163

manner; at times hesitating and pausing to control deeply felt emotion. In
brief, C talked about her background of poverty, the 'lost years' of her
childhood when an undetected hearing problem caused her to underachieve
and becoming alienated from family and school friends because she was too
shy to say she could not understand what they were saying; the great joy
when the hearing problem was resolved and, with that, the happiness of
achieving academically, making good friends and being elected head girl of
a big school in her matric year; the happiness of being in love for the first
time at university ('if music be the food of love, play on'); her first clear
awareness of the ugly face of apartheid and the corruptions of too much
political power; the death of her husband at a very young age; her fears of
not being able to raise their two children properly; happiness again when
she met her present husband and having two more children; her anxiety
about the future of our society; but also the great hope that things will work
out if people would only start caring, showing respect and becoming
involved. She also told ofnumerous family myths, e.g. that education is the
key despite economic hardship; that one should always honour the elders;
not to regard poverty, sickness, fatigue and personal pain as assets to be
displayed ('to always keep the chm up') - family myths that are still guiding
her. Finally, she talked about her Affikanership; of shifting over the years
from Afrikaner nationalism to the full embracement of'being an Afrikaner'
whose definitive characteristic resided in a deep love for the Afrikaans
language. She ended her presentation by saying she wishes to change the
title to: 'Myself as an Afrikaner: a story.'

It should be noted here that, unlike what had become customary in the
group, there were no interruptions; no clarification seeking questions; no
'yes-but's' and no impatient body-language. The participants were indeed

After her story was told there was at first absolute quiet; but an intense
sense ofpresence and belongingness could be felt. Andthen, spontaneously,
one by one the group members began to respond with equal sincerity and
compassion, interspersed with bouts of humour and laughter. First they
acknowledged their appreciation that C entrusted them with her story, and
then started relating personal narratives to indicate how C's story resonated
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A white senior woman education specialist (H) reflected on how the group
members' responses to C's story demonstrated the rituals which help us to
traverse life crises; those crucial moments when we pass from one state of
being to the next. Rites of passage do this by taking the collected wisdom
of a culture and presenting this knowledge in the form of life-affecting
comprehensible 'dramas' that can be shared by all. Such dramas, she said,
are extremely photogenic, as was evident in C's illustrated photo-story.

* - : Another
major resonance with C's story were a variety of personal narratives
dealing with basic respect and caring among races/cultures.

Black student D, who up to this point addressed C as 'prof C, for the first
time referred to C by her Christian name. He then recalled how he hated
white people until he met C who was unlike what he expected. She showed
great respect towards him and other students. For him she became his
‘campus mother' because she always cared about his studies, insisting that
he should take his future seriously and prepare himself for a career. Now
he tries to think and feel differently about white people.

A black women professor (1) told how she came to have deep respect for
trustworthy white people. Her mother worked as a domestic for an English
family, where she often helped her mother. When she graduated from
standard 8, the English family gave her the ceremonial black gown which
all their children had used and that had been in their family for many years.
When she had no funds to go to university, her mother's employers assisted
her in getting a loan. "These acts of respect and kindness bring feelings of
solidarity that can never be forgotten’, she said.

A white student advisor (J) related m her presentation that how, when she
was a small child, her nanny (a Bushmen woman) whom she loved dearly,
gave her a name which means ‘as the wind blows'. To this very day she
remembers this name and often feels that the name has become a metaphor
for her life and the many places she has been to. Black student D thanked
her for remembering and honouring the name, because in his culture the
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The exact sciences constitute a monologic form of knowledge:
The intellect contemplates a 'thing' and expounds upon it. There
is only one subject here - cognizing (contemplating) and speaking
(expounding). In opposition to the subject there is only a voiceless
thing Any object of knowledge [including human phenomena
such as multicultural competence: my insertion] can be perceived
and studied as a thing But a subject as such cannot be perceived
and studied as a thing, for as a subject it cannot, while remaining
as a subject, become voiceless, and consequently cognition of it
can only be 'dialogic'.

What Bakthin describes as a monologic form of knowing is, of course,
associated with a positivistic epistemology and all its derivatives which can
be identified as, e g experimentalist, modernist, linear, operationalist,
logico-deductive and cognitivist ways of knowing. Such monologic modes
of knowing entail all inquiries that may be seen as emanating from the view
that the human sciences can only enhance their scientific status if they
would emulate the natural sciences.

Many scholars have argued that the application of a natural-scientific
(positivistic) epistemology to human affairs runs the risk of not dealing
with human reality, or of dealing with it in a limited way. The philosopher
Charles Taylor (1985:92-93), for example, observes:

There is a constant temptation to take natural science theory as a
model for social theory; that is, to see theory as offering an
account of underlying processes and mechanisms of society.. But
the big disanalogy with natural science lies in the nature of the
common-sense understandings that theory challenges, replaces or
extends There is always a pre-theoretical understanding of what
is going on among members of a society, which is formulated in
the descriptions of self and the other which are involved in the
institutions and practices of society.

Taylor's views of common-sense understanding, seen as a 'pre-theoretical
understanding of what is going on', brings to mind Abelson's (1977:1-12)
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nature of the human mind and shared understanding emerge (Hermans
1993; Howard 1991; Randall 1995; Sarbin 1986). This says that the
narrative mode of knowing comes so naturally that one may view story-
telling in humans almost as an instinct - analogous to spiders weaving webs
and beavers building dams. In this regard Barthes (1993) pointed out that
narration (story-telling) is simply there like life itself; it is international,
transhistorical, transcultural. Lotter (1993:23), in his analysis of mutuality
in cultural diversity as exemplified in the film /

suggests that stories invite dialogue and can serve the function ofexploring
mutuality by determining why some things become disputes, conflicts and
SO on:

By examining all the aspects and sides thereof people come to
understand one another's point of view. At the same time the
dispute or conflict may be redefined and viewed in a new light...
[exploring mutuality] can lead to the development of affiliation
and affection because strangers are transformed into neighbours
through empathy and the discovery of shared interests.

Such mutuality, Lotter suggests, may lead to the internalisation of the
principle of equal consideration of interests and equal respect so that it
becomes a fundamental part of people's conception of what is good. This
principle may then shape their character and become part of their ethos,
their way of life. Lotter quotes Habermas (1984:574) in this regard:
'‘Reziproke Verbindlichkeiten enstehen nur aus intersubjektiv geteilten
Uberzeugungen.'

The linkages between the above considerations about a narrative mode of
knowing and the group events outlined in Phase 2 of the project, are
obvious. The resonances that flowed from the acts of story-telling and
story-listening exemplify how the sincerity of first-person utterances
(associated with privileged self-knowledge), told by selves in the presence
of others, induced the exploration of mutuality; of finding you in me, and
me in you.1

lam, of course, nor arguing here that these acts of story-telling and story -
listening did attain, in a few magical moments, a transformation to the kind
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Self Other

1. No significant contact
2. Mutual evaluation at face value
3. Exploration of similar attitudes and needs

4. Discovering shared meaning and mutuality

5. Deep interpersonal and social penetration

Figure 1: A process of interpersonal attraction
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What this suggests, is that the empirical facts ofthe contact hypothesis are
indeed relevant to a group's evolution from separateness to connectedness,
but that these 'facts' must be re-enacted as existential, life-like
experiences in order to facilitate the deep interpersonal and social
penetration which would allow the discovery of mutuality Stated
differently, the empirical facts about the necessity of interpersonal
interaction cannot be prematurely 'announced' (by way of lecturing, for
example) as a 'tool' or 'recipe’ for managing diversity or attaining
multicultural competence. Group members apparently need time to reach
a psychological ‘critical mass' when they are ready for discovering
mutuality. In this regard Heese (1997:27) notes:

one cannot simply run a group like this [the project group|
according to a prescribed recipe. It is necessary for the group to
discover and validate its own methodology. It is possible that
another group working in the same kind of way might in fact hit
upon some other method of promoting multicultural competence.
This group specifically discovered and validated the use of
narration...A further lesson learned...is that one cannot become
multiculturally competent overnight. There is no short cut, there
is no magic wand, there is no infallible recipe. It takes time and it
takes commitment and there is no way of getting out of that...

In their analysis of a case study on the training of racially mixed groups in
South Africa, Swanepoel & De Beer (1995:301) came to a similar
conclusion:

There is no simple recipe to make this happen. Close analysis of
the dynamics during the first five days [of the training
programme] does not reveal any clear steps that were taken to
start the dynamics and then to maintain it.

What this further suggests is that a group is basically capricious and seems
to develop its own 'personality’ and 'volition' which determine how and
when it gets to the point of ‘critical mass'.
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This 'strategy' sets the individual up for a variety of defensive attitudes,
beliefs, feelings and values in order to keep the uniqueness intact.
According to Rokeach (1960) this amounts to a basic &
from which the language of 'us' (the in-group) versus 'them' (the out-
group(s)) flows almost naturally. At a social interaction level this
defensiveness creates what is called the perception of &
(Judd, Ryan & Park 1991; Lmville, Fischer & Salovey 1989;
Lmville & Jones 1980) which means that members of groups other than
your own are regarded as ‘all alike'. Atthe same time this defensive (closed-
minded) strategy creates the perception of & which
allows the defensive individual to say: 'We are not like that' and: 'Unlike
them, we are not the same." But at its very basis both these perceptions are
illusory and a denial of reality

*  To confirm both the unique identity and multiple identities, as is
suggested by pluralism, is a confirmation of mutuality with regard to
a variety of behaviours, beliefs, attitudes, feelings and values. From a
psychological perspective this kind of 'double' confirmation attains
three things:

Firstly, at an individual level it frees the person from the burden of
defensiveness; of setting up all kinds of strategies to keep things as they are
when in reality things are changing. Rokeach (1960) views this as a
manifestation ofa basic & concerning the world of people,
things, ideas and events.

Secondly, at a social level it allows social recategonsation (Tajfel 1978) in
terms of which the 'difference' boundaries between 'us' and ‘them' blur
and/or shift to the extent that, for particular purposes, 'they' becomes part
of 'us'. Thus, for example, white and black women my find that for the
purposes of their concerted struggle for women's rights, they expenence
themselves as an extended 'us'. This, then, gives rise to the development of
a & (Gaertner, Mann, Murrell, Dovidio 1989;
Gaertner, Rust, Dovidio & Bachman & Anastasio 1994) which is a
confirmation of mutuality with regard to, for example, particular concerns
and interests.
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A tentative model of multicultural competence

The exposition of the three models of multiculturalism and the case study,
as well as the subsequent reflection, point implicitly at a number of basic
components ofa model of multicultural competency. It is tentative in that
tlie case study represents a limited range of multicultural experiences which
implies that the model cannot summarily be generalised to all multicultural
situations.

Multicultural competence can be viewed as a
which is characterised by:

knowledge of self and others;
particular listening skills;
particular attitudes and values; and
a participatory life-style

* % % ©

I will not argue these components at length but rely mainly on summarising
of, and back-referencing to, points already mentioned or argued.

Clearly the multicultural group's evolution from separateness to
connectedness was not possible in the absence of sharing knowledge of self
and others. Telling a personal narrative, as C did in the presence of group
members, constitutes a disclosure of the self-knowledge that she chose to
convey, i.e. her privileged self-knowledge (see Luft 1970 for the varieties
of knowledge that may play a role in such situations). Likewise the group
members, in spontaneously responding to C's narrative, disclosed the
privileged self-knowledge each chose to convey.

These disclosures resonated to such an extent that themes of mutuality and
difference were revealed - mutuality to the extent that | (the story-listener)
recognise something of me in you (the story-teller), and difference to the
extent that the 1(the story listener) have a unique personal history which
belongs to me and constitutes part of my personal identity
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