institutions should be very careful and hire the correct teachers with 

satisfying qualifications. This should commence from Primary schools and proceed up until 

Post-school institutions. Ngwato (2020:22), quoting Geda (2016: 46) maintained that there 

are few well-qualified teaching staff or lecturers at the TVET Colleges in many countries in 

Africa. If lecturers are not qualified in the subjects they teach, then it is evident that it is not 

much that can be expected of them in ameliorating the underperformance of students. Most 

parents these days are considerate in sending their children to certain schools. The trend of 

taking students to good schools with well-qualified teachers commences in the early stages. 

It is even seen when they choose private TVET Colleges over Public TVET Colleges. Better 

education now has to do with the Socio-economic status of the families. 

The teacher's content knowledge is necessary but not sufficient condition for pupil learning 

(Alexander, 2017: 24). Truly speaking if you know the subject matter, you must be able to 

transfer your knowledge to the next person. 

The lecture notes are not enough for one to make it at the end of the year. Students must 

make concerted efforts to study on their own and not depend wholly upon the lecturer. 

 

• Code-switching 

 

Code-switching in the context of this study refers to switching from English to Sepedi or 

Tshivenda. The reason why educators do code-switch is mainly to facilitate the understanding 

of the students. This study was carried out in Limpopo province where vernacular languages 

that dominate are mainly Sepedi, Xitsonga and Tshivenda. Hence in our entire discussion of 

code-switching, we shall be referring to switching from English to Sepedi, Xitsonga or 

Tshivenda. 

 

At primary and secondary schools, educators use code-switching instead of pure English as 

the medium of instruction. When these learners move to Colleges and Universities, they still 
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expect the status quo to remain. However, the opposite happens to be true and that leaves 

the students in the dreamland of their future. Some ended up dropping out simply because 

they cannot understand the language, they are taught. Code-switching, which is the way of 

mixing their mother tongue with English, is no more. Moore (2010: 280) agrees that code-

switching is used mainly at the elementary school level where learners still understand the 

mother tongue only. According to Mphale and Mhlauli, (2014: 17) language barrier is one of 

the factors that contribute to poor academic performance. 

 

• Method of teaching 

 

The way the educators deliver the curriculum in the classroom set the tone for students’ 

interest in the subject. A boring lecturer or teacher will not bear the fruits of his/her teaching 

style. Students will prefer not to attend the class than to be captured by boredom (Sa’ad and 

Usman; 2014:43).  

 

• Lack of teaching materials 

 

Sa’ad and Usman (2014: 43) in Nigeria and Ngoveni {2018:10) in South Africa are of the view 

that the provision of enough instructional materials will assist in the improvement of 

teaching. 

 

Government fails our educational institutions. In South Africa, the government has taken over 

education responsibility into its own hands after the 1994 election. Any problem relating to 

education is now put on the doormat of the department of education. Delivery of the teaching 

materials is also not an isolated issue in this case.  

 

Sibanda (2016:31) argues that students cannot perform well in the school environment if they 

do not have the necessary resources like books that could assist them. If an English student is 

not having instruments like a dictionary or smartphone, then his/her performance will 

without a shadow of a doubt be horrible.       

     

Government must see that it carries its responsibility of delivering education to all students. 

The ministry of higher education in South Africa 2016 promised to increase the NSFAS funding 

to cater for more students who are needy, (Harmse, 2017: 3). 
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As other researchers fingered a lack of resources as the cause of poor performance, Ngoveni 

(2018: 10) is no exception. He also stressed by showing up that he agrees with studies carried 

out in Kenya, Nigeria, and Zimbabwe on the matter. 

 

• Admission requirements 

 

According to Mashongoane (2015: 36), the admission requirement for NC (V) level 2 is grade 

9 and that practice leads to a diverse classroom population, often creating challenges for the 

lecturers in finding the correct focus for the lesson. This demoralises students with higher 

qualifications like grade 12. They, therefore, happen to perform badly. 

 

2.3.8. Adolescence 

 

Almuammria (2015: 13) in Beirut pointed out at the adolescence stage is one of the factors 

that result in poor performance. After the student has just reached TVET College, he/she may 

find himself/herself having been attacked by late adolescence. In the absence of adult 

guidance, such a student’s behaviour may impact his/her results negatively so. Leopold, 

Ratcheva, Zahidi and Samons (2017: 10) said that a lack of soft skills, when reporting the 

concerns and prospects of TVET colleges in the Middle East is seen as one factor that 

negatively impacts the results. 

 

2.4. THE PERIOD WHEN FACTORS CONTRIBUTE TO POOR ACADEMIC ACHIEVEMENT 

 

The period when factors contribute to poor academic achievement of students in English NC 

(V) level 4 at TVET Colleges globally, in Africa and South Africa except for Limpopo province 

are discussed in this section. 

 

Most African States are considered to be poor as compared to first-world countries. The 

problems that beset the students are normally a lack of income and socio-economic factors 

(Mbugua, et al, 2012:89). A student with a poor family background is likely to show signs of 

poor performance throughout due to an empty stomach. Notwithstanding that, the end-of-

the-year examination is the one that reflects the exact performance of the students.  
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In Nigeria, according to Sa’ad and Usman (2014:43), failure is evident throughout the year 

because you cannot expect students who are taught in dilapidated classrooms, who are 

overcrowded or even peep through the windows to do well. They are also not having language 

laboratories. 

 

The impact of all this is visible at the end of the year after the students have sat for the final 

national examination. The high failure rate in English is usually seen in various colleges around 

the world, especially in countries where English is not the major official language.  

 

According to Mbugua, et al. (2012:89), some of the problems that beset students and lead to 

their poor academic achievements in many African countries such as Somalia include among 

others, their poor socio-economic backgrounds.   

 

The DHET (Department of Higher Education and Training) has come up with a policy that 

states that for a student to qualify to sit for a final examination, such a student must obtain 

80% attendance and 50% ICASS (Internal Continuous Assessment) www.dhet.gov.za.  This 

indicates that the students are evaluated throughout the year based on attendance and tasks 

offered throughout. No miracles are expected at the end of the year.   

 

 No matter how intelligent you are, you have got to attend for you to make it. The end-of-the-

year national examination only asserts, and rubber stamps your success.  

 

 2.5. HOW DO FACTORS CONTRIBUTE TO POOR ACADEMIC ACHIEVEMENT? 

 

The literature that is reviewed in this section focuses on how factors contribute to poor 

academic achievement of students in English NC (V) level 4 at TVET Colleges globally, in Africa 

and South Africa except for Limpopo province. 

 

Learning, while watching a lecturer through the window or being in an overcrowded 

classroom, may lead to noise interjecting your attention and causing disturbances. 

Inadequately qualified lecturers will not deliver the curriculum correctly so, (Alami 2016:133). 
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A lack of teaching materials like books and other aids will hamper the learning and teaching 

process. Educators who do have a negative attitude towards innovation do not help present-

day teaching and learning, (Sa’ad and Usman; 2014: 43). 

 

Poor students in African countries that do not get support financially are in one way or 

another excluding them from education (Farooq et al 2011:2; Ngoveni 2018:7). The difficulty 

of the English language for Afriscan students is a concerning issue. Farooq et al (2011:2) and 

(Ngoveni 2018:7) respectively state categorically that socio-economic status hurts the 

academic performance of a student because the basic needs remain unfulfilled. 

Misunderstanding leads to failure. Unfortunately, there is no alternative way for teaching 

English besides using English as the medium of teaching. 

 

Most South African students fail to meet the required standard of 80% attendance and 50% 

ICASS. Absenteeism leads to some students failing to get 50% ICASS, not that they are 

incapable, but simply because they did not write English tasks, www.dhet .gov.za. Poverty is 

no longer a deterrent to learning in South Africa since poor students are offered bursaries. 

Hard-working and focus are what is required of the students in South Africa. 

 

2.6. REASONS WHY FACTORS CONTRIBUTE TO POOR ACADEMIC ACHIEVEMENT  

 

This section discusses why factors contribute to poor academic achievement of students in 

English NC (V) level 4 at TVET Colleges globally, in Africa and South Africa except for Limpopo 

province. 

 

In a study carried out by Mosha (2014:67-71) in rural schools of Zanzibar, it emerged that the 

primary problem of students failing English was ascribed to lack of proper teaching of the 

language (English), absence of proper teaching environment, wrong methods of teaching and 

unqualified teachers. 

 

Sa’ad and Usman (2014:41-42) say that educators believe the weakness of the English 

language of students, the dominance of the mother tongue, unqualified lecturers, lack of 

proper teaching materials, etc., cause poor academic performance. The education policy in 

Nigeria stresses the teaching of students to be done in the mother tongue where possible. 

http://www.dhet/
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Practice makes perfect is an adage that carries much weight. In Nigeria, it may even be 

difficult to force a student to speak in English outside the classroom. That may be another 

way of violating his/her right. 

 

They further indicated that in countries like Latin America, Asia, Europe and other 60 

countries, three types of funding pre-employment funds, continuing training funds and equity 

funds are offered to TVET students.This attemspt is made to provide a qualified labour force 

to the market. 

 

• Mother tongue. 

 

English cannot be taught in any other language. If you do not understand you will fail it. In 

Zanzibar (Tanzania), the study by Mosha (2014:65) has proved that both teachers and 

students have difficulty in English proficiency and that makes the use of the mother tongue 

inevitable at one stage or another. 

 

• Teacher qualification 

 

Lecturers of English at Colleges if they are not good in English, their products, being students 

cannot be good. Ngwato (2020:22) highlight the lack of qualified lecturers at TVET Colleges as 

being detrimental to the good performance of students.Governments as leaders in TVET 

education should take a lead in ensuring that lecturers are academically equipped.  

 

In Africa, education is not compulsory in most countries. With their poverty state, students in 

most countries get educated through privilege. Those who are from poor families believe that 

they cannot fund their education. Hence they become demotivated and even drop out 

because of a lack of study materials.  

 

In Africa, the main stumbling blocks are seen as income and socio-economic factors, (Ngoveni 

2018: 7). Education is a societal factor. Needy parents cannot help their children with 

homework at the primary level and secondary levels. 
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With their poverty state, students in most countries get educated through privilege. Those 

who are from poor families believe that they cannot fund their education. Hence, they 

become demotivated and even drop out because of a lack of study materials. 

The lecturers point out the poor background as the major cause of misunderstanding in our 

African states. 

 

• Code-switching 

 

Code-switching used in primary and high schools is normally not at post-school institutions. 

Students, who are used to it, find it hard to cope with teaching and learning at a post-school 

institution like TVET College. Mosha (2014:65) showed that researchers like Omari in Tanzania 

opposed the use of Kiswahili to teach in the classrooms if it does not help the education of 

learners but rather worsens it. 

 

2.7 OTHER FACTORS CONSIDERED TO BE CONTRIBUTING TO POOR ACADEMIC 

ACHIEVEMENT 

 

2.7.1 Curriculum factors 

 

As it has already been noted in the previous section that curriculum factors are the main 

causal factors of poor performance of students, Harmse (2017:1-2) highlights the 

dissatisfaction of students in TVET colleges in South Africa. On the 19th of January 2015, 

according to him, the students shut down 15 of the 50 public TVET colleges throughout South 

Africa. Among the reasons quoted by the students for them doing that, were the following:  

 

• Unqualified lecturers in TVET colleges.  

 

It seems although many lecturers are qualified,according to students lecturers are unqualified 

,not having relevant qualification to teach the subject meaning they are the cause of poor 

academic perfomence. 
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• Inadequate funding of students. 

Students are not receive enough funds. 

• Inadequate learning facilities. 

There are not learning facilities to help students perform better in the subject English. 

• Long waiting periods for certificates. 

After passing level 3 it took the department and college long to issue the certificates. 

• Delays in paying accommodation and transport allowances. 

Beneficiaries of NSFAS complain that they become financially constrained if money is not paid 

on time which affect their performance,because  the will not go to school and the landlord  

will not allow them to stay without paying the rent. 

 

“This suggests that students think they are not doing well since they are disturbed by the 

aforementioned factors.” 

 Ngoveni (2018:19) sees the admission requirement in South Africa for NC (V) level 2 students 

as being out of place as grade 9 are allowed to access TVET education. This situation gets all 

learners who happen to pass grade 9 the opportunity to flock to TVET Colleges. This is even 

causing overpopulated classrooms. 

 

Adding fuel to the fire as per Ngoveni (2018: 21) is “absenteeism.”  Some TVET College 

students do not attend classes seriously. In the end, they are disqualified to sit for the 

examination. 

 

The teaching methods are by far the other curriculum matter that is of greater concern.  

Usually, lessons at TVET colleges are offered through slides. Some students, especially first-

year students capture those notes slowly because they are also struggling to understand 

certain concepts. Ultimately, they are caught with unfinished notes. When reading them they 

do not make sense. Most students at the TVET College have matric and are struggling with 

their studies. Young South Africans can currently leave schools or shift to a TVET college, 

(Allais; 2019:3). They can hardly express themselves in English or rather understand it.   
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2.7.2 Psychological factors 

 

Marokus (2019:1) is also supportive of the previous researchers by identifying five factors 

contributing to poor performance in a classroom situation being, cognitive deficits, learning 

disability, social-emotional difficulties, attention-deficit hyperactivity disorder and stressors. 

 

According to him, psychological factors like the verbal, nonverbal or perceptual, working 

memory and processing speed of a student cannot be brushed aside as the contributing 

factors to poor academic performance. 

 

The student could be intelligent but certain cognitive domains like dyslexia might hinder 

learning or understanding (Marokus, 2019:1). 

 

An English student is expected to express himself/herself fluently during orals. A student may 

perform well academically but disappoints in areas like social communication and emotional 

regulation, (Marokus; 2019:2). 

 

This aspect is crucial because there is no way in which learning can be effective if attention is 

distracted. Marokus (2019:2) states that the distraction could come from anxiety, depression, 

difficult temperament, learning issues as well as executive function difficulties. 

 

Teachers are likely to tell if a student is suffering from stressors. Some of the harbingers of 

the existence of stressors include bullying, chaos at home, separation from parents due to 

divorce or busy work schedule, and uncomfortable physical changes, (Marokus 2019:2). 

 

2.8. MILIEU WHERE FACTORS CONTRIBUTE TO POOR ACADEMIC ACHIEVEMENT 

 

The milieu where factors contribute to poor academic achievement of students in English NC 

(V) level 4 at TVET Colleges globally, in Africa and South Africa except for Limpopo province is 

discussed in this section. 
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Sa’ad and Usman (2014:41-42) say that educators believe the weakness of the English 

language of students, the dominance of the mother tongue, unqualified lecturers, lack of 

proper teaching materials, etc., do cause that poor academic achievement. The education 

policy in Nigeria stresses the teaching of students to be done in the mother tongue where 

possible. Practice makes perfect is an adage that carries much weight. In Nigeria, it may even 

be difficult to force a student to speak in English outside the classroom. That may be seen as 

another way of violating his/her right.  

 

• Group pressure 

 

Young people normally find it difficult to defy the group they belong to. Any attempt to defy 

a group will render you an outcast. Others may refer to such a student as an anomaly. It is 

painful to be rejected by your peers and that may even cause psychological problems, (Farooq 

et al; 2011:2) 

 

• An Income 

 

In countries, where the government does not fund education, students may force themselves 

into a College, but a lack of textbooks may see them failing in their studies. In all countries, 

the state is still the greatest contributor to TVET expenditure, (Walther and Uhder, 2014:5). 

They further indicated that in countries like Latin America, Asia and Europe and other 60 

countries, three types of funding like pre-employment funds, continuing training funds and 

equity funds are offered to TVET students. This attempt is made to provide a qualified labour 

force to the market.  

 

In Africa, the main stumbling blocks are seen as income and socio-economic factors, (Ngoveni 

2018: 7). Education is a societal factor. Needy parents cannot help their children with home 

work at the primary level and secondary levels. The lecturers point out the poor background 

as the major cause of misunderstanding in African states. English cannot be taught in any 

other language. If you do not understand you will fail it. In Zanzibar (Tanzania), the study by 

Mosha (2014:65) has proved that both teachers and students have difficulty in English 

proficiency and that makes the use of the mother tongue inevitable at one stage or another.  

Lecturers of English at Colleges if they are not good in English, their products, being students 

cannot be good. Ngwato (2020:22) highlight the lack of qualified lecturers at TVET Colleges as 
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being detrimental to the good performance of students. Governments as leaders in TVET 

education should take a lead in ensuring that lecturers are academically equipped.  

 

2.9. CONCLUSION 

 

Though most studies were carried out on poor academic achievement in various subjects like 

English, mathematics and others, this matter is still a burning issue in the whole world. The 

literature discussed in this study showed the factors causing poor academic achievement 

globally, in Africa and South Africa.  

 

However, this cannot be viewed as enough at this stage. There is still a need to dig deeper 

into this matter. The educators at the TVET colleges and their qualifications must be improved 

even further. The government and other stakeholders must also play their part. Most 

importantly, this study will add to the existing literature and the coming studies will also draw 

on it. 
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CHAPTER THREE 

 

RESEARCH METHODOLOGY AND DESIGN 

 

3.1 INTRODUCTION 

 

Chapter two reviewed the literature on factors that contribute to poor achievement for NC 

(V) level 4 English in TVET colleges. The main research question is:  what are the factors that 

contribute to poor academic achievement of studentswho enrolled for NC(V) level 4 English 

at Capricorn TVET college. The focus of the discussions was mainly on responding to the what, 

how, when, where and why of those factors in other countries globally, in Africa and South 

Africa except for TVET Colleges in Limpopo province where the study was conducted. 

 

The researcher shall promote sensitivity to conduct research in an ethical and responsible 

way  by demonstrating respect for participants’ autonomy, privacy, confidentiality 

considering  a fair risk-benefit analysis and employing fair research procedures. 

 

This chapter discusses the research methodology and design. Firstly, the research design, 

paradigm, approach and research method were defined. They were followed by the purpose 

of qualitative research, the importance of qualitative research, population, sampling, 

invitation of the participants, and data collection method. Thereafter, data analysis and 

ethical matters were presented. Lastly, a conclusion was drawn.  

 

3.2 RESEARCH METHODOLOGY 

 

Research methodology is the study of ways to address a research problem, it is a study of how 

to go about a reseach in a methodical manner. 

 

The terms research methodology and research methods are used by researchers 

interchangeably  (Kivunja and Kiyuni, 2017: 28; Surbhi 2018: 3; Consultores 2020:3).  Kivunja 

and Kiyuni, (2017: 28) maintain that research methodology encompasses the research design, 
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paradigms, approaches and methods used as they relate to the study. This proves that the 

research methodology is broader.  Surbhi (2018: 3) defines it as a scientific analysis of 

research methods, to find the solution to the problem at hand.  According to Consultores 

(2020:3) research methodology refers to a systematic way of solving the problem 

 

3.2.1 Research paradigm 

 

A research paradigm is a set of commonly held beliefs and assumptions within a research 

community about ontological, epistemological and methodological concerns (Johannesson 

and Perjons; 2014:167).  A paradigm is a way of thinking about a subject and proceeding with 

research that is accepted by people working in that area, (Newby, 2014: 46). The assumptions 

are those things that we believe are true even though they were not scientifically tested.  

 

In endorsing the preceding definition, Rehman and Alharthi (2016: 51) define the concept 

research paradigm as a basic belief system and theoretical framework with assumptions 

about ontology, epistemology, methodology and methods. 

 

According to Makombe (2017: 3367), a paradigm may be viewed as a set of basic beliefs (or 

metaphysics) that deals with ultimate or first principles. He further indicated that paradigms 

are not hard and fast rules but are guidelines that assist the resolution of research problems.  

 

The research paradigm that was used in this study was interpretivism. Interpretivism 

(Alamgeer, 2022:1) is a philosophy used in qualitative research to acquire a deeper 

understanding of a process or phenomenon. It is based on the assumption that society is 

shaped by human actions and behaviour. The purpose of research based on interpretivism is 

to understand the relationship between variables. This study is used to understand if the poor 

academic performance of (NC) (V) level 4 English students at Capricorn TVET College is caused 

by certain factors. 
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3.2.2 Research design 

 

The concept of research design is defined differently by many scholars. For example, Van Wyk 

(2012:173) and Islamia (2016:68) respectively define research design as a structure or plan 

which puts and holds together different concepts of research methods. Researchers use it to 

collect, analyse and interpret data. Islamia (2016:68) supports others by indicating that 

research design is the “glue” that holds all the elements in a research project together. It is, 

in short, a plan for the proposed research work.  

 

Sileyew (2019:3) supports this statement by saying that research design is intended to provide 

an appropriate framework for a study. The important choice to make in research design is the 

research approach. Wong (2020:1) maintains that research design can be referred to as a 

framework of research methodology and techniques which have been selected by the 

researcher. The research design aims to enable the researcher to select suitable research 

methods for carrying out the study.  

 

Many research designs could be used in any (research) study. This study will use the case 

study as the research design. Using a case study as the research design allows for a detailed 

exploration of contextual factors, such as teaching methodologies, resources available, socio-

economic backgrounds of students and institutional policies. Consequently offering a richer 

understanding of why English academic achievement might be poor in certain TVET college 

settings. The case study will also assist in obtaining data from sources like lecturers, senior 

lecturers, HOD and students. 

 

3.2.3 Research Approach 

 

Grover (2015: 1) refers to the research approach as the plans and the procedure for research 

that encompass the steps from broad assumptions to detailed methods of data collection, 

analysis and interpretation. In the main, three research approaches are normally used by 

researchers, namely, the qualitative, quantitative and mixed methods approach. In the same 

vein, Chetty (2016:1) agrees by saying that the research approach is a plan and procedure 

that consists of the steps of broad assumptions to detailed methods of data, collection, 

analysis, and interpretation.  
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In this study, the qualitative research approach was used. This approach was identified as 

most suitable for the study because this research study was conducted in one institution, 

Capricorn TVET College. As such the college served as a case study where lecturers and 

students were interviewed to get their perceptions and understandings regarding the 

research problem. Over and above that, the approach was chosen because qualitative 

research as defined by Aspers and Corte (2019:139) is an iterative process in which an 

improved understanding of the scientific community is achieved by making new significant 

distinctions resulting from getting closer to the phenomenon being studied.  

 

3.2.4. Research Methods 

 

Research methods are defined and described differently by different researchers (Newby, 

2014:53; Booth 2018:40; Surbhi 2018:3; Goundar, 2019:11). For example, Newby (2014:53) 

refers to research methods as research tools that facilitate data collection such as observation 

and statistical analysis as well as questionnaires. Booth (2018: 40) refers to research methods 

as the strategies, processes or techniques utilized in the collection of data or evidence for 

analysis to uncover new information or create a better understanding of a topic. There are 

different types of research methods which use different tools for data collection. Surbhi 

(2018:3) refers to research methods as all those methods, which a researcher employs to 

undertake a research process to solve a given problem. Research methods may be understood 

as all those methods or techniques that are used for the conduction of research (Goundar, 

2019:11). 

 

Based on the preceding definitions and descriptions of research methods, it could be 

concluded that research methods are tools that facilitate data collection in a research study. 

The types of tools depend on the nature of the research study (whether it is a qualitative, 

quantitative or mixed-method type of research) that is being undertaken. The qualitative 

research method was identified as most relevant for this study. Hereunder is a discussion on 

the purpose of qualitative research. 

 

3.3. THE PURPOSE OF QUALITATIVE RESEARCH 

 

Qualitative research is in-depth research using a range of techniques, which aims to 

understand why people think, feel, react and behave in the way that they do (Talbot, 2015: 
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1). Barrett and Twycross (2018:63) agree indicating that qualitative research methods allow 

us to explore how decisions are made and provide us with detailed insight into how 

interventions may alter care. Qualitative research often tries to preserve the voice and 

perspective of participants and can be adjusted as new research questions arise, (Bhandari, 

2020: 5). It is also good for flexibility, natural settings, meaningful insights and the generation 

of new ideas (Bhandari, 2020: 5). 

 

The focus of qualitative research is based on the concepts, ideas and strategies attached to a 

particular situation. The purpose of the qualitative research in this study is to generate new 

ideas about the factors that led to poor academic achievement in NC (V) English level 4 at 

TVET Colleges. In this study, the causes of poor academic achievement of level 4 students at 

TVET Colleges will be established.  

 

3.4. THE IMPORTANCE OF QUALITATIVE RESEARCH 

 

This section discusses the importance of qualitative research. Several authors (Regoli 2019: 

1; Bhasin 2019: 1-6) discuss the importance thereof. Hereunder is a discussion of the 

importance of qualitative research as presented by Bhasin (2019:1-6). 

 

• The subject can be researched in detail. 

Quantitative research is only concerned with data that is measurable. Qualitative research 

focuses on the quality of data. The qualitative research in this study can provide new data. 

 

• It is flexible. 

The participants are free to express their views on the problems without being restricted by 

pre-set questions that are rigid. 

 

• It is based on facets of human experiences. 

The participants are required to provide answers on what they have experienced. 

 

 



33 

 

• Qualitative data is predictable. 

The data collected has a predictive quality to it. Certain answers are easily predicted, and their 

truth is then tested. 

 

• It has creativity. 

The responses of the respondents are unique even though the questions are the same. 

 

• It is an open-ended process. 

The participant is not restricted to choosing the answer but provides his/her own. 

 

• It creates industry-related insights and information. 

The institution that is being studied can get the relevant information that is required. 

 

• It helps to save costs. 

This study, a case study is to be carried out in one institution which is closer to the researcher. 

Hence the travelling costs are minimised. 

 

• It has more marketing content. 

People are bound to know about the institution that is being studied.Rahman, Md. S (2016: 

104) indicates that the qualitative approach has the following advantages 

 

• It produces a thick (detailed) description of participants’ feelings, opinions and 

experiences.  

This implies that through methods like interviews, observations and open-ended 

surveys, researchers can delve deeply into individual perspectives.  

 

• It holistically understands the human experiences in a setting. 

By studying real-life environments, this approach enables an in-depth exploration of various 

factors influencing behaviours and interactions, offering a comprehensive understanding. 
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• It is the study of individual cases or events. 

This method enables a thorough analysis of unique cases, which then allows 

researchers to understand the fine distinction and complexities of specific behaviours. 

 

• It admits researchers to discover the participants’ inner experiences. 

Techniques such as in-depth interviews facilitate the revelation of underlying 

emotions and motivations that quantitative methods might overlook. 

 

• It is commonly used in collecting data. 

These methods allow researchers to directly engage with participants, fostering a 

deeper understanding of their perspectives and therefore contributing to a 

comprehensive e dataset. 

 

• It has a flexible structure. 

Researchers are allowed to adapt methodologies, change research directions as the 

study progresses to accommodate unexpected findings. 

 

The purpose of the qualitative research in this study is to come up with an objective, and 

unbiased answer as to what causes poor academic achievement of English level 4 (NC) (V) 

students at TVET colleges. 

 

3.5. POPULATION 

 

According to McMillan and Schumacher (2014: 5), a population is a group of individuals or 

events from which a sample is drawn and to which results can be generalised.  Newby (2014: 

236) describes the population as all instances that meet the requirements of the research 

issue. That means that the population selection should be guided by the research issue. In 

this study, the research issue is the poor academic achievement of all (NC) (V) level 4 students 

at TVET Colleges. On the other hand, Angelica (2020:1) refers to a research population as 

generally a large collection of individuals or objects that is the focus of a scientific query.  

Similarly, Ravikiran (2021:2) defines population as the entire set of items from which you draw 

data for a statistical study. He qualifies his definition by elaborating that this set of items can 

be a group of individuals, objects, events organisations, etc. 

 



35 

 

The population of this study consisted of the seven TVET Colleges in Limpopo, namely, 

Capricorn, Lephalale, Letaba, Mopani Southeast TVET College, Sekhukhune TVET College, 

Vhembe TVET College and Waterberg TVET College. 

 

3.6. SAMPLING 

 

Maree (2013: 147) defines a sample in research as a subset of the population of a study. The 

sampling is used to approximate the population since it is impossible to conduct a study of 

the whole population. The underlying assumption is that the results will assist the users to 

understand the population about what is being studied. Angelica (2020:2) describes a sample 

as a subset containing the characteristics of a larger population. It is a smaller, manageable 

version of a large group. The definition of the sample by Ravikiran (2021: 3) is not far removed 

from that of Angelica. He says a sample is an unbiased subset of the population that best 

represents the whole data. 

 

Capricorn TVET College English level 4 students and  lecturers constitutes the sample of this 

study. It was identified for this study because it is within the proximity of the researcher. 

Besides, the subject NC (V) level 4 English is offered in the same institution. 

 

Although there are many sampling procedures, the purposive sampling procedure which is 

part of non-probability sampling will be used in this study. Purposive sampling is also known 

as judgemental sampling. The choice or selection of the elements or units to be included in 

the sample relies on the judgement of the researcher (Vehovar et al, 2016:328). This method 

could be used to achieve specific goals.  

 

This sampling depends on the judgements of the experts when choosing whom to ask to 

participate, (Gangwal, 2019:9). Experts are participants who are considered better placed to 

provide the necessary data about the research problem. To apply this sampling method in 

this study, the following participants were invited: 

• One HOD for English level 4 

• One senior lecturer of English level 4 

• Four lecturers of English level 4 and 

• Six  students of English level 4 
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These participants were selected from those who are involved in English level 4. They included 

the Head of the Department in which English level 4 falls, one senior lecturer who teaches 

English level 4, four lecturers who teach English level 4 and six students who are registered 

for English level 4. All these participants were selected with the assumption that they were 

the most relevant people to participate in the study because they could, without any doubt, 

respond to the questions of the study.  

 

3.7. INVITATION OF THE PARTICIPANTS 

 

The participants were invited to participate in the study by sending them hand-delivered 

invitation letters, (Refer to Appendix D). The purpose of the study was explained to all 

participants. They were given the option to accept or rather decline the invitation. They were 

also made aware that participation is voluntary and that they can withdraw at any point in 

time without them being prejudiced in case they feel inconvenienced (refer to Appendix D). 

All the participants who were invited to participate in the research project were directly 

involved in the subject English level 4. They included a head of the department, a senior 

lecturer and lecturers who were teaching the subject English level 4. The six students who 

participated in the research project were enrolled for the subject English level 4.  

 

It is important to note that although Capricorn TVET College is not a natural person, it is a 

legal body from which consent was sought to conduct research. That is, in addition to 

individual invitations and their respective approvals, the researcher sought permission to 

conduct research from the campus principal and campus manager before commencing with 

the research at Capricorn TEVT College (Refer to Appendix C). The researcher’s ethical 

clearance certificate which they received from the Unisa College of Education’s Ethics 

committee (Refer to Appendix I) and proves that approval was granted to conduct research 

for the study was presented to the Capricorn TVET College campus principal and campus 

manager. The latter approved the request (Refer to Appendix J).  

Based on the invitation of participants and the venue where the research was conducted, it 

is important to note that the expected benefits of carrying out the study outweigh the risks. 

This is also evident in the discussion of data analysis. 
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3.8. DATA COLLECTION METHOD  

 

Paradis, et al (2016: 263) state that data collection methods are important because how the 

information collected is used and what explanations it can generate are determined by the 

methodology and analytical approach applied by the researcher.  They highlighted five key 

data collection methods, namely, surveys, interviews, focus groups, observation and textual 

or content analysis. 

 

In this study, the interview and observation methods were used. In an interview, each 

participant will define the situation in a particular way (Cohen, et al 2007: 350). It is unlikely 

that people would understand the situation alike.  

 

According to Pandey and Pandey (2015: 60) interview is a systematic method by which a 

person enters more or less imaginatively into the inner life of a comparative stranger. This 

suggests that by interviewing the people you want to understand their perceptions about 

certain things that affect us in life. 

 

 The open-ended questions were levelled at the participants. Pandey and Pandey (2015: 57) 

regard a questionnaire as a list of questions related to the topic. 

 

In the same vein, Centellas (2016: 24) maintains that interviews are a non-passive, interactive 

form of research. The researcher should be actively involved in collecting the data about the 

study. The researcher interviewed both students and lecturers using a list of questions.  

 

In this study, data was collected from participants by securing an appointment with each 

interviewee and interviewing them in person within a reasonable time of the day and at their 

convenient places, for example, the interviews were conducted at  TVET College campus. Each 

respondent was briefed about the data collection process for the study. That included 

explaining to participants that their participation is voluntary. That means they could 

withdraw from the project if they wish to since the participation is wholly voluntary as stated 

in (Sanjari et al., 2014: 28-32; Sivasubramaniam et al, 2021:11). In this study the participants  

were briefed that a voice recorder will be used when data is gathered. Their confidentiality 

was however guaranteed. 
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The questions were open-ended. Each participant was asked questions and follow-up 

questions if need be (Barrett and Twycross, 2018:63). A voice recorder was used to gather 

data by recording the interview process (Maree, 2013:92). Each voice recording session was 

marked to avoid mixing the information when it is transcribed in preparation for data analysis 

and interpretation. The researcher also wrote notes wherever there was a need.  

 

The researcher played the role of being the mediator between the experiences of the 

respondents and the community of concerned people, (Sanjari, et al, 2014:28-32). The post-

interview comment sheet assisted the researcher to note the feelings of informants, as well 

as interpretations that occurred during the interview. 

 

3.8.1 Primary data collection methods 

 

Primary data collection methods that we used included observing participants, interviewing 

them as well as providing them with questionnaires they have to complete and submit to the 

researcher. These methods are elaborated on hereunder.  

 

• Observation 

Zikmund and Babin (2007: 237) and Moodley (2020: 91) respectively maintain that 

observation is one of the qualitative data-gathering techniques. It can be used while 

interviewing respondents to record their respective behavioural during certain situations. 

Observations could either be structured (using a predetermined observation guide with set 

criteria) or unstructured (spontaneous observation of behaviour in a natural setting (Harding, 

2013: 21) in research. The unstructured observation was used in this study because some 

observed behaviours, incidents and any other relevant information were recorded and 

referred to during interviews (Merriam & Tisdell, 2016: 139). Structured observation, which 

is also referred to as participant observation which complements a case study technique 

(Moodley, 2020:91), was used at the Capricorn TVET College where the study was conducted. 

It included direct and participatory observation of students’ certification rates. It also included 

other documentation such as archival records, etc. 

 

As the researcher is closest to Capricorn TVET College, she used that advantage to collect 

certain information by scrutinizing the certification rate of the students. Observation is an 

important aspect of science. It is tightly connected to data collection, and there are different 
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sources for this: documentation, archival records, direct observation, and participatory 

observation.  

 

Observation research findings are considered strong invalidity because the researcher can 

collect a depth of information about a particular behaviour. The researcher undertook 

observations at Capricorn TVET College where the study was conducted. 

 

• Interview 

 

The interview is a loosely structured quantitative and or qualitative in-depth process of 

gathering data from people who are particularly knowledgeable about the topic of interest, 

(Sileyew, 2019:6). It was, however, difficult and time-consuming to set up the interview scene. 

The opinions of interviewees (data) were recorded to keep the data safe and not to 

misconstrue what they brought forth. The semi-structured interview was used in this study. 

Open-ended questions which took the form of a questionnaire were used to gather data in a 

face-to-face setting. The latter process usually has the advantage of allowing respondents to 

raise issues that the interviewer had never expected. In this study, all interviews were 

conducted by the researcher on a face-to-face basis at the Capricorn TVET.  

 

That process enabled the researcher to meet respondents and sought their insights, asked 

questions, and assess phenomena from different perspectives. It further enabled the 

researcher to better know and understand in-depth the Capricorn TVET College working 

environment with its influential factors and consequences.  

 

• Questionnaire 

 

A questionnaire is a research instrument which is crafted from a set of questions that aim to 

gather data from a respondent. It may be either a mix of close-ended questions or open-

ended questions. The latter enables respondents to elaborate as they answer questions 

(Satya, 2012: 37). Capricorn TVET College lecturers and students respectively responded to 

questionnaires that were set for this study.  
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3.8.2 Secondary data collection methods 

 

Secondary data was collected from relevant articles, government policy documents, 

textbooks as well as other relevant sources. 

 

3.9. DATA ANALYSIS  

 

Bogdan and Biklen (1982: 26) define data analysis as the process of sequentially and 

systematically exploring, searching and arranging the interview data which could take forms 

such as observation notes, official records, textual or non-textual materials, transcripts, etc. 

that a researcher could accumulate to increase their understanding of the phenomenon. 

According to Wong (2008: 14), data analysis in research entails gathering raw data and 

reducing it by categorizing and coding it into information that makes sense to any reader. 

Those steps are followed by identifying patterns which are important for the study, giving 

meaning to them and drawing findings which constitute a logical chain of evidence.  

 

Maree (2013:99-100) describes qualitative data analysis as an ongoing and iterative process. 

That implies the process of data collection, processing, analysis, and reporting on it are 

intertwined and not merely several successive steps. This suggests that at the start of data 

collection, data can be analysed at the same time. Barrett and Twycross (2018: 63) however 

maintain that analysis is time-consuming, requiring transcriptions to pore over word-for-word 

and line-by-line. They suggest that most interviews are recorded and will need transcribing 

before analysing.   

Categorizing and coding data are some of the important stages in qualitative data analysis 

exercises. That means analysis of data and coding it is not synonymous. The latter is however 

important for analyzing data in research because it involves subdividing and categorizing raw 

information. It facilitates the identification and categorization of information into themes or 

topics from the compiled data of the study.  

 

In contextualizing the preceding discussion on data analysis, it is important to state that 

Ravindran’s method of analysing data was applied (Ravindran 2019: 41). According to the 

latter (2019: 41) raw data is analysed using four steps, namely, preparation of data; reading 
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and reflecting; coding, categorising and developing themes (refer to section 4.2.). In preparing 

raw data, it was gathered from respondents on factors that contributed to poor academic 

achievement of the NC (V) level 4 students at Capricorn TVET College was transcribed. 

Thereafter, it was reduced to a manageable level by arranging it into identifiable patterns, 

and similar features then categorising and coding it in a way that was easy for the researcher 

to interpret. The openness of the participants in providing information further helped to 

facilitate drawing themes about factors that contributed to poor academic achievement of 

the NC (V) level 4 students at Capricorn TVET College.   

 

A similar strategy was applied for data which was gathered as observation notes, official hard 

copy records, electronic text and non-textual materials. That was done to facilitate a better 

understanding of the phenomenon, namely, factors that contributed to poor academic 

achievement of the NC (V) level 4 students at Capricorn TVET College.  

 

It also facilitated giving meaning to them and drawing findings which constitute a logical chain 

of evidence.  Hereunder is a discussion of ethical matters in the study. 

 

3.10. ETHICAL MATTERS 

 

Ethical matters assist in enabling the researcher to acquire relevant information that is not 

biased. The use of ethical matters makes a study to be credible and helpful to users. Some of 

the ethical issues that are discussed by Stets (2019: 5-7) include consent, anonymity and 

confidentiality. 

 

3.10.1. Consent 

 

According to Manandar and Joshi, (2020: 89) consent is a desire to participate in the research 

by agreeing to a specific statement. Consent is applied during the collection of data process. 

Since data has to be confidential, the researcher and the participants must agree on the way 

the data has to be handled. Consent has to be obtained from the respondent to avoid him/her 

pressing legal charges against the researcher on certain information disclosed without 

consent. 
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The researcher first got permission from the respondent to be interviewed. Informed consent 

was sought to incorporate the rights of autonomous individuals through self-determination, 

(Fouka, 2011:4). The written letters were given to respondents to seek their permission as 

per (Maree, 2012:42). It is true that the person always seeks his integrity to be protected. The 

researcher offered the prospective participants the freedom to choose if they want to be part 

of the research. Parveen (2017:3) further states that in the case of children and a few other 

exceptional cases, the informed consent of the participant must be obtained from parents or 

guardians.  In South Africa, a child below eighteen years is regarded as a minor; hence he/she 

cannot take a sound decision in the absence of parents or guardians. The consent form was 

used to ensure that the information obtained was used to improve the poor academic 

achievement of students in English at TVET colleges. 

 

3.10.2 Anonymity           

 

The respondent was not obliged to disclose his/her name during the interview.  The 

respondent could remain anonymous. The researcher did manage the private information to 

protect the subject’s identity. The use of the participant’s real name was not a requirement 

in the research.  

 

The participant had a choice to use a false name or remain anonymous. The participant was 

told that he/she may not be recorded or remain anonymous if a recording is used or other 

data-capturing devices, (Parveen, 2017:4).  

 

Anonymity in this study helped the researcher to find or collect information from 

interviewees on the factors contributing to poor academic achievement in English at TVET 

colleges without disclosing their identity. This made them feel free in providing correct 

information. 

 

3.10.3. Confidentiality 

 

The information that the respondent provided during the interview was kept private by the 

researcher. Fouka (2011:4) maintains that individuals are free to give and withhold as much 

information as they wish to the person they choose. The researcher (Parveen 2017:6) must 
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maintain the confidentiality of records and other confidential information. The participants 

are likely to give out their information to the person they trust. Therefore, the success of 

research relies mainly upon the trustworthiness of the researcher. 

 

3.11. RELIABILITY, TRUSTWORTHINESS AND VALIDITY 

 

3.11.1. Reliability 

 

Middleton (2019:2) refers to reliability as a process of measuring the consistency of 

something. However, reliable measurements are not always valid. Reliability is defined by 

Nicolas (2021:1) as the consistency of the measurement and shows how trustworthy are the 

score of the test. He further indicated that if the test is reliable, then its results are valid. 

Stevenson University (2023) highlights that information that is considered reliable must come 

from dependable sources and also be based on strong evidence.  This proves that the three 

concepts, reliability, trustworthiness and validity are interrelated. 

 

In this study, to attain reliability the various opinions and perceptions of the lecturers and 

students concerning the poor performance of the level 4 students at Capricorn TVET College 

were compared. The same questions were differently asked different parties. The goal is to 

assess whether these different parties provide similar or consistent insights, thereby 

demonstrating reliability in the data collected. However, ensuring reliability alone might not 

guarantee the accuracy or validity of the information obtained.  

3.11.2. Trustworthiness 

 

The purpose of the research, how it was conducted, procedural decisions, and details of data 

generation and management should be transparent and explicit (Hammarberg et al, 2016: 

499-500). Trustworthiness assesses the reliability of the data.  

 

The study is trustworthy if the qualitative researcher has articulated the four primary criteria 

of credibility, transferability, and dependability and confirms the ability of the research 

findings, (Nowell, et al 2017:3). The data collected were checked and rechecked to ensure 

dependability. The member checks were carried out to make it a point that there is credibility. 
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Lemon and Hayes (2020:605) assert that truth or trust derives from the participant’s lived 

experiences, which does not necessarily lead to universal truths, but a rather in-depth 

understanding of that person’s unique reality would be attained.  

 

In this study, the researcher was open to the respondents in that they may withdraw from 

participating if they feel unsettled and that their participation is voluntary. 

 

3.11.3. Validity 

 

Validity refers to how accurately a method measures what it is intended to measure, 

(Middleton, 2019:3). A test can be reliable but fails to be valid.  

 

Nicolas (2019:1) states that validity is the accuracy of the measurement. If the results that are 

attained are accurate, then the research is valid. For example, if the test will show the same 

results if it is repeated, then it is valid. 

 

Indeed (2023) explains that validity measurement is the extent to which the data or results of 

a research method represent the intended variable. It further states that valid results  exhibit 

accuracy in research methods. 

In our study, validity was tested by ensuring that the questions that are levelled to the 

participants do measure what we want to measure. The questions indeed capture the insights 

related to the factors contributing to poor academic performance in English. 

 

3.12. CONCLUSION 

 

Literature was reviewed in chapter two of this study. The latter contributed to the formation 

of the questionnaires which constitute the pillar of the research methodology and design. 

Chapter three focused on research methodology and design. It was based on a case study at 

Capricorn TVET College. The research methodology and design discussed the study’s research 

paradigm and qualitative approach, research method and purpose of a qualitative study. It 
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also discussed the purpose of the research, the importance of qualitative research, 

population, sampling, invitation of participants, data collection methods, data analysis, 

ethical matters, reliability, trustworthiness and validity of the study. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



46 

 

CHAPTER FOUR 

 

DATA ANALYSIS, INTERPRETATION AND PRESENTATION 

 

4.1. INTRODUCTION 

 

Chapter three discussed the research methodology and design with a focus on the title of the 

study, namely, factors that contribute to poor academic performance in English NC (V) level 

4 at Capricorn TVET College. It touched on discussing, among others, research methods, the 

population, sample, sampling methods, methods of gathering the data and ethical issues. This 

study took an interpretative phenomenological form. The quality of data that is gathered is 

crucial in this form of qualitative research. Ten respondents were interviewed for this study.  

 

In this chapter, data was analysed, interpreted and presented on the factors that contribute 

to poor academic achievement in English NC (V) level 4 at Capricorn TVET College in Limpopo 

Province. In analysing and interpreting the data that led to poor academic achievement in 

English NC (V) level 4 at Capricorn TVET College, the interviews were conducted. The 

interviews are part of the methods in qualitative research. 

 

Interviews as described by (Barrett and Twycross, 2018: 63) refer to the processes that give 

the most direct and straightforward approach to gathering detailed and rich data regarding a 

phenomenon. 

 

The respondents at Capricorn TVET College were interviewed to gather the data.  An overview 

of data gathered, analysed and interpreted is presented in this chapter. The contributions of 

the lecturers, senior lecturers, HOD and students are also presented. In the final analysis, the 

conclusion is arrived at. 

 

4.2 DATA ANALYSIS AND INTERPRETATION  

In analysing and interpreting data, there will be categories for HODs, senior lecturers, 

lecturers as well as students. The participants helped in getting the factors contributing to 
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poor academic achievement in English NC (V) level 4 at Capricorn TVET College in Limpopo. 

The response given by respondents will assist the researcher in reporting their attitude, 

behaviour and enthusiasm gained during the interview. The information given by the 

respondent was written down verbatim without editing or correcting to maintain the true 

meaning of their opinions.  

 

The study will borrow from Ravindran’s method or strategy of analysing and interpreting data. 

According to Ravindran (2019: 41), data can be analysed by using four steps, namely, 

preparation of data; reading and reflecting; coding, categorising and developing themes. All 

four steps were followed in this study. That is, data was firstly prepared by putting it on paper, 

read and reflected on by sifting it. It was then coded by labelling phrases, expressions, 

behaviours, images, and sentences as the researcher read data (Ravindran, 2019:42). It was 

further classified according to similarities and then categorised and developed into themes. 

The perceptions and experiences of the participants helped to draw themes about the causes 

of the poor academic achievement of the NC (V) level 4 English students at the TVET Colleges. 

 

4.2.1 PREPARATION OF DATA 

 

As per Ravindran (2019: 41) the essential part of the preparation is to ensure that participants’ 

accounts are truly represented in transcribing. Data was prepared by recording and 

transcribing the answers of participants for the study on paper. 

 

4.2.2 READING AND REFLECTING 

 

As texts are read, the researcher may write points or questions that are striking or unusual or 

does or do not support assumptions, (Ravindran, 2019: 42). The researcher was reflecting on 

the notes she wrote (jotted down) when she was collecting data as she was reading the views 

expressed by the participants in answering the questions. Those points were meant for 

commenting on how they relate to the study under review. 

 

 

 



48 

 

4.2.3 CODING 

 

According to Ravindran (2019: 42) codes are labels given to phrases, expressions, behaviours, 

images and sentences as the researcher goes through data. Ravindran further showed that if 

the participants ‘exact expressions are used as codes it is called “in vivo” codes. The “in vivo” 

codes were used in this study. The expressions of various participants were coded as follows: 

HOD refers to the head of the department, L(1) to lecturer number one till L(4) lecturer 

number 4, SL to refers the senior lecturer, and S(1) to student number one till S(6) being 

student number 6. 

 

4.2.4 CATEGORISING AND DEVELOPING THEMES 

 

Ravindran (2019: 42) maintains that categorising involves grouping similar codes together and 

formulating an understanding set within which related data can be clubbed.  In this study, the 

areas of similarities and differences of both the lecturers and students of Capricorn TVET 

Colleges were established to arrive at what led to poor academic achievement in English level 

4. 

 

4.3. KEY FACTORS THAT EMERGED FROM THE RESPONSES OF THE HEAD OF 

DEPARTMENTS, SENIOR LECTURER, LECTURER AND STUDENTS. 

 

The listed factors are not presented in any order and by a specific individual. Examples of 

views expressed by the Head of Department (HOD), senior lecturer (SL), lecturer (L) and 

students (S) are presented hereunder unedited. They are interpreted at the end of each 

example. 

 

• Period of contribution 

• The extent to which those factors contribute 

• Respondent’s opinion on student attribution 

• Respondent (HOD)’s an opinion on lecturers’ attribution to students’ poor academic 

achievement  

• Respondent attribute 

• Reasons why these factors contribute. 
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• Factors contributing to poor academic achievement of NC (V) level 4 English 

 

Examples of factors contributing to poor academic achievement of NC (V) level 4 English given 

by respondents. 

 

HOD “To start with….ee as much as we are at the college level our observation is to say 

eish…there is quite a number of incompetency of lecturers. Under normal circumstances, if 

lecturers are hired, they need to undergo training. They must come up with their own skills 

that they have acquired before they will improve results and eh...eh. there is a lack of 

professional training. And also the issue of classroom management ability, where classes 

need to be managed at all costs, the presence of students, and their conduct in class whether 

they have understood what they have been taught. 

 

The issue of workload at the college level where lecturers are supposed to deliver the 

curriculum at the same time they have any other extra curriculum to attend to. On top of 

that, we also have lecturers’ financial status, where these lecturers might be having 

challenges in line with finance. Once you are not financially stable is not easy for you to 

deliver the curriculum. It is the responsibility of students that leads, eh…that also leads to 

unsatisfactory academic performance in English. But as long as lecturers are happy and 

students are being attended to, this will address the issues that we are talking about that 

are mainly contributing to poor performance of some students, who just drop out seeing 

that they cannot make it at the end of the year”. 

 

The above view was provided by the HOD and shows that some lecturers do not have the 

necessary competency to carry out their work, like managing the classroom. 

 

SL “Eh… normally at the beginning of the year we take a long time registering our 

students. Our registration period takes a long as a result our classes start very late in 

February.  Again, right... you know during the year our students just don’t come to class, 

they don’t attend regularly. Remember we have got err... core subjects and err... 

fundamental subjects, so English is a fundamental subject. I think some students do not take 

English seriously and they do not attend English. English as a fundamental subject, most 

students do not take it seriously”.  
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Of course, you cannot deny the fact that eh...  us too, as lecturers we also contribute. There 

is the time where lecturers will be away from the college saying that they are ill, sometimes 

we spend most of our time attending workshops though it helps we too contribute. During 

the course of the year most students do not come to class or rather they do not attend 

regularly. I also agree that attendance by lecturers is also dire”. 

 

The view given above was issued by the senior lecturer that showed that registration of new 

students takes much teaching time. According to him, it has to be managed. He also 

elaborated on absenteeism by lecturers and students. 

 

L1 “Eh...One of the challenges is that English is not their home language and they don’t 

speak English all the time. They have limited time to speak the language—which is the 

language barrier factor that is beyond their control. They only speak the language if they are 

in class.  Another thing is absenteeism from lecturers and students. You may find that 

students come late to classes or are absent for some of the periods. They may find it difficult 

to grasp some important information that was disseminated by the lecturer. In some other 

cases, lecturers do bunk the classes. Sometimes this is caused by a situation where the 

lecturer is overloaded. Students are provided with the lecturers late in the year and that 

leads to syllabuses not being covered. Students who lack funds to pay for their rooms are 

sometimes changing rooms or being expelled a night before writing a test, so they are 

psychologically affected”. 

 

L2 “Ehrr..The first one being the lack of resources, ehrr.. we sometimes have a challenge 

because some of the activities that the student do require them to use the internet. A 

financial problem might be a serious one in that a student fails to concentrate in the 

classroom during lesson presentation. Listening with an empty stomach will have a negative 

impact on understanding.” Students who know that they have nothing to eat may stay in 

their rooms and not attend and believe that their roommates will come to their rescue. Err, 

the majority of students that we have relied only on financial donors. Their parents cannot 

afford it. Some students, who are not appropriately dressed as a result of poor family 

backgrounds, are shy to meet with other people. They will not attend their classes regularly, 

and their tuition and accommodation fees and funding from NSFAS does not come up 

timeously. If a student fails English eventually, and the certification level will drop because 

students are supposed to pass all seven subjects”. 
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L3 “O.K. Mm... In some instances you will find a lecturer teaching English in vernacular 

and students will not write a question paper in vernacular but will write it in English. Some 

students attended a school where they were taught English in their mother tongue, so they 

expect the status quo to remain even at the college. Unfortunately, we use English as a 

medium of communication and instruction at the college hence they ended up failing. I have 

come to realise that most students concentrate on the main subject, core subjects, which are 

engineering subjects and they turn to forget about English. We usually hold an English 

academic day and management do not attend it or rather requests a report in relation to the 

event. This event does motivate the students to have an interest in English. Sometimes 

students are left on their own without lecturers for a long period. This lack of lecturers leads 

to the curriculum not being treated fully. Ultimately students do fail the subject. Um, the 

financial part comes into play, because some students are not being catered for in terms of 

the tuition fees. Since our college is in a rural area, most of the students are from poor family 

background”. 

 

L4 “OH... Socio-economic status: the student might forfeit NSFAS funding as a result of 

failing. This student will be forced to stay outside the college campus. You will find that the 

student hasn’t got enough food. There is poor attendance on the part of students and 

lecturers. Students who perform badly are usually those who do miss the lessons. There are 

lecturers who teach NC (V) subjects like English during the day and Nate subjects in the 

evening. Such lecturers do bunk the NC (V) lessons and attend the Nated subjects in the 

evening as they are strictly monitored. Students who do not have enough money and who 

stay far from the campus might bunk classes as a result of lack of transport fare”. 

 

The view of the first lecturer stresses that English is difficult for some students and remarks 

also on the absenteeism of both lecturers and students. The second lecturer highlighted the 

problem of lack of resources as causing poor performance. The third lecturer gave an example 

of switching from English to vernacular as being problematic. The last lecturer believed that 

socio-economic status has an impact on the student's concentration and performance.  

 

S1 “Lack of motivation, peer pressure, favouritism, interpretation of questions and also 

the fact that we tell ourselves that we are seniors, and then we knew everything”. 

 

S2 “I would say it’s because of laziness, peer pressure, self-doubt, inadequate study 

time, improper time table and lack of study material,” 
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S3 “Umm. Is absenteeism, poor background and things like lack of support or something 

that motivates you to succeed or even poverty?” 

 

S4 “Absenteeism of students and lecturers, Eh...  financial problem, late coming and 

poor environment where they stay at their rooms”. 

 

S5 “Umm.. It’s because of absenteeism and financial background as well as 

communication and information”. 

 

S6 “Peer pressure, absenteeism of both lecturers and students, lack of study material 

mm... lack of financial support, lack of support, lack of communication and relationship 

between the students and lecturers”. 

 

The view of the first lecturer is that lack of motivation, peer pressure and favouritism on the 

part of lecturers cause poor performance. The second lecturer quoted laziness, and the third; 

fourth, fifth and sixth lecturers quoted absenteeism as being the contributing factor.  

 

• Period of contribution 

 

The following are the respondents’ views on when those factors contribute to poor academic 

achievement in NC (V) level 4 English: 

 

HOD “The issue of when is seen when we deal with the issue of assessment. Students time 

and again need to be assessed. Students time and again are being assessed. Normally we 

assess them verbally and in writing while we note down their marks. In terms of assessment 

on a quarterly basis, they also write their tests using schedules. Progress reports are issued 

at the end of the year. As much as they are not progressing during the course of the year, it 

is unlikely that they will succeed at the end of the year”.   

 

The HOD above shows that these factors normally contribute to poor academic performance 

during assessment. 
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SL “Umm, that is a bit challenging but the final assessment is the one that is usually 

indicative of what transpired during the course of the year. Though there is internal 

continuous assessment (ICASS) during the year, much emphasis is during July to September, 

we are able to detect students with the weak points”. 

 

The senior lecturer above shows that these factors of poor academic performance are 

normally seen during the final assessment though the internal continuous assessment (ICASS) 

might have raised the red flag during the year. 

 

L 1 “OK, by somewhere around June after the second assessment, that’s where I realised 

that students are not that serious about the subject, English”. 

 

L 2  “Um, It affects their performance when they are to write the tests. With their poor 

English background, they find it difficult to interpret the question papers. They do not do well 

also in comprehension passages”.  

 

L 3 “They have a challenge also while sitting for tests or examinations since they have a 

language barrier. You may find that the student knows the answer but does not understand 

the question. O.K. By somewhere around June after the second assessment”. 

 

L 4 “They also struggle during testing and examination. Um…it affects their performance 

when they are to write tests and different tasks as I have indicated that we use English as a 

medium of instruction. Their poor background in English will also affect them because they 

can’t interpret the question papers when they are given to them. It is difficult to comprehend 

when we give them the text” 

 

The view by the first lecturer is that these factors are showy around June. The second, third 

and fourth lecturers agree that these factors affect students during the writing of tests and 

examinations. 
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S1 “Umm... during lessons we don’t pay attention to what the lecturer is telling us. We 

do activities we do not do them in our level best because we lack motivation. During oral 

presentation in class and when we write test or examination, we fail to interpret questions.” 

 

S2 “Oh... They start to take effect from the beginning of the year, during the test eh…the 

first test that we have to take and sometimes at the end of the year because you find that 

they only notice that they were not serious about anything”. 

 

S3 “During lessons, if you are absent from class you will miss important information 

obviously you will fail the test. During the final examination, if you do not have the resources 

to prepare for the exam. Because NSFAS did not come on time that will also lead to poor 

achievement”. 

 

S4 “Okay... during presentations, ehh…during the lessons and even in the exam room “. 

 

S5 “O.K.…absenteeism during an exam period or during an oral presentation, that’s 

where the problem will arise probably because it will be me and the paper no one will be 

assisting”. 

 

S6 “They contribute throughout the year during assessment, presentation and on final”. 

The views of the first, third, fourth and sixth students are that these factors are seen during 

lesson presentation. The second, fifth and sixth students agree that these factors affect them 

during the testing. 

 

• Extent to which those factors contribute  

 

Respondents’ views on how those factors contribute 

 

HOD “We rather say in level 4 as management when we assess these lecturers that are 

offering English in level 4. Of course, this is the progression from levels 2 & 3. When we do 
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the summary of 2&3 at the end of level 4 students who scored higher marks on proficiency 

tests had better academic achievement and scores. The conduct of individual lecturer, the 

how part of it ,it might lead to dropout and stop out that we have spoken about it above, 

that we might be able to check as much as students they have proficiency test in their 

language. It is easy for them even to read books or any material in order to supply or give 

answers to the program or curriculum that they have attended throughout the year. These 

will have an influence on their progress so the proficiency test time and again determines the 

height of the students and those students and those students that are confident obviously 

will attend classes. They will also obtain enough marks and at the end of the year they will 

be able to progress”. 

 

The above view given by the HOD of English is that these factors could hinder the progress of 

students and even lead to dropping out. 

 

SL “Eh... As mentioned earlier if a lecturer for example does not go to class regularly, 

chances are, that lecturer will not complete his or her syllabus. If it is not completed how do 

you expect good performance? Eh... secondly is almost the same, these are groups of 

students who have not been attending regularly, so if that particular student has not been 

attending regularly obviously, there are certain learning areas which other students have 

missed out on. These modules are linked so if you missed one module chances of 

understanding the next module are very slim”.  

 

The above view by the senior lecturer is that absenteeism will lead to not completing the 

syllabus or curriculum and consequently poor performance. 

 

L1 “Yee ...eel...missing classes due to those reasons like finances, poor grasp of the 

language will definitely affect students’ performance. Unlike the students who have a good 

command of the language, the student does not have financial problems, the problem of 

accommodation that student will be at the highest advantage. Nothing will affect such 

students. Those students without problems are psychologically free to write their 

examination or assignments, but the other student who is highly affected definitely won’t 

perform the same as other student, their performance will be very poor”. 
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L2 “OH...  Sometimes students do drop out. They end up failing the subject several times 

such that they can’t exit English level 4. Students sometimes with poor attendance according 

to the policy they are not allowed to write examinations. It means they will also fail at the 

end of the year. Financial problems whereby they don’t have money to buy food, pay for 

accommodation or money for transport, will affect them psychologically and that will lead to 

poor academic achievement. Friends may tell you not to stress about English since you speak 

it daily. If you do not believe in what you know from your inner person that is right, you will 

be influenced by your dishonest friends and ignore studying”. 

 

L3 “A learner who is struggling financially and doesn’t have food in her/his room, a 

learner is going to have a psychological problem. You might find that he/she is stressed the 

whole day. Absenteeism – a learner who is not attending regularly will struggle when writing 

tests and examinations which will lead to an academic problem.  A student who is stressed 

will not attend regularly and will perform badly in tests and examinations achievement”. 

 

L4 “OH... financial problem is a serious challenge in the sense that the student may not 

concentrate in class. Absenteeism could come in a sense that student knowing that he/she 

has nothing to eat, and proper clothes to wear may decide to stay in her room and not 

attend classes. Okay, if I am repeating I may find that at times, my periods do clash, say 

English level 4 and Maths level 3 periods are at the same time. I would prefer to attend 

Maths instead of English. This tendency results from the fact that English is considered an 

easier subject compared to Maths”. 

 

The views of lecturers one and three are that students will have psychological problems 

whereas lecturer two thinks that these factors will lead to dropouts. On the contrary, 

lecture four is of the idea that the affected students will start selecting subjects to attend. 

 

S1 “Umm... if you think you know everything you’re not going to be willing to learn more 

and ehh...as a result you will fail. So umm...peer pressure is making one to neglect your 

school work. Us, as students, do not attend classes regularly and that slows our 

performance. Favouritism also discourages students to actively participate in a class or even 

to ask help from lecturers which makes it hard to learn”. 
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S2 “O.K... laziness, it will be because they don’t spend time talking and learning English. 

They are always absent due to sleepovers. They don’t take English subjects seriously. 

Improper timetable: there are clashes which make students suffer because they cannot 

attend two subjects at the same time, I would prefer to attend the core subject or maths 

than English. Inadequate study time: because I don’t create time to study I always want to 

do things in the last minute. Lack of study material, we sometimes shares the textbook and 

that makes learning difficult. Discouragement eh…I would say that it falls under peer 

pressure. Friends are discouraging telling you that you cannot study English. 

 

S3 “OH…absenteeism obviously as I have mentioned on the above question, that you are 

missing some information and obviously you are going nowhere. Because you won’t be able 

to write since some of these factors contribute to studying. Lack of support, if family and 

lecturers are not supportive you will be disadvantaged and that also demotivates us”. 

 

S4 “O.K.’’ more students cannot study on their own than how are they going to study if 

lecturers are not coming to class. Students cannot concentrate in the classroom because 

they are eh…busy thinking of what they are going to eat after lessons. Students cannot study 

in their rooms because of eh... poor environment”. 

 

S5 “OH... It will affect, hmm... there is no way a lecturer will repeat what she /he did in 

your absence then you missed it. Financial problem: if don’t have any money for fees or 

transport there is no way in which you can come to school, so you miss the classes and that 

will affect your performance”. 

 

S6  “Example is the.ee... absenteeism: If a lecturer is absent from class the students will 

be left behind with their work and if the student is absent, the lecturer will pass the topic 

that she/he was teaching therefore the student will not be able to know that work since the 

lecturer will not go back and revise with him/her. 

 

The language lecturer uses in class especially “sepedi,” others who are Tsonga and Venda 

speaking people will be disadvantaged. Peer pressure: if you are a friend to drunkards you 

will always be at the taverns. One man said bad behaviour corrupts good character, you will 

always bunk classes and you will be left behind with schoolwork. Textbooks, we are using are 

not updated and they are disadvantaging us”  
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The view of student one is that there will be a failure, student two says inactivity in studies 

will present itself and student number three says they will be demotivated. Student numbers 

four, five and six stress a lack of concentration and failure. 

 

• Respondent’s (L1-L4 and S1-S6) opinion on student attribute. 

 

The following are respondents’ views on students’ attributes to poor academic achievement 

in English NC (V) level 4 

 

HOD: “Students do need that type of engagement with their lecturers but lecturers are 

unwilling to offer them that opportunity because they believe it may lead to some kind of 

disrespect. They are stuck to the idiom that says “familiarity breeds contempt”. Students are 

therefore not free to ask questions...”  

 

The HOD attributes these factors to a lack of respect by students for the lecturers. But, this 

further qualifies this statement by indicating that this disrespect could be emanating from a 

lack of commitment by lecturers.  I agree with this statement because respect must be earned 

and is not automatic. 

 

SL: “Students will always put the blame on the doormat of the lecturers. They will say 

lecturers do come to classes unprepared. I have heard a student complaining about a 

lecturer and saying the lecturer does not know the subject matter. The impression created 

here is that lecturers are not qualified to do their work. Most students prefer using their own 

vernacular to English again; we cannot turn a blind eye on students. They do not carry out 

the activities given to them”. 

 

From the above quotation, it is evident that the senior lecturer believes that students will 

always blame lecturers, like blaming them for coming to class late. For a lecturer to be late 

for a class is unacceptable. 

 



59 

 

L 1:  “Some students might be thinking that those lecturers who are teaching them in 

vernacular are failing them. Such students must move out of the lecture hall to show that 

they do not appreciate it”. 

 

L2 ” Hmm, they just have a negative attitude towards English since it is not their core 

subject. Ok, thank you. Students at times they just have a negative attitude towards English 

and they can’t pass it if it is like that. Eh, the students with poor English background feel 

inferior and do not participate in class activities like others. In my class I have students who 

passed grade 12 and those who passed grade 9 attending together. Those who passed grade 

12 find certain topics boring to them”. 

 

 L 3:  “Indeed, covid-19 has affected regular attendance in that lockdown has led to 

rotational attendance and delay in completion of syllabuses”. 

 

L 4:  “Eh, some students do not submit their activities on time and this does impact 

negatively on their ICASS (Internal Continuous Assessment) and ultimately lead to their poor 

performance”. 

 

In the above quotation, lecturer number 1 is of the view that some students could be worried 

about switching from English to vernacular as a problem. Lecturer 2 states that students could 

be seeing negative attitudes as the root cause. Lecturer 3 believes students might blame 

rotational attendance as the cause. Lecturer 4 thinks students might blame late submission 

of tasks as what could be leading to their poor academic achievement. 

 

S 1: ”I think lack of respect, mm... communication barrier and social media and not 

getting along with lecturers. Some students do use social media to communicate during the 

class”. 

 

S2 “Mm... is because of lack of concentration, in the classroom, we don’t take English 

seriously. Having a negative attitude towards the lecturer and or the subject”. 
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S3 “O.K...Eh...  students specifically have a bad attitude. We really don’t take English 

seriously. We are really taking advantage that we know English. That is where it hits us”. 

 

 S4  “Some students speak English only during the period. Because they have negative 

attitude towards lecturers”. 

 

S5 “OH... Attitude towards English makes us not to perform well in the subject”. 

 

S6 “Because many students are ignorant and they don’t take English serious again they 

have attitude to English and their lecturers thinking that they are rude to them”. 

 

Student number 1 believes lack of respect is what might be failing them. On the other hand, 

students 2, 3, 4, 5 and 6 are convinced that a bad attitude towards lecturers or English is killing 

their progress. 

 

• Respondents attribute to students’ poor academic achievement. 

 

These are the views from respondents’ on their attributes to students’ poor academic  

 

HOD: “Students do need that type of engagement with their lecturers but lecturers are 

unwilling to offer them that opportunity because they believe it may lead to some kind of 

disrespect. They are stuck to the idiom that says “familiarity breeds contempt”. Students are 

therefore not free to ask questions”. 

 

The HOD’s personal opinion of what could be the causal factors of the poor academic 

achievement of English level 4 students is the lack of dedication by lecturers to their work. 
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SL:  “Some students come from high schools that have poor facilities or nil resources. 

They are completely unprepared for tertiary education. Some of our lecturers are honestly 

speaking, underqualified...” 

The view above is the senior lecturer’s personal opinion of factors that cause poor academic 

achievement of English level 4 students and it is that lecturers are under-qualified. 

 

L1:  “Eh some students may need to submit their activities on time and lecturers have to 

submit at a particular time. If the lecturer has to meet their deadline and certain students 

are missing out on certain activities. It means the calculation of their ICASS will be lower 

than the way they are supposed to be. This may results in poor performance sometimes they 

may not qualify to write their final examination”. 

 

L 2: Um.., the lazy students feel that I am strict and do stay away from attending my periods. 

They are scared to ask questions even though I am available to assist them. In my case, I do 

not allow students to express themselves in vernacular. They must not fail to try but must try 

and fail. They must learn English by expressing themselves in English”.  

 

L3:  “Ok, thank you. I am the kind of lecturer, who is always available to assist students. I 

try by all means to make them feel free. However, I am strict in terms of the submission 

dates or due dates. When I give them an assignment, I expect them to submit it on or before 

the due date”. 

 

L 4:  “Sometimes you find that as lecturers we are overloaded and as such bunk the 

classes or we are busy with IQMS or have to attend the workshops. We skip the classes and 

hence fail to complete the syllabus”. 

 

Lecturers 1 and 3 think that students think that late submission of activities is a causal factor 

of students’ bad performance.  On the other hand lecturers, 2 and 4 agree that absenteeism 

by either a student or lecturer is doing no good to students. 

 

S 1:  “Ohm, Personally I did not do well in English this year. I think I have not attended 

classes well at all. I took advantage that I know the subject”. 
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S 2: I always do things at the last minute or I do not prepare well for the examination or 

rather request help from the lecturers at the right time “. 

S 3:  “Uh... the fact that we spend most of the time on social media whereby we use 

informal language most of the time so we...we sort of adapted that informal language and 

forget that we should use formal language writing tasks so end up using informal language 

to do that because we are addicted to that. Students have the mentality of attending 

lectures according to their strictness and so they feel like if the lecturer is not strict they will 

not perform well in her/his subject”. 

 

S 4: “Sometimes we don’t get enough time to prepare for the tests. We are used to be 

given the limited scope and that does not happen at the end at the year. We are not 

studying English because we are concentrating on the vocational subjects”.  

 

S5. “Some of us as students we use digital language that we use in social media in the 

classroom”. 

 

 S6 “I don’t have enough time to study. Uhm...Sometimes I use cram work when I’m 

going to write the exam, Eish…lack of time management”. 

 

The views above are some examples of students’ personal opinions of what attributes to poor 

academic achievement of level 4 students. Student 1 blames absenteeism and student 5 

points to digital language as the cause. Students 2, 3, 4 and 6 agree that they cannot manage 

study time. 

 

• Head of the Department‘s opinion on the lecturer’s attribute 

 

Respondent‘s opinion on lecturer’s attribute to students’ poor academic achievement in NC 

(V) level 4 
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 HOD:  “Lecturers are still stuck with the old methods of delivering the curriculum. Hence, it 

is crucial that lecturers be developed or be equipped with new methods of teaching. That will 

also serve to attract the attention of the students in a classroom situation”. 

 

The view above is of the HOD on how he thinks the lecturers are contributing to poor 

academic achievement of English level 4 students. The HOD resents the old methods that are 

used by lecturers in delivering the curriculum. 

 

• Reasons why these factors contribute. 

 

The following are the views of different respondents on the reasons for the contribution of 

these factors to poor academic achievement in English NC (V) level 4 . 

 

HOD: “If a student could just confide in one lecturer about a particular problem like a 

financial challenge, all lecturers will end up knowing that. This type of behaviour 

demotivates students. Lecturers must give recognition to those students who are doing well. 

That will help to reduce under-performance”. 

 

The view above is the reason that the HOD believe could be leading to poor academic 

achievement of level 4 English students. According to the HOD, students are not open to their 

lecturers and cannot get help. 

 

SL:  “Our College is not meant to offer long-distance learning. It is for full-time contact 

teaching. If students do not attend a specific number of hours or days per semester, such 

students will be denied entry to the examination and will automatically fail. If lecturers do 

not go to class regularly, they won’t finish syllabuses and that will fail students. On the other 

side of the coin, if students do not attend well, they will definitely not make it”. 

 

The view above is the reason that the senior believe could be leading to poor academic 

achievement of English level 4 students. The senior lecturer is worried about absenteeism. 
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L1 Uhm...Eh... like let’s say they are given seven ICASS activities (Internal Continuous 

Assessment), each activity has a particular weight that we use to calculate ICASS. It means if 

they don’t submit a certain task they will miss a certain percentage in the calculation and 

missing up certain percentage leaves a gap in percentage for ICASS that mean the results 

will no longer be 100%and lead to poor performance.  “Eh... Money, and finances are the 

cornerstone of every development of every activity. The money for accommodation, and 

transport, if it is not there it psychologically affects the student because he/she is not sure of 

where to get the next meal, not sure of where to sleep again that will have a negative 

impact on his/her study”. 

 

L2 “I will focus mainly on the one in that the management doesn’t provide resources: 

They don’t provide lecturers on time. If students do not have lecturers on time, they will not 

complete the syllabus and the exam covers all topics that will lead to failure. Poor 

background in English will make students to lose confidence in class during assessment like 

oral or written ehh... presentations. Eh...it will also be difficult to comprehend and result in 

high rate in English. Covid 19 was a very serious problem. We tried the online/blended 

learning, unfortunately, it requires all students to have laptops or tablets but only limited 

number of students was given, the challenge was they also need internet or data which was 

not provided to them”. 

 

L3 “Students must learn to express themselves in English because English is a medium of 

instruction, if they fail English they won’t be certificated, and there will be no people 

entering the labour market” 

 

L4 “If a learner is absent from class or always late that will make him/her not to perform 

as expected. If a learner is having a financial problem like not having food, proper 

accommodation, if maybe he/she was expelled from hostel he/she will be stressed and the 

performance will drop”. 

 

The above views are some examples of reasons advanced by lecturers on what factors could 

be seen as contributing to poor academic achievement of level 4 English students. Lecturer 1 

blames students who do not submit activities. Lecturer 2 thinks management must provide 

resources in time. Lecturer 3 is worried about the students not being fluent in English. In the 

final analysis, lecturer 4 points to absenteeism as the causal factor. 
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S1 “Our achievement is based on what we learnt in class, if you hate the lecturer and 

you don’t respect her you will not attend her class and as a result, you will not perform well. 

We should also avoid using our mother tongue to learn English; we come from different 

tribes so English should be the language that we speak. The fact that Uhm…our lecturers use 

uhm...their mother tongue to teach also disadvantage us when we are writing, ‘cause we 

find that Eh...We want to translate that sentence to our mother tongue in order to 

understand”. 

 

S2 “Yes, ehh...they contribute because if you have a lot of negative sides you won’t seek 

help from the lecturers. If you have financial problems you will be stressed and you will not 

perform well in class. Uhm…from inadequate study time: if you don’t create time to study 

obviously you are not going to pass the subject well”. I think this goes hand in hand with 

peer pressure because as a group when we are sitting down, we can see we are focusing 

more on those vocational subjects because we think they are relevant to our course”. 

 

S4 “Uhm...Because in the exam we panic and tend to forget what we have memorised. 

Okay…absenteeism of students or late coming prevents one from catching up with the work 

that the lecturer had done. Finance: “I cannot focus while I’m hungry”. Poor environment: 

sometimes we come across diseases, poor ventilation as we share the room and that has a 

bad impact on our studies and leads to poor achievement”. 

 

S5 “Uhm... O.K... If the lecturer is absent there is no way in which you can study alone or 

be assisted. If you don’t have money, you won’t come to school and you will miss the lessons. 

We do panic in the examination room and forget what we have learnt”. 

 

 S6 “They are contributing because how can a student study on empty stomach and also 

don’t have financial support from home. How will the students perform well when they do 

not have a good relationship with lecturers? Some students have the mentality that if they 

fail or pass they are doing the lecturer a favour. Some don’t concentrate at all. I think it is 

peer pressure that leads us to not take English seriously” 

 

The above views are some of the examples that were seen by students as the reasons for poor 

academic achievement of level 4 English students. Students 1 and 2 singled out negative 

attitudes towards lecturers or English. Student number 3 and 4, believe absenteeism is a 
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contributing factor. Whereas, student number 5 and 6 think socio-economic status surpasses 

many factors.  

 

4.4 SIMILARITIES BETWEEN THE HEAD OF DEPARTMENT, SENIOR LECTURER, THE 

LECTURERS AND STUDENTS 

 

Lecturers and students agree that the following factors contribute towards poor academic 

achievement in English NC (V) level 4: 

 

• Socio-economic status 

• Absenteeism 

• Time-management 

• Lack of resources 

 

 Almost all the lecturers, senior lecturer, HOD and students who were interviewed agree on 

the fact that the above-mentioned factors do contribute to poor academic achievement in NC 

(V) level 4 English at Capricorn TVET College. 

 

4.5 DIFFERENCES BETWEEN HOD, SENIOR LECTURER, THE LECTURERS AND STUDENTS: 

 

Factors that were singled out by lecturers only as contributing to poor academic achievement 

in English NC (V) level 4 students are as follows: 

 

• Code-switching 

• Management support 

• Attitude towards English 

• Emotional abuse 

• Underqualified lecturers 

• Overload 

• Financial status of lecturers 
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What has been said by lecturers above is supported by the certification rate as shown in table 

4.1 below: 

 

CAMPUS 2017 2018 Difference 

Seshego 45% 22% 23% 

Polokwane  59% 37% 22% 

Senwabarwana  59% 47% 12% 
 

     

      

      

      

      

      

      

Table 4.1      Source: Capricorn TVET College 

In the above table, the number of times at which students received their certificates for the 

three campuses for 2017 and 2018 is shown. In 2017, the number of times of receiving the 

certificates for level 4, campus 1 is 45% and in 2018 is 22%. This campus has recorded a 

decrease of (45%-22%) 23% in 2018. The decrease pattern was also visible in campuses 2 and 

3. 

 

4.6 FACTORS THAT WERE SINGLED OUT BY STUDENTS ONLY AS CONTRIBUTING TO 

POOR ACADEMIC ACHIEVEMENT IN ENGLISH NC (V) LEVEL 4 ARE AS FOLLOWS: 

 

• Lack of motivation 

Students felt that they are not motivated. 

• Peer pressure 

Students change their lifestyle and adopt their  peer’s style of living. 

• Favouritism 

Some lecturers are in favour of hard-working students and do not care about those 

performing poorly. 
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• Misunderstanding questions 

Students argued that due to language (mother tongue)used by some lecturers to teach,that 

makes it difficult for them to understand the questions. 

• Late-coming 

Late coming caused by late payment of funds make them to struggle to get to college on time. 

 

4.7  CONCLUSION 

 

In this chapter, data was analysed and interpreted, and key factors that emerged from the 

responses of respondents, similarities between respondents, differences between 

respondents, and factors that were singled out by students were discussed. The data included 

factors contributing to poor academic achievement of TVET students level 4 (NC) (V) English 

students, the place where these factors contribute, the time at which they contribute and 

why they contribute. 

 

From the preceding sections, conclusions were drawn that absenteeism, time management, 

lack of resources, and quality of lecturers among others do contribute to poor academic 

achievement of (NC) (V) level 4 English students at Capricorn TVET College  
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CHAPTER FIVE 

 

SUMMARY OF FINDINGS, RECOMMENDATIONS AND CONCLUSION 

 

5.1 INTRODUCTION 

 

Factors that contribute to poor academic achievement of NC (V) level 4 English students at 

Capricorn TVET College were explored in this study. The literature was reviewed in chapter 

two. Research methodology and design were described and discussed in chapter three. 

Chapter four focused on data analysis, interpretation and presentation. 

This chapter presents a summary of the findings, recommendations and conclusion of the 

study. 

 

5.2 SUMMARY OF FINDINGS 

 

This section presents a summary of the findings of the study. It focuses on a summary of the 

findings of the Head of the Department, a summary of the findings of the Senior lecturer, and 

that of lecturers and students respectively. 

 

5.2.1. SUMMARY OF FINDINGS OF THE HEAD OF DEPARTMENT 

 

The following factors summarise the findings by the Head of the Department: 

 

• Quality of the lecturers 

 

The management concurs that the qualifications of some of the lecturers at their college leave 

much to be desired. These lecturers are not capable of doing even the simplest things like 

managing the classroom or keeping an attendance register. They also believe that the 

students do as they wish in the presence of these lecturers. Some of these lecturers did not 
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get enough training in the subject that they are teaching, like English. As such they are not 

confident or rather they do not display the necessary skills in delivering the English 

curriculum. The students are very observant of what is happening in the class. If the lecturer 

is not good enough in his/her discipline or subject, students will react by not attending 

satisfactorily. 

 

• Time-management 

 

The Head of the department and senior lecturers have realised that the college is not doing 

much in terms of managing the teaching time. At the beginning of the year, the college spends 

a lot of time admitting students. This encroaches even in the time that is supposed to be used 

in teaching. So the lecturers will in most cases find it difficult to cover the curriculum.  

 

Students will be disadvantaged and happen to go to the examination room with insufficient 

knowledge. 

 

• Workload 

 

The management is also blaming itself for the issue of allocation of the duties to lecturers. 

Some of the lecturers are required to deliver the curriculum and at the same time, they must 

also render extra-curricular activities. If the two are to be done at the same time, then the 

clash occurs and the lecturer has to decide which one to sacrifice. If the lecturer chooses 

extra-curricular activities, English students will then be at the receiving end of the undesirable 

outcome. During the year this may seem to be interesting to the students as they will enjoy 

time off, but taxing at the end of the year when the results are not that good. 

 

• Absenteeism 

 

There are those students who are bunking the English classes. English is a fundamental subject 

and most of the students believe that what is crucial to them are the core subjects. They do 

not take into cognition the fact that they must satisfy the requirement of their diploma by 

also passing English. Maybe they think that the English teacher will just be sympathetic to 
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them and offer them marks from nowhere. They miss some of the tasks that do contribute to 

the continuous assessment mark. This type of behaviour is what contributes to 

underperformance in (NC) (V) English level 4. However, the disappointing part of the story is 

that it is not only students who do not attend well. Some of the lecturers on the other side do 

not attend their periods. This will free up time for the students to enjoy, but hit them hard at 

the end of the year in terms of poor results. 

 

• Socio-economic status 

 

The management has just observed that there are those lecturers that do have financial 

difficulties following them. These are some of those lecturers who will be absent themselves 

from the work. They are not financially savvy and find it hard to cope with the budgetary 

demands of their families. This problem will then uncontrollably overlaps with their work 

environment and affect the poor students. The salaries of the TVET lecturers are not that 

good. 

 

Students who are from poor families do absent themselves from classes because they do not 

have clothes to put on for the rest of the week, especially ladies. They cannot put up with the 

competition of dressing. 

 

• Lack of resources 

 

Capricorn TVET College does not have sufficient resources like tablets for the students. During 

the covid-19 era, it was difficult to teach students online as a result of a lack of resources. The 

lecturers were also not given the data to render online services.  

 

5.2.2 SUMMARY OF FINDINGS OF SENIOR LECTURERS 

 

The following factors give a summary of the findings of the senior lecturer: 
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• Code-switching 

 

Some of the students, who are admitted to the college, find it hard to communicate in English. 

The college does admit students who have just passed grade 9. There are those lecturers who 

think that teaching students in English only will disadvantage those who cannot speak the 

language. Hence, they teach also in the vernacular like Sepedi. Teaching English in Sepedi or 

Venda is meaningless. But, circumstances sometimes do dictate according to these lecturers. 

What remains is that the student is going to be tested in English. 

 

• Management support 

 

English lecturers state that they do sometimes hold events like English day where students 

do showcase their abilities in debates and other activities. They do invite the management of 

the college but nobody avails himself/herself to such an event. This is a clear indication that 

such events which are meant to motivate the students are not given a thumbs up by the 

management. 

 

In the ultimate end, the lecturers may stop holding them with the view that maybe they do 

offend their seniors. 

 

• Attitude towards English 

 

Some students just do not attend English even if they are on the college campus. They attend 

their core subjects and leave. This, according to English lecturers is the attitude that these 

students have towards English as a subject. They are in the college to learn about civil 

engineering, electrical engineering, etc., and not English. 
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• Emotional abuse 

 

The female lecturers dress indecently. The students are being emotionally abused. Instead of 

concentrating on what the lecturer is teaching, her dress could distract the attention of the 

students if it is improper. 

 

5.2.3 SUMMARY OF FINDINGS BY LECTURERS 

 

The following factors summarise the findings by lecturers: 

 

• Code-switching 

 

The lecturers are resenting the presentation of lessons by co-lecturers in a vernacular like 

Sepedi, Xitsonga or Tshivenda. They say this act compromises the subject of English as 

students are not tested in vernacular but in English. They think that this affects students’ 

performance negatively. 

 

• Absenteeism  

 

The bunking of classes by students and other lecturers is an unfortunate state of affairs and 

must be discouraged at all costs. The curriculum will never be completed and students are on 

the receiving end. 

 

• Socio-economic status 

 

The majority of students at TVET College depend solely on NSFAS funding. This fund has 

certain requirements that a student must meet before obtaining funding. Some needy 

students may be deprived of the opportunity to study if they do not satisfy those 

requirements. 



74 

 

5.2.4 SUMMARY OF FINDINGS OF STUDENTS 

 

The factors that follow present the findings of the students: 

 

• Peer pressure 

 

Students indicate that their actions are sometimes influenced by their counterparts and they 

cannot ignore that if they want to be a party to the group. “If you are in Rome you do what 

the Romans do”, so goes the adage. If some students willingly say they do not attend an 

English period, some will unwillingly not attend also. 

 

• Favouritism 

 

Some students insinuate that there are lecturers who seem to be favouring other students 

among the whole group. This is unfortunate but normal in the world that we live in. The favour 

that a student gets, she/he might have earned by being intelligent or by some other means. 

Lecturers will look at him/her with blue eyes.  

 

• Lack of motivation 

The students are not being encouraged by the college to do better. There is nothing that the 

college does if the student performs well. 

 

• Laziness 

Some students are unwilling to do the oral activities arranged by the lecturers because they 

are lazy to prepare. They just want to listen to the lecturer, but they cannot showcase their 

communication abilities in the presence of their colleagues. 
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• Late-coming 

Some students stay off-campus and they walk long distances before reaching their 

destinations. As a result of financial strains, they cannot board taxis. Hence, they normally 

arrive late for class. If the English period is the first, then they happen to miss some of the 

stuff that was taught or rather the whole period. 

 

5.3. RECOMMENDATIONS 

 

This section presents recommendations for the study. These are focused on 

recommendations based on management, lecturers and students respectively.  

 

5.3.1 Head of Department 

 

• Quality of lecturers 

The College should hire lecturers that are qualified to teach English at a TVET College. The 

department of higher education should step in and assist TVET College by crafting a workable 

curriculum. The department must also set the standard for the lecturers to be employed at 

TVET College. There should be a difference between what is happening at the high school and 

what happens at TVET College. The College prepares the students for a labour market. The 

labour market and Colleges should forge a relationship in an attempt to improve the 

curriculum. 

• Time-management 

Many students apply late for admission. Some students come to College after being denied 

admission to the Universities. The students at TVET College should apply online and at the 

right time. At the beginning of the year or trimester, no student should be admitted. The 

lessons should proceed as per the College programme and no disturbance besides the strike 

should be accommodated. 

 

• Workload 

The lecturers are hired with the only aim of utilising them in delivering the curriculum. That 

is their primary duty. Any office duties must be rendered by the office-bearers. It is the 
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responsibility of the College to employ enough office-bearers to carry out the office duties. If 

the budget is not allowing then the department of higher education should be held 

accountable for that. 

 

• Absenteeism 

The College should use the period registers to control absenteeism. The lecturer will use the 

register during his/her period. The senior lecturer together with the HOD of English must 

monitor the period registers and call students who frequently absent themselves from class 

to account.  

 

Lecturers on the other hand must discipline those students who submit their tasks late 

because they were not there when those tasks were being done or submitted. They must 

provide valid reasons before they could be allowed to write. 

 

• Socio-economic status 

The issue of lecturers who cannot manage their finances needs a financial workshop by 

experts. The college must invite capable financial advisors to come and give a lesson on that. 

It must not be those people who will be coming to market their products. Those advisors must 

assist in the way of preparing a budget and resolving social issues like maintenance matters 

on the part of male lecturers. 

 

As for the students who are from poor family backgrounds, the College must assist them to 

access NSFAS funding. Though it may not be enough to buy those students clothes, half a 

piece of bread is better than nothing. 

 

• Lack of resources 

The college must purchase overhead projectors for lecturers to carry to those halls that are 

without such facilities. It must also buy the students the tablets that they may use to facilitate 

teaching and learning. Data must be given to lecturers to enable them to keep in touch with 

students and access information from the internet. 
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5.3.2 Senior Lecturers 

 

• Code-switching 

The aim of coming to College is to learn what you do not know. English cannot be taught in 

any language. If that could be done, then you are no longer teaching English. Code-switching 

must be highly discouraged and rather forbidden in English subject policy. Senior lecturers 

must carry out class visits to their lecturers’ classes, both announced and unannounced visits. 

This must be done to find out if lecturers are doing what is required of them. 

 

• Management support 

The organisers of events such as English day must ensure that they include all stakeholders 

like lecturers, students and management in the organising committee. If one stakeholder 

could be left out, then it will be difficult to involve it during the day of the event. Should you 

exclude management in organising, then you must not come and cry foul to say you are not 

supported. 

 

• Attitude towards English 

The College management must speak to students who are not attending as expected and 

show them the purpose of doing that. It is the course requirement to attend and pass English 

before you can be awarded your diploma which is the bottom line. 

 

• Emotional abuse 

The constitution of the country espouses human rights that must be respected. But, it is 

sometimes crucial that people must know that rights have limitations. Without calling for a 

dress code which might be undesirable to others, conscience is the best teacher. If you are 

human enough, allow your conscience to guide you. You cannot under normal circumstances 

put on what may be called “see-through dress” as a lady lecturer. Where is your dignity in 

that equation? 
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5.3.3 Lecturers 

 

• Code-switching 

The students must strictly be taught in English as they will be tested in English. Lecturers who 

cannot express themselves in English whilst they are English lecturers are not suitable to teach 

English. 

 

• Absenteeism 

The period registers for both lecturers and students must be kept and controlled by the 

College. Each lecturer must mark a register to capture absent students. The senior lecturer 

must mark a register of lecturers who are under his/her auspices. 

 

5.3.4. Students 

 

• Peer pressure 

Since the admission requirement is grade 9, the College is likely to admit youngsters who are 

still susceptible to influence. But, those who passed grade 12, should be able to think for 

themselves. Notwithstanding that, it is still the responsibility of the College to orientate all 

the first-year students and tell them to guard against traps like peer pressure. 

 

• Favouritism 

Disrespect and lack of submissiveness will let all the lecturers start avoiding you at all costs 

and concentrating their efforts on those who are cooperative. This, to the eyes of the student, 

could be branded as favouritism. However, it cannot be ruled out that it does not exist. 

Lecturers as parents must attempt to treat all students equally. Similarly, students must 

respect all lecturers. 

 

• Lack of motivation 
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The TVET College should motivate the students by holding events such as prize-giving 

ceremonies to celebrate good performance. All students will start competing for an award or 

a better spot. 

 

• Laziness 

Hardworking and dedication from the students will see them through and succeed in their 

studies. The opposite of that will delay their progress and certification.  

 

• Late-coming 

The late-coming policy must be developed by the College and be followed to the letter. The 

students who are staying off-campus cannot hide behind the long distance they walk, to say 

that is what makes them arrive late. Late-coming is unacceptable in all institutions and is 

regarded as misconduct. If you stay far away, you must wake up earlier. No excuse can be 

accepted for arriving late. 

 

5.4. CONCLUSION 

 

In this chapter, the summary and recommendations were presented. The findings were 

gathered from one HOD, one senior lecturer, four lecturers and six students.  

 

The findings that were discovered that lead to poor academic achievement of (NC) (V) level 4 

English students at Capricorn TVET College include the poor quality of lecturers, lack of 

motivation, absenteeism, favouritism, emotional abuse, etc.  

 

Certain measures were recommended in the preceding sections that could resolve the poor 

academic achievement of students. The recommended measures included doing away with 

code-switching, increasing ways of accessing NSFAS funding, marking period registers, etc., 

Conclusion can then be drawn that there are factors that contribute to poor academic 

achievement of (NC) (V) level 4 English students at Capricorn TVET College. 
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APPENDIX D 

 

 

Dear Respondent 

CONSENT/ASSENT TO PARTICIPATE IN THIS STUDY  

I, ____________________________________ (participant name), confirm that the person 

who is requesting my consent to participate in this research has told me about the nature, 

procedure, potential benefits, and anticipated inconvenience of participation. I have read (or 

had explained to me) and understood the aim of the study as explained in the information 

sheet. I have had sufficient opportunities to ask questions and am prepared to participate in 

the study. I understand that my participation is voluntary and that I am free to withdraw at 

any time without penalty (if applicable). I am aware that the findings of this study will be 

processed into a research report, journal publications and/or conference proceedings, but 

that my participation will be kept confidential unless otherwise specified.  

 

I agree to the recording of the interview.  

I have received a signed copy of the informed consent agreement. 

 

Participant:  Name & Surname (please print): ____________________________________ 

 

____________________     
Participant Signature                                                       
 

Researcher’s Name & Surname (please print): Mosima Martha Ramaoka 

______________________ 

 Researcher’s signature                                          
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APPENDIX E 

 

 
 
 

 

 

Interview questions for the HoD 

College: ___________________________________________ 

Number of years in college: ________________________ 

Department: _______________________________________ 

Number of students: _________________________________ 

Number of lecturers: _________________________________ 

 

1. As an English HoD, are you satisfied with the way the curriculum is designed? 

2. What do you think should be changed in the curriculum? 

3. Which challenges are you faced with in your department? 

4. Is the assessment of students showing problems? 

5. Do all learners write the English activities? 

6. In the case of those who do not write the tasks, what could be their reasons? 

7. How can assessment be improved? 

8. What are such problems? 

9. Are the lecturers cooperative? 

10. Are all the lecturers well-qualified to teach English? 

11. Are parents concerned with the performance of their children? 

12. How does the college interact with the parents? 

13. Why is it difficult to interact with them? 
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APPENDIX F 

 

 

 

 

 

 

Interview questions for the Senior lecturer 

College: ______________________________________________ 

Number of years in college: ___________________________ 

Department: __________________________________________ 

Number of students: ____________________________________ 

Number of lecturers: ___________________________________ 

 

1. What are the challenges that you experience with English students? 

2. Do you think their family background presents a learning problem? 

3. How can the college assist students to do well in class? 

4. Are there students who do not write the English tasks or submit them late? 

5. What measures do you follow to correct the situation? 

6. Do you sometimes have students who come late to your class? 

7. How do you deal with them if they are there? 

8. Are there students who do not understand English? 

9. How do you assist such students if they are there? 

10. Which areas of English give students problems? 

11. What are the other problems that you get from the learners? 

 

 

 



94 

 

 

APPENDIX G 

 

 

 

 

 

Interview questions to lecturers 

College: ____________________________________________ 

Number of years in the College: _________________________ 

Department: _________________________________________ 

Number of students: __________________________________ 

Number of lecturers: _________________________________ 

 

1. Which areas in English give learners problems? 

2. What do you think could be the cause of those problems?  

3. How can the situation be improved? 

4. Do all students submit the tasks given to them in time? 

5. How do you deal with those who are defaulting? 

6. What do you think should be changed in the English level 4 curriculum? 

7. When does assessment present a lot more problems? 

8. Do students come late to your English class? 

9. What could be the reasons for coming late? 

10. Do all learners understand English? 

11. What could be the reasons for their misunderstanding of English? 

12. How do you assist such students if they are there? 
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APPENDIX H 

 

 

 

 

Interview questions for TVET College students 

 

College: _________________________________________ 

Programme: ______________________________________ 

 

1. Tell us about your family background. 

2. How are your studies financed? 

3. Do you encounter certain problems? 

4. If they are there, what type of problems are they? 

5. How far do you stay from school? 

6. Do you think English is a necessary subject at TVET College? 

7. If yes or no, give us the reasons for your answer? 

8. What problems at home affect your studies? 

9. Do you ever come late to English class? 

10. If yes, why do you do that? 

11. What do you think are the reasons the students fail in English? 

12. Do you get enough support from your lecturers? 

13. What type of improvements do you expect from your lecturers? 
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APPENDIX J 
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APPENDIX K 

Coding 

HOD-Head of Department 

SL-Senior Lecturer 

L1-L4-Lecturer no.1 to Lecturer no 4 

S1-S6—Student no.1 to student no. 6 
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