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INSTITUTIONAL OVERVIEW AND FOCUS

The history of University of South Africa (Unisa) dates back to 1873, with the inception 
of the University of the Cape of Good Hope. For many years this university was only an 
examining body for other institutions. In 1916 this examining body became the 
University of South Africa, which was a federal university consisting of a number of 
constituent university colleges which gradually developed into fully fledged universities. 
In 1946, in terms of South African legislation, Unisa restructed its focus and developed, 
delivered and awarded its own degrees and diploma programmes via the 
correspondence mode. Over the past 50 years, Unisa has evolved into one of the ten 
largest distance education institutions in the world.

LEVEL AND SIZE OF THE UNISA EDUCATIONAL OPERATION 

Number of faculties, bureaux and institutes

As a distance education university Unisa provides tertiary educational opportunities to 
thousands of people in South Africa and beyond its borders. Because of its distance 
education component over the years Unisa has developed the capacity to deliver 
educational programmes in six faculties, that is, Arts, Economic and Management 
Sciences, Education, Law, Science and Theology. Currently, Unisa has 59 academic 
departments, 25 bureaux, centres and institutes, and 26 administrative departments.

The evolution of Unisa has been characterised by a steady increase in the enrolment 
figures of learners from the various population groups, and socio-political and cultural 
backgrounds, as shown in table 20.
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Table 20 Learner numbers and composition: 1955-1997

Years White 0//o Coloured 0//o Black O//o Asian O//o Total

1955 3 948 71 195 3 1 014 18 429 8 5 586

1965 12 934 82 466 3 1 552 10 893 6 15 845

1975 31 024 77 1 512 4 4 943 12 2 728 7 40 207

1985 46 281 61 3 872 5 17 556 23 8 210 11 75 919

1995 50 925 40 4 877 4 61 156 47 11 240 9 128 198

1996 48 810 38 4 988 4 63 113 49 11 543 9 128 454

1997 46 891 38 4 816 4 60 702 49 11 803 9 124 212

UNISA DISTANCE EDUCATION SUB-SYSTEMS AND STAFFING

Over the years Unisa has developed very efficient administrative systems to cater for 
the complex network of subsystems which are crucial to effective distance education 
programme development and delivery. Until 1994 Unisa concentrated largely on the 
development of the following subsystems.

Course creation, materials development and administration

Before 1994 Unisa's method of developing courses was through the single person, 
individualistic approach. To this end Unisa procured staff for the purpose of the 
origination of learning materials in the various faculties, bureaux, centres and 
institutions. For this, the university employed staff in the following categories:

Teaching staff Material production 
and distribution

Student administration

L e c tu re r s E d ito r s A d m in is t r a to r s

A c a d e m ic  a u th o r s T  r a n s la to r s C le r k s

D e p a r tm e n ta l  h e a d s S e c r e ta r ie s C a s h ie r s

F a c u lty  d e a n s P r in te r s D a t a  c a p tu re rs

S e c r e ta r ie s B o o k  c o l la to r s

B o o k  f in is h e rs

D e s p a t c h  c le rk s
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Most of Unisa learners register centrally in the Pretoria main campus or through the 
regional facilities. The latter are located in three of the South Africa's largest cities, 
Durban, (KwaZulu-Natal), Cape Town (Western Cape) and Pietersburg (Northern 
Province).

Advice and counselling services are given during the registration period to learners 
who are able to go to registration venues.

Whilst Unisa caters for registration to be done by correspondence, very little 
counselling or effective advice is offered by correspondence to assist this type of 
distance learner to effectively select courses or make adequately informed decisions on 
an effective career path.

For this service Unisa employed counselling staff, who up to 1994 were located 
centrally at the Unisa headquarters in Pretoria. From 1995 a counsellor was employed in 
Cape Town and one was employed in the Durban office in 1996. In 1997 two more 
counsellors were located in Pietersburg and in Johannesburg.

Instructional support services

Unisa's tuition model is based primarily on print materials, in the form of a study 
package comprising study guides and tutorial letters. These are further supported by the 
following:

• assignments and exams;

• limited face-to-face encounters with the academic staff at the main campus, for those 
student who can travel to Pretoria, or who can phone the university. And also 
through 'discussion classes. These are an additional somewhat ad hoc didactic aid' 
(Unisa 1994:9), delivered through regular visits by the lecturing staff to the various 
regional facilities;

• audio-cassettes;

• library services;

• graduations and certification.

Overall size of staff

The size of operation in Unisa is supported by 3 399 academic and administration staff 
members (Unisa pocket statistics leaflet 1997). The proportion of time spent by the 
academic staff on the various activities portrays the following pattern: 'In 1994, 55,6% 
time was spent on formal instruction, 25,13% on research, 10,66% on academic 
administration' (Unisa 1995:16). The bulk of this staff are centrally located at the Unisa 
campus in Pretoria.

L earn er advisors and counselling  service
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The institution's view on role of learner support services

Unisa's view on the role of learner support should be seen in the context of the country's 
view on distance education during the apartheid education period. In this period the 
major constraint identified in South Africa's distance education model was the 'lack of 
student-centred tutoring provision by the provider institutions' (SAIDE 1994:64). Whilst 
Unisa perfected the system to ensure effective registration and administration, the area 
of learner support was identified as a weakness.

The changing political context leading up to the emergence of the Government of 
National Unity (GNU) highlighted new educational priorities and imperatives. Unisa, as 
one of the largest providers of tertiary education, had to re-examine its role and service 
to its learners and thus explore ways of changing and expanding the character and 
nature of its tuition model. It must also be noted that whereas Unisa, as one of the mega­
universities had pioneered the expansion of access to university education both in South 
Africa and internationally, it was necessary for it to 'improve the quality of its course 
materials and student support' (Daniels 1995).

The post-1994 period heralds a change in outlook on the needs of learners in distance 
education. Greater emphasis is now being placed on the role which distance education 
must play in meeting new needs of learners and eliminating the backlog in education. 
Unisa has to acknowledge that the time has come for it to move away from being a 
"purely" correspondence institution and gradually become a well-functioning distance 
education institution which ensures that all its students receive effective and efficient 
support. It is the quality of the learning experience, underpinned by the University's 
administrative, academic and environment support systems, which provide the students 
who register with Unisa with a highly positive educational experience and thus increase 
their chances of successfully completing their studies' (Maimela 1995).

Nature of learner support at Unisa

To understand the nature of the support provided by the University we need some 
background of who the Unisa learners are, and what their needs are.

Who are the Unisa learners ?

Racial distribution

The political context which grew out of the apartheid era in South Africa was designed 
to create a socio-economically and educationally divided communities. In this context 
the white community was provided with educational opportunities and resources 
designed to encourage and develop economic and political dominance. The majority of 
learners who entered distance education in South Africa, who came largely from black 
communities, have thus not only been historically and politically disadvantaged, but also
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economically and educationally deprived. However, as shown by Table 20, there has 
been a drastic increase in enrolment of learners from such communities. By 1997 Unisa 
enrolled 124 212 learners, approximately 60% of these came from disadvantaged 
community, ie black, coloured and Asian. Table 21 shows the racial distribution of Unisa 
learners in 1997.

Table 21 Racial distribution (1997)

Year White O//o Coloured O//o Black 0//o Asian % Total

1997 46  891 38 4 816 4 60  702 49 11 803 9 124 212

Gender distribution

Gender distribution is as follows:

Table 22 Gender distribution (1997)

Year Male 0//o Female % Total

1997 54  999 44 69  213 56 124 212

Geographical distribution

As one of the largest providers of distance education internationally, Unisa enrols and 
delivers educational opportunities to learners from diverse backgrounds. The overall 
geographical distribution as shown in table 23 gives a picture of this distribution, as 
captured in 1997.

Table 23 Geographical distribution (1997)

South Africa 117 337
Rest of Africa 4 617
America (North) 285
America (South) 24
Asia 1 044
Europe 772
Australia 83
New Zealand 50
Total 124 212

Within South Africa Unisa occupies a significant niche as one of the largest providers of 
tertiary education. As shown in table 24, in 1997 Unisa enrolled 117 377 South African
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learners. These represented about 40% of the overall number of learners enrolled in 
tertiary institutions in South Africa.

The geographical distribution within South Africa is as follows:

Table 24 Learner distribution in South Africa in 1997

All RSA provinces Numbers %

Western Cape 10 278 8,8%
Northern Cape 976 0,8%
Eastern Cape 7 973 6,8%
KwaZulu/Natal 23 307 19,9%
Mpumalanga 6 712 5,7%
Northern Province 14 173 12,1%
Gauteng 45 421 38,7%
North West 5 396 4,6%
Free State 3 101 2,6%
Total 117 337 100%

Age distribution

Distance education affords educational opportunities to learners of different age groups. 
The average age of Unisa learners is 30 years. The majority of these learners are people 
who entered tertiary education in search of further education or for a second chance to 
acquire a tertiary qualification.

Occupational distribution

Because of its distance education model, Unisa learners over the years have been largely 
part-time students who were employed or had other social commitments in their 
communities. Unisa statistics in 1997 show that students who are employed come from a 
diverse spread of economic activity. However, nearly 30% of these are teachers in 
primary and secondary schools.

Although Unisa learners are more mature in age, the shift in political context after the 
1976 Soweto Schools boycotts highlighted new realities for South Africa. As the 
political crisis grew, the pressure and demand for more economic and educational 
opportunities and resources intensified. The quality and standards of education declined 
drastically, resulting in greater numbers of youth who either dropped out or completed 
the secondary school with very poor preparation for entry into the tertiary level. This 
reality has had a major impact on the nature and character of Unisa learners, particularly 
in the last decade. Younger and unemployed learners with less academic preparation 
needed access to higher and further education. These learners, generally referred to as
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'full-time' distance learners, began to turn to Unisa as the only viable route to tertiary 
education. This viability is in terms of relative affordability and flexibility of entrance 
qualifications. Between 1987 and 1994 the number of learners of the calibre described 
above grew from 3,3% of the overall Unisa enrolment figure in 1987 to 11,4% in 1994.

The implication of this trend was the need for changes in various ways. Toremost 
amongst these changes is the movement of the University away from a correspondence 
University to a distance teaching institution. More contact with students and 
community has called for the need for a structure to deal with this situation enhanced 
by an increasing number of full-time students who visit the campuses on a daily basis, to 
study' (Dockel: 1994).

The needs of the learners (a brief identification)

An analysis of the profile of Unisa learners in South Africa highlights that the majority 
of learners have needs which can be briefly described as follows:

Environmental needs

• About 60% of the learners come from historically disadvantaged communities. They 
lack educational opportunities and learning resources. Their needs include library, 
study space, venues for group and peer-group learning and tutorials.

• The increase in participation by younger unemployed learners has brought about a 
need for venues where study and social discourse can occur regularly.

• One of the legacies of the apartheid system is that the majority of the disadvantaged 
communities are economically disenfranchised. The learners in this category therefore 
need financial support so that they can sustain the cost of higher education.

Instructional or academic needs

Apartheid educational strategies in the schools failed to give learners the academic and 
general skills necessary to cope with the demands of tertiary learning. Learners therefore 
enter tertiary education with limited capacity for reading, writing, conceptual and 
general cognitive skills.

This scenario is further complicated because the majority are second-language users 
of English and Afrikaans, which are the main media of instruction and administrative 
communication at Unisa. In 1997 82% of the total learner population opted for study in 
English, and 18% opted for Afrikaans. None of the indigenous languages are used for 
formal communication.
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Skills development — needs

Another characteristic of apartheid education is that the students are taught mainly 
through the 'rote learning' mode, where the student is passive, dependent on 
memorising and regurgitating information with no space for creativity, analysis or 
synthesis. On reaching the tertiary level the learners need to develop skills to organise, 
sort out, interpret and apply information.

For them to cope with the pressure of distance education they need also to develop 
skills in time management, goal-setting and prioritisation.

Need for information on career choices

As the majority of learners have been historically excluded from meaningful socio­
economic participation, their perceptions and perspectives for career-path development 
are limited. They then opt for the curriculum selection and combination of courses of 
study which are largely geared to prepare them for the traditionally 'easier' careers, 
which are also known to be less strategically located for modem economic development.

Addressing the learner's needs

In acknowledgement of the learner needs which have been highlighted above, and also 
because of the changing external and internal context, Unisa decided to embark on a 
number of strategies to address the identified needs.

Instructional learner support

Correspondence tuition

As mentioned above, the nature of the Unisa tuition model revolves largely around the 
development of printed study guides as the primary teaching medium. These study 
packages have been largely designed and developed by the academic staff who are 
located centrally at the Unisa headquarters. It is generally accepted that distance 
education study material should promote dialogue and discourse between the learner 
and the teacher. However, the major criticism against the bulk of the Unisa study 
material has been that they lacked the critical element of support for the learner. 'The 
materials are traditionally developed, from an individualistic perspective. The text often 
convey an authoritarian tone. Little if any scope is provided for students to interact with 
the ideas they are meeting or with the views of the lecturer who has prepared the study 
guide. Students are considered as subservient and the text ensures that they will be. 
Rather than being encouraged to leam actively, students are drilled through exercises as 
if these were the ends of learning' (Saide 1994:62).
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Re-designing study materials — including learner-support mechanisms

By 1994, Unisa had embarked on a project for Planning, Designing, Development, 
Production and Delivery (PDDPD). This project started as an experimental programme 
for redesigning some of the Unisa courseware in an effort to address the identified 
weakness. 'The first newly designed course to hit the shelves was the Faculty of 
Economic and Management Science, Introduction to Economic and Management 
Science, a foundation course that is compulsory for all the students in the Faculty' (Van 
Zyl 1996:22).

Commendable in the newly designed study materials is the level of learner support 
which is built into the overall presentation, that is the course and graphic design. The 
interactive style is an effort to facilitate and enhance learning. Van Zyl (1996) stresses 
that 'on-going evaluation of these new materials tends to confirm that students are 
learning more effectively and are achieving better results. Probable reasons for this may 
be sought in the fact that the new guides are more accessible and student friendly, and in 
the scientific instructional design principle underpinning the structure of these guides.'

It is also to be noted that the re-design of the Unisa study guides is tied up to the 
shift in the course development approach, away from the highly teacher-centred 
approach, whereby individual teaching staff members developed their study guide in 
complete isolation, towards the 'possible implementation of the project team approach 
to design the tutorial matter at Unisa' (Dockel 1996:7). The latter approach is a central 
principle which underpins the re-design projects. When the project is completed, it is 
envisaged that 70% or more of Unisa students will come into contact with the newly 
designed, more interactive, learner-centred and supportive study materials.

Through this approach, the print material can offer the flexible, in-built support 
mechanisms which can enhance and enrich the learning experiences of the majority of 
the Unisa learners.

The outcomes of this project have been included in the report which has been to 
Senate with recommendations on how the various support services offered by Unisa 
should be integrated into the core study and tuition model of the university.

Other forms o f correspondence-based learner-support mechanisms

• Tutorial letters. In addition to study guides an academic department may issue a 
tutorial letter which may give information on departmental regulations and 
procedures, and updates and announcements concerning the course. Tutorial letters 
are also used to provide an overview on the course, its structure, objectives and 
general aims and schedule of assignments.

• Prescribed books. These are additional textbooks which may be prescribed to 
accompany and complement some aspects of the Unisa print material. Since they are
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not part of the core study packages obtained by learners on enrolment, learners have 
to purchase these separately.

• Recommended works. The recommended texts also aim at assisting and motivating 
the learners to obtain a broader and more critical perspective on the subject or course 
of study.

• Casebooks. The Faculty of Law, for example, makes use of additional texts which 
may contain relevant examples of reported court decisions. These anthologies of 
cases are complied by Unisa academic departments and accompany the regular study 
package.

• Assignments. Traditionally, assignment and project writing is a very important 
component of distance education assessment and feedback mechanism. Well-designed 
and well-marked assignments are an effective teaching-learning tool. Unisa is also 
exploring creative ways of re-designing the role and function of assignments in the 
overall study milieu/process. For example, in giving an overview of one of the newly 
designed courses Van Zyl (1996) also notes: 'A unique assignment system designed 
in collaboration with the Bureau offers students three routes: a fast route for those 
who are able to work through the course material at an accelerated rate: a normal 
route for those who prefer to submit assignments at regular prescribed intervals; and 
a back-up/enrichment route for those who find it difficult to adhere to fixed 
submission dates.'

The flexibility implied by this system of assignments would offer the ideal 
perspective of an open learning process. However, for many courses Unisa still 
adheres largely to the system of the fixed submission dates.

Provision of other resources

Library

One of the key resources provided by Unisa is a well-equipped library. Unisa library is 
one of the largest and best-equipped research libraries in the southern Africa region.

The library is at the disposal of students and staff and also provides an essential 
support for lecturers, tutors and facilitators in the quest for better study materials for 
their learners (Unisa 1995:17). The library is part of Unisa's learner support strategies, 
which include lending services for learners, postage of books to learners, reference 
materials and skills training by some library staff.

In addition to the study collection up to 1994 the library also offered study facilities 
for students. For example, up to 1994 the library (at both the main and regional facilities) 
could offer study space with 1 968 seats. It is further noted that: 'The Johannesburg 
study centre could seat 466 students and often accommodates more during peak periods' 
(Unisa 1994:11).
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Examination and graduations

The university organises and coordinates the writing of over 2 200 examination papers 
at about 475 exam centres in South Africa and internationally.

The organisation and management of examinations and script marking is handled 
with precision. Traditionally the writing of the undergraduate courses is done between 
mid-October to mid-November. The results for these annual examinations are issued by 
mid-December of that academic year. Provision is made for aegrotat and supplementary 
exams in January of the following year. The academic cycle of any given year is 
complete by March of that new year.

The university can be commended for having one of the most efficient administrative 
systems for the management and distribution of the examinations and graduation sub­
systems.

Learner support at the Unisa learning centres

Development o f  the Department o f Student Support

The changing socio-political context in South Africa since 1994 has caused Unisa to 
consider a new understanding of the role of student/leamer support in distance 
education. The university has to explore ways in which learner support should begin to 
encompass the wide range of activities, structures and infrastructure which are set up by 
the institution, with a view to supporting its learners, during the course of their study 
and assisting them to meet their academic goals. According to Sweet, student support 
services should reflect the operating principles and practices of an institution. Unisa, like 
other institutions of distance education, 'is moving away from the traditional industrial 
model that is characterised by the course design team and the production of instructional 
packages towards a more distributed model based on study (learning centres) or 
communication networks' (Sweet R 1994).

Acknowledging the need for this paradigm shift in approach to learner support Unisa 
used 1995 to embark on the first concrete steps towards the foundation of various 
structures to address other learners needs which had not traditionally been given by the 
university prior to 1994.

Against this background, the university established the Department of Student 
Support (DSS) which would concentrate on the following objectives :

• To facilitate the establishment of a receiving structure from which various student 
support processes could be generated. This structure would be in the form of 
provincial Unisa learning centres, which could be organically linked to a network of 
community-based study centres.

• To facilitate the establishment of an integrated student support system which would 
include a face-to-face tutorial system.
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• To facilitate the formation of a well-functioning student representative council which 
could enhance student participation and involvement in all the key decision-making 
bodies of Unisa.

• To facilitate the development of a Financial Aid Bureau which would open access and 
ensure sustenance for the financially disadvantaged, but academically deserving 
students of Unisa (Unisa/Council September 1994:36).

Learner support generated through these new departments

Establishment o f Unisa provincial learning centres

The year 1995 was an important foundation for the development of Unisa learning 
centres. By October 1996 Unisa had established learning centres in the following places :

• Cape Town — Western Province
• Durban — KwaZulu-Natal Province
• Pietersburg — Northern Province
• Thutong/Pretoria — Gauteng Province
• Johannesburg — Gauteng Province

The first three learning centres are extensions of existing Unisa provincial centres, which 
have been largely administrative centres.

The development of the latter two centres in Gauteng came out of a joint pilot 
project between Unisa and an NGO, the South African Committee for Higher Education 
(Sached) in 1994. All these learning centres are developed with a view to broaden the 
support services given to the learners in the province and create a supportive and 
conducive learning environment for Unisa distance learners. Each learning centre is a 
receiving structure where the following facilities and infrastructure has been developed.

Facilities and infrastructure provided by the centres

One of the major legacies of apartheid, which has led to poor performance by the 
majority of the disadvantaged learners, particularly those from black communities, 
studying through distance education, has been the lack of learning facilities and 
amenities. Against this background, and for furthering the objectives of reconstruction 
and development, it is crucial to provide centres with the following amenities :

• adequate space for tutorials, group discussion and quiet reading
• a library with basic reference materials
• office/administrative space for staff
• office/administrative space for student representatives
• assignment boxes for delivery and receipt of assignments
• sufficient lighting and running water
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• recreation space for students.

Nature o f services provided by the learning centres

The Unisa learning centres are seen as places where the following flexible learning 
processes, resources and learner support services are planned and delivered.

• face-to-face tutorial support
• self-help group discussion
• individual/quiet reading
• library facilities
• assignment boxes
• student representation in Unisa structures
• academic and psychological counselling services.

The model that is emerging is that of locating Unisa's presence in each province through 
a centre which is not only 'an administrative centre' (Saide 1994), but which can also 
concretely give academic and environmental support to the learners as clients of the 
university. From this core centre Unisa is beginning to explore and research ways of 
building partnerships with other educational initiatives in the province to construct a 
network of community-based learning centres.

The following satellite centres existed in 1997: Makhado, Mahwelereng, Bopedi- 
Bapedi, Tibumbeni, Soshanguve, Phokeng, Kwa-Mhlanga and Pietermaritzburg.

Development o f a  network o f community-based learning centres

One of the issues brought up by the new policy documents on National Education and 
Training is the new South African government's vision of educational provision for adult 
learners.

According to the Ministry of Education (1995), one institutional innovation which 
the Ministry wishes to see investigated is the idea of community learning centres. These 
can be envisaged as a network of facilities, usually pre-existing, which offer regular 
services to students of all varieties in pursuing their learning goals. It is further 
envisaged that such centres would form an essential part of the infrastructure required 
for the realisation of open learning approaches throughout the education and training 
system.

Between 1995 and 1997, Unisa Learning Centre staff have been able to negotiate 
with a number of communities in the various provinces and assist them in initiating 
community-based learning centres. The communities were assisted with guidance, 
planning and training of local staff on educational programme development, delivery 
and monitoring. The long-term view is that such centres could be multi-purpose and 
address a wide variety of adult learner needs from literacy, post-literacy, right up to
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tertiary education and training needs. During the 1995 to 1997 pilot phase, these 
community-based learning centres were used to extend Unisa support services to the 
communities. In this way it was possible to begin to deliver the tutorial programme in 
some of the remote rural areas.

The tutorial support programme

As mentioned, one of the objectives of the Department of Student Support is the 
development and expansion of a well-functioning student/leamer support programme 
which includes face-to-face tutorials.

The emergence of the face-to-face tutorial support programme is based on the 
development of sub-systems to cater for:

• student-recruitment

• orientation and skills development of students on the tutorial programme

• tutor-recruitment

• tutor-support and development

• planning, scheduling and evaluation of the programme 

Student recruitment

The face-to-face tutorial support programme started in 1995 on an experimental basis. 
Learners enrol on the programme voluntarily by paying an additional but very nominal 
fee. In order to ensure effective planning and evaluation, and for quality assurance, the 
tutorial programme recognises the importance of accurate, administrative records of 
student statistics (Calder 1994). For the purpose of the experiment and pilot phase it was 
important that the enrolment figures should be limited and manageable.

However, during the 1995, 1996 and 1997 pilot phases, the tutorial programme 
reveals the following growth trends, shown in table 25:

Table 25 Head count of learners on the tutorial programme

Unisa Learning Centre 1995 1996 1997

Cape Town 500 1 052 1 149

Durban 740 1 800 2 228

Johannesburg 1 155 1 745 1 772

Thutong (Pretoria) 1 318 2 200 1 904

Pietersburg 600 2 274 2 453

TOTAL 4 313 9 071 9 506
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Each year the programme has catered for an additional 1 000 organised peer study 
groups which were planned, administered and monitored by the centres.

Tutors employed in each learning centre

Part of the dichotomy which was facing Unisa in 1995, when the tutorial programme 
experiment was debated, was whether it would be possible for the University to find 
qualified, part-time personnel who could facilitate learning for Unisa learners as tutors in 
the learning centres.

The 1995 to 1997 experiment proved to be very vital in ascertaining this position. 
By the end of 1997, the Department of Student Support (DSS) in collaboration with the 
academic departments was able to employ local tutors as shown in figure A.

Figure A Tutors at learning centres (1995 to 1997)

(Department o( Student Support)

The tutors were recruited to support the students in the various courses of the various 
faculties. For this reason it was important that the tutors should be well qualified in the 
relevant subject areas. Figure B below shows the distribution of qualifications held by 
the tutors in 1996 and 1997.
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Figure B Distribution of tutor qualifications for 1997

BEd - 4 BA 21 MA 81

BSc H I  11 BProc 23 PHD q B n al 7

Unisa learning centre tutor qualifications as at 1 July 1997

Capacity building in learning centres

• Tutor training and development
The success of a tutorial support programme depends on well-trained tutors and 
facilitators. In addressing this need, the Department of Student Support, in collaboration 
with the academic departments and the Bureau for Student Counselling, planned and 
coordinated the tutor training and development programme.

The first workshop to be run under this programme was in May 1995. In the opening 
remarks the Vice-Principal (Tuition) at this workshop notes that 'as the first Tutor 
Workshop where the tutors are meeting the Unisa academic staff and Learning Centre 
support educators, this weekend is epoch making. Let us use this workshop to get to 
know one another, build bridges to initiate the formation of teams and to chart a 
collaborative future for this vital experiment in the transformation of our institution' 
(Maimela 1995).

The aims of this workshop were as follows:

• To highlight the needs of distance learners and the providers of support, in order to 
inform and take forward the Unisa institutional response

• To provide an opportunity to begin the development of a dialogue and to build a 
shared understanding which will help to inform the experiments in support provision 
that are currently in operation
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• To generate ideas leading to an action strategy that will guide the provision of 
relevant support services (Unisa 1995)

This weekend workshop was attended by members of the following Unisa communities:

Departments Number of participants

Rectorate 4

Faculties/Academic staff 50

Local tutors 50

Learning centre staff 8

Department of Student Support staff 3

Bureau for Student Counselling 2

Institute for Continuing Education 1

External (Sached) 3

TOTAL 121

The workshop was facilitated by a joint team from Unisa, Sached (NGO), and the 
International Extension College (London).

The lessons learnt in this workshop were actively used to plan the 1996/1997 tutorial 
programme and also for the development of the subsequent staff development and 
training programmes.

In 1996 the training programme was extended to include tutors from the Cape Town, 
Durban and Pietersburg centres. There were two sets of workshops, the Introductory 
Workshop run at the beginning of the year and the Consolidatory Workshop run 
towards the middle of the year.

The numbers of tutors who participated in these workshops were as follows. See 
table 27.

Table 27 Tutor training in 1996

First workshop Second workshop

Learning Centre Tutors attended Tutors attended Total trained

Cape Town 34 No workshop 34

Durban 31 No workshop 31

Pietersburg 46 50 96

Johannesburg & Pretoria 31 73 104
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The aim o f the 1996 training programme

The introductory workshops covered the following broad areas:

• the role of tutors

• study skills and counselling in tutorial support

• administration and programme organisation

• use of technology in the learner support programme

The workshop was also used to orient the tutors on various aspects of distance 
education and specifically on the role of learner support.

The consolidatory workshops aimed at building on the tutors' experiences and skills 
in facilitating effective tutoring for adult learners.

The aspects of training which were established during these staff development 
workshops for tutors have been further developed through their exposure to the actual 
process of tutoring at the various learning centres. Close cooperation and collaboration 
has been developed between the local tutors and the academic staff of the various 
faculties. Through this collaboration, Unisa has established a number of communication, 
feedback and monitoring systems which have proved to be vital for consolidating the 
capacity of the tutors.

Monitoring the face-to-face tutorial programme

The smooth running of any educational and support programme depends on efficient co­
ordination, scheduling and monitoring, the monitoring of the tutorials programmes is 
done by learning centre staff. The tutorial co-ordinators and their assistants have to 
ensure that the planned tutorials are delivered. This monitoring is facilitated through the 
filling in of appropriate attendance schedules by both the tutors and the students. The 
tutors' attendance schedules are then reconciled by the learning staff to generate the 
appropriate tutor payment claim forms.

For quality assurance and monitoring the synergy between the subject tutors at the 
learning centres and the academic departments, each Unisa academic department has 
selected a dedicated staff member to act as tutorial coordinator. Some of the functions of 
this coordinator are to support and guide all the tutors responsible for that respective 
subject by supplying them with year plans and guidelines and also to provide any other 
support which may be found relevant for the course.

The positive outcomes of the close collaboration that has developed between the 
tutors and some of the academic course teams are encapsulated in the words of one head 
of department who states that 'our tutors are regarded not only as purveyors of our 
courses they are also seen as a means of remaining in touch with students' needs, 
difficulties and aspirations. Indeed we envisage tutors playing a role of increasing
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importance in the maintenance of academic standards and in the campaign against 
failure' (Unisa 1997).

Evaluation o f  the face-to-face tutorial support programme

Ongoing formative evaluation of this experiment has been planned with special 
emphasis on the following:

• Programme administration

• Learner attendance

• Learner dropout rate

• Tutor attendance

• Quality of tutorials

• Learner performance in assignments and in the examination.

To form a broad picture, and to inform the way forward, summative evaluation was also 
planned. It included a comparison between students participating in the tutorial 
programme and a control group comprising students who did not receive any tutorial 
support in 1995, 1996 and 1997.

This latter study was done in two ways. First, a quantitative evaluation was done by 
Unisa's Bureau for Management Information (BMI). The nature of this evaluation was to 
measure the impact of the tutorial programme on the performance of the students who 
attended the tutorial programme in 1995 and 1996. The examination results of the 
students who attended the tutorial programme were compared with control groups of 
students who did not receive tutorials. The analysis of the outcomes came to the 
conclusion that 'although in the experimental stage, tutorial support services at the 
Learning Centres seem to be well under way to achieve a more student-centred distance 
education approach' (Unisa BMI 1996).

Second, the Department of Student Support, in collaboration with the academic 
departments, embarked on qualitative evaluation on all aspects of the tutorial support. 
This process involved the Department of Student Support, Academic departments, 
learning centre administrators and tutors in the process of developing the evaluation 
processes, and the questionnaires. The overall aim also included the process of having all 
tutors in all the learning centres and community-based learning centres were evaluated 
by peers, students and the learning centre staff. The participation of the students who 
are registered on the programme is vital because Unisa concurs with Calder (1994) about 
the importance of evaluation in enabling organisations to find out just what being a 
student in an organisation means. Participation by students has given strong indications 
of the strengths and limitations of the support services.

Likewise, the involvement of the actual practitioners, that is the academic, 
administrative staff and the tutors, also highlighted important insights and
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recommendations which will inform future planning of the programme, and thus will 
'serve the interests of the learners and practitioners primarily' (Thorpe 1988).

Preparation o f learners for participation in tutorials

The success of a student/leamer support programme also depends on the manner in 
which students in distance education institutions participate in the programme. It must 
be accepted that in South Africa, however, especially in Unisa, the whole concept of 
student/leamer support is still not evenly understood. This affects the expectations of 
both the learners and the teachers. Concrete efforts have to be made to develop 
students' capacity to participate and benefit from a support programme.

Against this background, during the recruitment of the students, the learning centre 
staff and the bureau for student counselling staff run development workshops for 
learners in:

• orientation to the programme

• learning skills needed for tutorial programme

• setting expectations from the face-to-face tutorials

• participation in peer-group programmes

The experience gained in the face-to-face orientation workshops in 1995 and 1996 has 
been utilised for the development of student orientation handbooks and other student 
development and capacity building materials.

Other forms of learner support

Computer-based support

In 1996 the provision of computer-based support started on a limited scale for learners 
who had access to their own computers.

This programme is known as Students-on-line (SOL) and it started on an 
experimental basis. It handles a subset of the activities of a server of a full-fledged 
'visual university'. It is envisaged that in the near future SOL should be able to dispense 
all the services required by the distance learner. At present the academic content of SOL 
is rather limited but will be enriched and extended by putting a variety of Unisa 
courseware on the Internet.

In 1997 Unisa negotiated a contract with Cyber Connections which is expected to 
improve student access to the Internet and also to the SOL server in Unisa. The first 
Internet Centres are now being set up as a pilot project. Through this pilot about 10 000 
computers will be at the disposal of students. Students will be able to access SOL and the 
Internet free of charge, although they will have to pay a reasonable fee per page if they 
wish to print some materials.
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Support by the Faculty o f Science

The Science Faculty has a modern personal computer laboratory on the Unisa Main 
Campus and is in the process of setting up another on the premises of the Durban 
Regional Facility.

The laboratory is extremely popular with students and staff and, apart from countless 
informal and individual sessions of students, is used for conducting formal practical 
courses in statistics, etc. The faculty puts a vast array of relevant licensed software at the 
disposal of students, such as word processors, mathematical and statistical programmes.

The facility, however, is not used to its full capacity, but use is growing daily. It is 
envisaged that the facility will be fully occupied as soon as remedial courses in science 
and English come onstream.

Compulsory practical sessions for students who study the natural sciences

Unisa students who enrol for the natural sciences are compelled to attend a two- to 
three-week residential practical session. In this period they are exposed to laboratory 
facilities for the practical experiments at the Main Campus in Pretoria or an arranged 
venue at other universities.

• Financial support

As already stated, the majority of learners who come from the disadvantaged 
communities find it difficult to access higher or tertiary education because of financial 
constraints. To address this, the Government of National Unity (GNU) has set up a 
government financial aid scheme.

In terms of this financial scheme, the concerned learners can be assisted through:
— full funding of all activities
— budget funding
— formula funding

A recent commission of inquiry into the overall higher education needs and provision 
concluded that: T he policies and approaches developed by the commission in its 
interim report on a National Student Financial Aid Scheme for universities and 
technikons for 1996, should form a basis for the elaboration of a more comprehensive 
and longer term set of policies' (NCHE 1996:123).

In the changing South African context this financial aid system is a crucial support 
function which is given to the learner for tertiary education. One of the primary 
issues which face an institution such as Unisa as a distance teaching institution was 
that distance learners were discriminated against, and excluded from funds because 
the funding formula and selection criteria utilised favoured learners who attended 
conventional face-to-face institutions. The inception of this new financial aid scheme 
has come a long way towards assisting distance learners with funds to study through 
Unisa.
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CONCLUSION

This case study on learner support services at Unisa must be seen against the need for 
an overall framework for the transformation of higher education in South Africa. In 
concluding the investigation on Open Learning and Distance Education, the authors say: 
'The impetus towards transformation is very great and education and training must be at 
the heart of all reconstruction and development. . .  conventional approaches have no 
chance of providing access to education and training opportunities on the scale or with 
the range of flexibility and speed that are needed' (SAIDE 1994).

Only well-functioning distance education policies which ensure responsive and 
supportive mechanisms for the learners will be able to deliver high quality education, 
particularly to the large mass of learners.

The innovations which have been embarked upon from 1995 with the establishment 
of the learning centres and the expansion of other forms of support is an important 
foundation which could assist Unisa to address one of the key proposals of the National 
Commission on Higher Education (1996) which calls for 'the Minister of Education to 
take urgent steps, in conjunction with the provincial ministries of Education to maximise 
the use of the large number of educational facilities in the country by establishing a 
national network of learning centres that would be a focal point for learner support 
activities associated with distance education programmes' (NCHE 1996:124).

The University of South Africa is on a new path towards addressing the needs of its 
learners in a responsive and interactive way. This represents a major paradigm shift from 
the time when Unisa was founded in 1946, which can be summarised in the words of the 
Vice Chancellor and Principal of Unisa, who said: 'Our teaching must not be confined to 
our magnificent campus. Let us speak, walk around our campus — South Africa and 
other countries — and teach our students directly and not at a distance, by means of 
well-designed, self-instructing course materials, and with the aid of modem technologies' 
(Wiechers: Progressio 1996:2).
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SWAZILAND



Overview of distance education 
in Swaziland

G B Mazibuko & T  Mtshali

The history of distance education in Swaziland dates back to 1970. Distance education 
was pioneered by Ephesus House, which was established through the help of the Danish 
government. This institution helped South African refugees living in Swaziland to 
continue with their high school education. These refugees were given study materials 
which were supported by long residential sessions. So, there was a lot of face-to-face 
support service.

In 1972 Ephesus House changed its name to Swaziland International Education 
Centre (SIEC). During this time some Swazis were enrolled in SIEC. The government of 
Swaziland was beginning to appreciate the distance education mode as provided by 
SIEC.

An increased demand of continuing high school education by the Swazis became 
evident in the SIEC era. This pressurised the government to provide the means of 
meeting the demand. Pressure on the government together with government's own 
appreciation of the role of SIEC led to the present-day Emlalatini Development Centre 
(EDC) in 1981. This was a change not only of name but also of administration and 
funding. EDC was then a wholly Swaziland government institution.

Ephesus House, SIEC and EDC provided distance education only at secondary level. 
This was mainly for adults (30 — 40 age group) who wanted to continue with their high 
school education as their age prevented them from continuing their secondary education 
in the conventional/formal system.

Distance education has also been developed at adult education level (certificate and 
diploma levels). This has been done through the University of Swaziland at the 
Department of Extra-mural studies (DEMS). The DEMS programmes have been 
attracting mainly employed adults.

A more recent development in distance education has been the establishment of the 
Institute for Distance Education (IDE) at the University of Swaziland (Uniswa). This will 
offer courses at diploma and degree level. The first enrolment at the IDE was in 1996/ 
1997.
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GOVERNMENT POLICY ON DISTANCE EDUCATION

It should be noted that up to EDC period, the government did not have a clear-cut 
policy committing itself to distance education. The 'birth' of EDC came about through a 
documented policy/commitment to distance education. The policy under which EDC 
was established is found in the 1977/1983 national five-year plan. Distance Education in 
Swaziland is classified under the Ministry of Education.
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Emlalatini Development Centre 
(EDC)

G B Mazibuko & T Mtshali

PREAMBLE

Non-formal education is an essential sector in the overall provision made by a country 
for its people to have access to some form of education in the course of their lifetime. 
The assumption that education and training are completed early in life is clearly not 
related to today's conditions. The changing nature of occupations, together with rising 
levels of aspiration for occupational and cultural,development, is creating needs which 
can only be met by some form of continuing education. It is a fallacy to equate non- 
formal education with an inferior type of education or training. The Ministry of 
Education is involved in non-formal and adult education through three important 
avenues of action. These are the Sebenta National Institute, Emlalatini Development 
Centre and the Rural Education Centre. At present, only the latter two are directly 
controlled by the Ministry, while the other enjoys a large measure of autonomy. The 
need for the three to work in close collaboration and cooperation is widely recognised.

This case study concerns the Emlalatini Development Centre (EDC).

AIMS OF EDC

The aims of the programme as stipulated in the five-year plan were:
(i) to administer and develop the national correspondence programme;
(ii) to decentralise and establish programme learning centres at the rural education 

centres;
(iii) to establish additional education facilities to promote the expansion of the 

correspondence programme;
(iv) to continue to provide, on behalf of the William Pitcher Teacher Training College, 

the University of Swaziland Certificate of Agriculture in Education through the in- 
service training course of primary school teachers;
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(v) to upgrade the physical facilities and equipment used to service the national 
correspondence programme;

(vi) to provide the training programmes in practical skills related to income- generating 
activities; and

(vii) to strengthen and re-organise the supervisory support and administrative structure.

WEAKNESSES AND STRENGTHS OF DISTANCE EDUCATION 
PROVISION IN SWAZILAND

Weaknesses

Policy and commtmentscommitments are not strictly adhered to by government, hence 
distance education practititonerspractitioners find it very difficult to cover it at its full 
potential. The most notable unfulfilled commitments are in staff development (long-term 
training).

Also the attitude of the policy makers towards the value/status of distance education 
is hindering progress in distance education development. This prevents them from 
responding timeously to distance education needs.

Nature of distance education provisions

EDC is an instituttioninstitution that was specifically established to provide distance 
education programmes. Two programmes are offered:

— Junior Certificate (junior secondary level)
— O-level Cambridge (senior secondary level)

These programmes are offered in exactly the same methods/model.
Each programme runs for two years, offering one to three of the following subjects:

JC O-LEVEL
English language English language

English literature Siswati

Siswati Geography

Geography Mathematics

Mathematics Principles of accounts

Human & social biology Human & social biology

Bookkeeping & accounts Commerce

Additional mathematics
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During the SIEC and early EDC period the programmes were mainly correspondence. In 
the later EDC period the programme is experiencing a quick transformation to a modem 
Distance Education mode. The programmes are provided through a set of self-contained 
workbooks which provide the syllabus content. These workbooks are supplemented by 
various support media (see support services below).

Table 29 The number of learners in each programme and per subject

1995 JC O-level Total

English Language 314 533 847

Siswati 157 117 274

Mathematics 183 218 401

Human & social biology 77 104 181

Principles of accounts - 182 182

Commerce - 97 97

Additional mathematics 9 - 9

Geography 96 121 217

English literature 166 - 166

Bookkeeping & accounts 55 - 55

1994 JC O-level Total

Additional mathematics 40 - 40

English language 234 709 943

Siswati 207 166 373

Mathematics 299 462 761

Human & social biology 111 292 403

Principles of accounts - 166 166

Commerce - 123 123

Geography 123 198 321

Bookkeeping & accounts 137 - 137

1985 JC O-level Total

English language 312 368 680

Siswati 186 04 190

Mathematics 185 172 357
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Human & social biology 156 212 368

Principles of accounts - 99 99

Commerce - 59 59

Additional mathematics 04 - 04

Geography 149 06 153

Bookkeeping & accounts - 92 92

NB: In 1985 at JC, English language and English literature were treated as one subject. It was not 
until 1993 that the two were seperatedseparated.

It is also important to note that Siswati and Geography have extremely low enrolments. 
The reason for this is that both subjects had just been introduced at O-level. They had 
always been offered at JC Level.

1987 JC O-level Total

English language 247 382 629

Siswati 118 97 215

Mathematics 143 122 265

Human & social biology 88 177 265

Principles of accounts - 106 106

Commerce - 77 77

Additional mathematics 14 - 14

Geography 87 89 176

Bookkeeping & accounts 50 - 50

Nature of learner support

EDC has always considered the importance of learner support and has always supported 
its learners by providing residential courses. However, with the change in the nature of 
the learners, EDC has even put more importance/emphasis on learner support. The 
changes that have compelled EDC to emphasise learner support are the drop out rate, 
change in age and reasons for opting for DE.

Table 30 below shows the model in a schematic form.
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Table 30

OF BOOKS

Staffing
1 x head of institution 
1 x student adviser 
8 x tutors 
1 x editor 
1 x graphic artist 
5 x printers 
8 x tutors
15 x part-time markers 
4 officers 
1 x storeman 
4 x accounts officers

— principal
— who is the vice-principal
— course developers representing the subjects offered
— course production
— course production
— course production
— course delivery
— course delivery
— despatch

Learner profile

i) Who are the students of ED O
— 88% (691) are school leavers and those who failed the Junior Certificate and O- 

level examinations
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-  3% (19) are primary school teachers
-  10% (73) are working people, from the civil service and industry/private sector
-  65% (511) of learners had been to conventional systems prior to their enrolment 

with EDC.

AGE GROUP O-LEVEL

15-20 262

21-25 206

2 6 -3 0 42

31-35 9

3 6 -4 0 4

41-45 2

4 6 -5 0 1

TOTAL 526

AGE GROUP JC

15-20 178

21-25 54

26 -30 20

31-35 6

3 6 -4 0 1

TOTAL 259

51% (130) females 
49% (129) males

49% (309) females/40% (215) males

Educational background

QC Group)
— 70% have gone through JC
— 25 % dropped out in Form 1—2
— 5 % only completed primary level

(O-Level Group)
— 35% dropped out in Form 4—5
— 60% failed Form 5
— 5% on the job professional training

Occupation: employed/non-employed

QC Group)
90% — unemployed living with parents
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10%

(O-Ievel)
60%

40%

— shop assistants
— mine workers
— bank labourers
— civil service
— industry

— unemployed

* primary teachers
* mine workers
* civil service
* staff at EDC
* shop assistants
* bus conductors

What are learners' needs?

The nature of the learners analysed above clearly indicates that the learners will have 
different needs. These needs are not only different but multiple. The learner needs 
identified were derived through the following ways:
— registration forms
— pre-course/on-course/post-course counselling
— learners' worksheets (tests) sent for marking
— difficulty sheets

EDC Organisational Chart

The organisational chart appears on page 188.

EDC learners' needs

• To upgrade themselves, to qualify for university or colleges.

These are the learners who fail a few subjects at senior secondary level (0-levels).

• To upgrade themselves, to qualify for senior secondary. (0-levels).

• Learners with these two needs have immediate extra needs, that is study skills 
relevant to distance education (breaking the isolation).

• Counselling, including choice of career (subject combination).

— helped to re-join conventional system (senior secondary)

-  assistance in acquiring certificates from previous results (from school) and those 
they will obtain by studying through EDC.
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• To attain a high academic level to qualify for promotion at work, salary increments, 
personal upliftment.

• A conducive studying environment.

• Provision of an examination centre.

• Cost effectiveness. In most instances the tuition fees charged by EDC are lower than 
the fees charged in a conventional school, so some learners take advantage of this.

• Availability of space in schools. The conventional schools cannot absorb all the 
learners in the country and thus those that were unable to get space come to EDC.

Learner support available/provided

In its effort to provide quality distance education, EDC provides the following support 
service to meet the learner needs identified above.

• Print material (workbooks/other)

This constitutes more than 80% of the overall support to the learner. In the distant 
past EDC adapted some workbooks from LDTC and TCC. These were acquired 
through EDC's membership of the former Distance Learning Association (DLA). 
These adapted workbooks have been continually reviewed (by EDC tutorial staff) to 
suit EDC learners. In the course of time new workbooks have been produced at EDC 
(through expertise from DLA -  Deasa).

There is a prepared set of workbooks for each subject. These contain the subject - 
syllabus content. Most of the workbooks are self-contained and are learner-based. 
Students are given these workbooks at certain (student-determined) intervals. These 
form the major service the centre offers to meet the student's needs. The average 
number of workbooks per subject is six. The last two workbooks have past exam 
papers in order to acquaint the learners with examination-type questions.

• Tutorials (face-to-face sessions)

These are provided in various forms and held at different times of the year and 
include the following:

— Residential courses. EDC has continued to run the April/May residential course, 
to help guide students who are preparing to sit for the end of year examination. 
Tutors provide a one-week intensive face-to-face session.

— One day sessions. As from May, every Tuesday and Thursday, one-day tutorials 
are held. These sessions are only provided at EDC.

— Students visits. Learners are free to come for help from tutors whenever they need 
it.
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• Radio programmes

Up to now it is only the English department which uses radio. The English 
Department's radio specialist writes and produces radio programmes, with some 
assistance from the other tutors. These programmes are divided into two groups. 
Some are for Junior English language covering both junior secondary and senior 
secondary). The others are for Junior English literature.

Production of these programmes is done at the national radio station. EDC has 
three 15-minutes slot per week. Towards the end of the year EDC produces 
programmes on examination hints. Radio is also used for announcements pertaining 
to examination, registration and timetable and other relevant information to the 
learners.

• Telephone/postal

Those students who have access to the telephone use it mostly for enquiries on 
administrative issues. At certain times (less frequently) they use it for enquiring about 
subject (content) problems.

EDC also uses the telephone (provided learners have personal phones) to contact 
learners. These are mostly issues on learner progress, that is if a learner is identified a 
lagging behind with his or her studies.

• Study centres

Distance Education means a physical separation of learner and tutor. To bridge this 
distance, EDC has established study centres. EDC has six operational study centres 
and these are at the rural education centres (REC) at:
— Ntfonjeni — Matsapha Correctional Services
— Vuvulane — Simunye
— Dvokolwako -  Zombodze (to be opened in the near future)
— Big Bend

EDC chose the REC because they have the infrastructure (room) and the personnel to be 
used. These REC are attached to practising high schools. EDC took advantage of 
government-employed teachers in the schools to serve as study centres' part-time tutors. 
Another advantage was that the REC officers are part of the Adult Education 
Department in the Ministry of Education.

Co-ordinators in the REC have continued to man our study centres as distribution 
centres. They liaise with students and EDC through enrolment and the issuing of the 
first workbooks for students.
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Part-time tutors

EDC recruits part-time tutors to mark learners' tests, provide counselling per learner 
needs and provide tutorials for the learner.

ANALYSIS OF LEARNER SUPPORT SERVICES 

Weaknesses

• Poor reception of radio programme from the channel used

• Postal delays in sending/receiving tests leading to delay in feedback, workbooks and 
other correspondence

• One-day tutorials only benefit Manzini-Mbabane learners

• Transfer of study centres part-time tutors

Attempts at solving weaknesses

• Negotiate for radio programmes to be on a channel with no reception problems.
• Acquire transport to enable frequent visits to study centres.
• Audio cassettes for radio programmes to allow learners convenient listening time.
• Learners to collect study material whenever visiting EDC.
• Part-time tutors to conduct tutorials at the study centres.
• Sending reminders to learners who are not up to date with their work.

STAFF DEVELOPMENT

Emlalatini depends on the government (through the Ministry of Education) for staff 
training and development. In the 1983/1987 National Development Plan, the 
government committed itself to yearly external staff (tutor) training. However, since 
then only two tutors have been trained. Emlalatini has, however, been taking advantage 
of the informal short-term workshops provided by the Distance Education Association 
of Southern Africa.

FUTURE PROJECTIONS

• Increasing the number of subjects offered to create a wider choice for EDC learners.
• Using Television as a form of support.
• Employing a full time radio tutor.
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• Increasing the number of subjects taught on radio — currently it i 
language and JC Literature.

• Connecting EDC to Internet.
• Buying computers to facilitate work in the various departments.

only English
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Acronyms

Botswana

BCA
BEC
JC
GCE
DNFE
DED
COSC
PSLE
PL
PH
PTC
CJSS
MOH
UB
IHS
UBS
CAE
CCE
PEU
EMU
DEU
TSU
CABS
DABS
DAE
DPE

Botswana College of Agriculture 
Botswana Extension College 
Junior Certificate 
General Certificate of Education 
Department of Non-formal Education 
Distance Education Division 
Cambridge Overseas School Certificate 
Primary School Leaving Education 
Primary Lower Teachers Certificate 
Primary Higher Teacher Certificate 
Primary Teachers' Course 
Community Junior Secondary School 
Ministry of Health 
University of Botswana 
Institute of Health Science 
University of Botswana and Swaziland 
Certificate in Adult Education 
Centre for Continuing Education 
Public Education Unit 
Extra-Mural Unit 
Distance Education Unit 
Technical Support Unit
Certificate in Accounting and Business Studies 
Diploma in Accounting and Business Studies 
Diploma in Adult Education 
Diploma in Primary Education
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B.Ed

M.Ed

BNLS

Bachelor of Education 

Masters of Education 
Botswana National Library Services

Lesotho

LDTC - Lesotho Distance Teaching Centre
IEMS - Institute for Extra Mural Studies
NUL - National University of Lesotho
ILS - Institute of Labour Studies
UNICEF - United Nations International Children Education Function
PSLE - Primary School Leaving Examination
MOE - Ministry of Education
NFE - Non-formal Education
FE - Formal Education
LTI - Lerotholi Technical Institute
JC - Junior Certificate
JTC - Juveline Training Course
COSC - Cambridge Overseas School Certificate
LANFE - Lesotho Association of Non-formal Education
AGM - Annual General Meeting
AALAE - African Association of Literacy and Adult Education
ICAE - International Council of Adult Education
AATF - African Association for Training and Development
D W - Cooperation with the German Adult Association
TSD - Teaching Service Department
NCDC - National Curriculum Development Centre
IE - Institute of Education
NTTC - National Teacher Training College
AED - Adult Education Division
OJT - On the job training
PHC - Primary Health Care
HEU - Health Education Unit

Namibia

N EU N am ibian E xten sion  U nit



IEC — International Extension College (UK)
NAMCOL -  Namibian College of Open Learning
UNAM — University of Namibia
CES — Centre for External Studies

South Africa

SAIDE - South African Institute for Distance Education
NADEOSA — The National Association of Distance Education Organisations 

in South Africa
CUP - Committee of University Principals
UNISA - University of South Africa
AUT - Advisory Council for Universities and Technikons
CTP - Committee for Technikon Principals
TSA - Technikon of Southern Africa
VUDEC - Vista Unit of Distance Education
ESATI - Eastern Seaboard Association of Tertiary Institutions
MEDUNSA - Medical University of South Africa
PU - Potchefstroom University
PU for CHE - Potchefstroom University for Christian Higher Education
AGN - African Growth Network
RAU - Rand Afrikaans University
UCT - University of Cape Town
OLDEAP - Open Learning Distance Education Access Programme
MSTP - Management for Schools Training Programme
WITS - University of the Witwatersrand
RADMASTE — Research and Development in Mathematics, Science and 

Technology
NGO - Non Government Organisation
SACHED - South African Committee for Higher Education
TCC - Turret Correspondence College
DUSSPRO - Distance University Student Support Programme
TEEC - Theological Education by Extension College
RAU - Rand Afrikaanse University
UCT - University of Cape Town
OLDEAP - Open Learning Distance Education Access Programme
MSTP - Management for Schools Training Programme
WITS - University of the Witwatersrand

195



RADMASTE - Research and Development in Mathematics, Science and 
Technology

NGO Non-Governmental Organisations
SACHED South African Committee for Higher Education
t c c Turret Correspondence College
DUSSPRO Distance University Student Support Programme
TEEC Theological Education by Extension College
EDC Emlalatini Education Centre
REC Rural Education Centre
NUSAS National Union of South African Students
BTUP Bophuthatswana Teacher Upgrades Programme
PC People's College — a newspaper supplement published in the 

Weekend World Newspaper 1977
ASECA A Secondary Education Curriculum for Adults

Swaziland

EDC - Emlalatini Education Centre
REC - Rural Education Centre
AGN - African Growth Network
BCC - Britzius Correspondence College
GCE/O - General Certificate Education O-levels
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