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Preface

In pedagogics we study the realities of the educational situation as em­
bodied in the relationship between educator and educand. In EMPIRI­
CAL EDUCATION, also known by other names such as psychopeda­
gogics, educational psychology etc., the participants themselves are 
studied.

As the title of the book indicates, the child as an educand is the sole 
focus of study - more specifically in his involvement with educational 
assistance -  in self-actualisation. Empirical education studies the actual 
child as he empirically exists. In dealing with the child’s development 
from his pre-school, primary and secondary school days to his post­
school youth period, this process has to be ‘frozen’ in order to focus on 
the actual child or group of children.

We are studying the developing, learning child. Development and 
learning cannot be separated, but we do make a distinction. In this book 
we shall be concentrating on the child, and we shall be looking at typical 
developmental stages. The phases in the learning process will be dis­
tinguished: The phenomenon of a child’s wish to learn, and the types of 
methods of learning will be followed by the other steps in the learning 
process up to learning success. We shall confine ourselves to essentials, 
never losing sight of the child. For instance, we shall try never to sepa­
rate a psychological phenomenon such as ‘anxiety’ from ‘a child experi­
encing anxiety’. The actual, empirical child remains the focal point, and 
he is explicitly described; the educator and the educational relationship 
- all educational events, in fact -  are present by implication. All self-ac­
tualisation is guided actualisation, and every child is what he is largely 
because of the educational assistance he either received or lacked.

We start with a few important aspects of a theoretical structure for 
our subject. The first chapter must be thoroughly understood before the 
rest can be attempted.
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